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PREFACE

Carcer education offers youth the chance to prepare more fully for
adult life. 1t also offers schools a way to make their curricula a
little more relevant to student needs. For these reasons, and others,
many educators have supported the development of career education. In
January, 1971, it was designated as one of the major emphases of,the
United States Office of Education. Since then, it has been the subject

of much research, development, and comment.

In the summer of 1972, to provide schools with a broader array of
career education options, the Curriculum Center for Occupational and
Adult Education, Bureau of Alet Vocational, and Technical Education,
United Statés office cf Educafiéu, commissioned the American Institutes
for Research to develop a sample career education curriculum for grades
kindergarten through nine. This volume is one step toward the development

of that curriculum.

These materials are offered at this time for review, critique and
commentary. Although they have already undergone considerable review
and revision, they are still not yet in their final form. An extended
period of field testing, evaluation, and revision lies ahead. Neverthe-
less, it is believed that these materials have current practical value

even though they are expected to undergo further refinement in the future.

The catalog begins with an overview of historical trends in curricu-
lum, the pliace of career education in the schools, and the characteristics
and organization of the career education curriculum as it has been developed
to date. It then offers nearly 2,000 inst:uctional objectives from which
teachers and school systems might choose as they plan their own local

programs.

As the introductery chapter will explain, few school systems are

likely to use all the objectives in this catalog. Instead, the catalog
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is intended to serve as a resource from which administrators and curricu-

lum developers can select those objectives that best suit their needs,

This handbook is the second in a series of products published as

part of the career education project. 4 companion volume, Career Lducation:

An Annotated Bibliography for Teachers and Curriculum Developers, offers

a4 detailed description of the AIR Career Bducation Curriculum Developmert
Project, the origins of the carcer education movement, a gencral defini-
tion ot carcer education, the products to régﬁlt from the AR CEC Project,
a review of litcerature references relevant to career education and a
sample of instructional materials that might be used by teachers in the

.

cventual implementation of career education in their classrooms.
4,
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PART 1~

INTRODUCTION

The beginning of the career education movement had been predicted.

In 1966, Arthur Foshay, a leading specialist in educational curricula,
predicted that very likeiy '"the redefinition and redevelopment of the con-
cept of general education has reached the top of tHe educator's agenda.

. Just over the horizon, perhaps only a year or co away, is a general
reconsideration of vocational and technical education'" (Foshay, 1968).
Within five years of that pred+ction, and within only three years of its
publication, Sidney P, Marland (1971) designated career education as one
of the prime targets of effort of the U.S, Office of Education, Marland's
move brouzht the goals of general education, vocational education, ;nd tech-
nical education squarely into the focus of both public and professional
attention. The concerns that Barlow (1965), Leighbody, (1965, 1968), and
others had been expressing for a number of years, regarding the unnecessary
separation between vocational education and the rest of education, became a

a focal point of educational research and development in the early 1970's.

Carces Education Defined

Career Education may be broadly defined as the development of the skills
and knowledge through which i1ndividual students may fulfill their own unique
needs with regard to occupational choice, social responsibility, leisure
activity, and personal development,

As such, its goals do not differ markedly from those embraced by
American education for over half a century., The seven cardinal principles
of education espoused by the Commission for the Reorganization of Secondary
Education in 1918 have a very contemporary ring, Key emphasis was given to

"vocational preparation, citizenship, and the worthy use of leisure time."

Thirty years later the National Educational Association's Educational

Policy Commissinn identified the ten basic needs of youth which schools

-3 =
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should address. Leading the list were the needs to acquire salable skills;
to understand the attitudes of successful workers; to understand and ful-
i1l obligations tn the community, state, nation, and world; to learn to
purchase and use goods and services wisely; .and to use leisure well

(Trump and Miller, 1968).

Why there should be a renewed emphasis on such goals at this time is,
of course, open Lo conjecture. A number of Lﬂeorists such as Goodlad
(1966), Smith, Stanley, and Shores (1950), and Trump and Miller (19Y68;, have
pointed out that the curriculum of American education often appears to move
in cvelical patterns. The easing of international relations and the conse~
quent softening of technological competitiveness, the generally negative
emploviment pictare 1n the late 1960's and earlv 1970's, and perhaps even a
general diminution of the public's belief 1n the practical utility of a
university education may all have played 4 role in the very rapid and very
striking emergence and popular support of the concept of career education.
It » sutfi 1ent to note here that American education seems to be at a
cevseroads in its thinkiag wioth regard to the general purpose of education

wd toethe nature of elementary, junior, and bith wchool curricula.

Focue oy rae tndividuald

During tne carl  part 1 this century, the curriculum was defined
largely in terms of ils social utility, that 1», in terms of its benefits
to wocicety as o wirele, During the 1930's and 1940's curviculum attention
centered largely on the consideration of principles of child growth and
development. During the 1950's and 1960's currizulum development was con-
cerned almost exilusively with content considerations. In recent years,

however, one can begin to sece a growing emphasis on personal utility.

. 4 . s s . . . . s .
easing sophistication of education in accommodating individual

differences in Bnal interests, abilities, goals, and ambitions, coupled
with a growing social concern for the maintenance of individuality in an

increasingly dehumanized and technological society, appears to be resulting
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* The: latter definition ‘wag the; predominant definition during the late

EEE 1920 l930's. ‘and. 1940 ' Se- Duringfthat period the .curriculam was defined

7 " as "all the-éxperiénces the learner has under the guidance of the scho 1
(See Kearney and -Cook;. 1960 for example.) _An "experience is an ephemeral
event, however, and not directly observable, thus, it is- difficult -to-
verify. Further, it suggests. thexpossibility of justifying experiences for

their own-sake rathér than-as™means- -£o-desired endss.
= . - - - = - . £ .
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called “the ironélad sepération of academic and vocation[éll",preperation in
favor of a fusion of curricula. Concerning the feai‘thét career eddcation
might result in downgrading of académic instruction, Nilson Riles /1972),
Superintendent of” Public In§truction for the State of California, has argued

. that, "Caréér education envisions-not a repiacement [of cu¥riculum]. but a

¢

=

blending of curficulam leading to ‘more- relevance in what is- being taught.
Occupational skills, for.. instance, -provide- a means 6f - lending: credence and

relevance to academic skills." - .

x

Curriculuﬁ'Trendé i ’ g

* =

If one.reviews the ebb a and flow of curriculum activities prior -to the
___-——-""“’_" il

" widdle of the century, ‘two related, but nevertheless distinct; definitions

of curriculum can be discerned. One holds the curriculum to be thac which
the school teaches. The other holds the—curriculum tq be that which the
child learnss )

=

w

-

The former defineé the curriculum,in:terms of what the school attempts,
the latter in terms of what is accomplished.. The former was the predominant
definition during the early decades .of this century when the pr}mary ourpoées
of- schools were the sat;sfactioﬁ of societal needs, the .malgamation of :
first and second generation® immigrants into American life (the melting pot _
ideal), compulsory publit education as a basis for effective Jeffersonian
democracy, and secondary education to meet the needs of an”expanding indus-

trial and mercantile economy., *
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* The fctter definition was the predominant definition during the late
1920's, 1?30'5, and 1940's. During that period the curriculum was defined
s hall the experiences the learner has under the guidance of the school."
(See Kearney and Cook, 1960, for example.) An '"experience! is an ephemeral

event, however, and not directly observable; thus, it is difficult to

verify. Further, it suggests the .possibility of justifying experiences for

their own sake rather than as means to desired ends.
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In discussing the curriculum position of the 1930's- and l9&0's, Foshay

(1969) contendéd that bhcause of 1its-essentially nonheuristic definition,

questions asked concerning the curriculum did not change in thrust .0 con-

tent after 1938,"

Both of the preceding -défiaitions had something of rht tautological

about them, The- increasing technrcalization of ‘American society after

Wotld-War II resul*ed however, in.a new consideration-of curriculum. ‘The

cold war,,the,space race, and- domestic industrial expansion created a keen,
‘need for highly :trained specialists in mathematics, physics, chemistry,

biology, medicine, and the like, - The resultdant focus of attention on.

education gave rise to the. view of curricqum as an essential, dynamic -
factor in the- revitalization-of - American education;‘ It was seen -as that

‘ofganized body of substantive,knowledge that schools - should -teach,

curriculum development projects were started
Stoephasius, and Klein, 1966, and Grobman, 1970 ) B

» - Curriculum came to be viewed as "the operationar statement of the
schools' goals" (Foshay:l969) Although the importance of the -specification
of goals had been emphasized by Tyler in the early 1930's and, indeed, was
an accepted rationale for systematic curriculum design- éven before thé turn

of the century, the key to the mid-century- definition of éurriculum was the

term "operational," That is, the key was in the requifement that the goals

of schools be stated _in explicit operationa. 1 terms. Popular acceptancé: of
this position was enhanced no doubt by the emergence and acceptance of
operationalism in the physical sciences, and in the obvious successes of
systems analysis and operations theory.in the management .of various complex

research and development activities, The curriculum, then, presumably was

to specify precisely what it was that teachers (or pupils) should accomplish

= e
= =

Curriculum Selection and Implementation

=

a

School districts and communities, like individuals, vary widely. Dif~

ferences between: school districts, school buildings, and even classrooms

-

. ) 7 -

And since
there had been great changes in -the. content of scientific knowledge, -massive

(See, for éxample, Goodlad Von
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vithin school buildings, elearly call-for the provision of local option’
with regard to. the suggested*curriéulum.—sNevertheless; much effort was

spent- in the late ’*i956's and:1960"s by *various- ¢urriculum development

“groups developing highly specific, “and. rigid, curricula -which:zwere then -te

be implemented by - School - districts. Lippitt (1965) was- prompted to describe
that" experience -as- "rich with the examples of opportunities provided‘ but.

nothing: meaningful gained' with new curricula developed, but ‘lack of

,meaningful utilization' with -new - teaching practices invented -but nothing

—spread, with new: richer -school” environgents, but,no improvement in the

learning ‘experiences of the child.
While many -curriculum theorists (Smith, Stanley, and Shores, 1950, and -
Bent -and” Unruh, 1969, for- example) “have- discusseducurriculum development
strategiesffrom various points of view, they have paid little attention-to
the. conceptualization -of curriculum as.-an- array of curricular optionsrplus
a set - of decision rules or algorithms whereby those options ‘might be
exercised by a. particular prinéipal or teacher or school district for a-
particular class, student, or-school system.. ,
In-retrospect, useful conceptual distinctions ¢an be made between the
curriculum-as. that which ought to-be taught, -that which ‘might be taught,
that which the teacher attempts to teach, and that- which the studert learns.

=
-
P -

-

Catal;grPurpose

The purpose of this catalog is to present a suggested curricilum for
career education ‘for kindergarten through~ninth~grade. The term curriculum
is clearly uséd in its first-contéxt, i.e.s; ds-a statement of what Eight be
taught, As such, this catalog represents a potential curriculum, or a
curriculum resource, which might be used in the design and/or specification

of a particular operational curriculum,

This catalog, -then, is for expository purposes only and- 18 expected to

- .

be of primary interest to- administrative personnel, curriculum specialists,

-
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- and caréer education project. directors. It indicdtes the. overall _general
curricular design and the detailed instructional objectives, comprising a

i O ) curriculum -resource -for career education for grades K—9. its purpose is to

. ; RES assist such personnel—as they consider whether to introducé céreer education
3 - activities in. ‘theif respective school districts. “It 1is.noty in. its -present
form,. intended as a- guide for téacher use in- the élassroom. The -development
~.of a series of age-graded _téacher curriculum guides will be a later task,

o -t
introduction of curriculum,change, thelpractical evaluation of the effec-l

tiveness of the éurriculum in the classroom, recommendations for differential

1eve1s ‘of curriculum -décision-makifig, OF the- 1ike. These problems are: also /

scheduleéd for subsequent project attention,

B

£
-
=

e e

b
£

Goals.and Purposés of the Curriculum Effort

~ -The -AIR project is concerned primarily -with- the design and -deveiop1ent

of a comprehensive career education curriculum- that will be sufficiently

KT TN

- % detailed, yet flexible enough, that it Gan be used without speciat fiscal

: or administrative accommodation in large numbers of elementary and junior
high 3chool classrooms throughout the United States, -

_ T For the career education curriculum to bé used widelj «t raust be, above
all, realistic.

IO

That is, thé curriculum and the instructjonal materials
- necessary to implement that curriculum must- be:

= 1)

'y

2)

— g
4 ?

Economically. feasible. The cost of implementatisn must not be

It must fit within the
confines of normal school expenditures for testbooks, workbooks,

tooihigh for typical school systems,
routine instructional material, and clasrroom operation costs}

Predicated on rggular*elassroom staffiag patterns. Long~term

in-service téacher training, extensive use of teacher aides or

paraprofessionals, or the use of new caitegories of technical

[Voas - .-

e

b4

1
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3

specialist; is neither characteristic of most public education,
nor likely to be characteristic in the immediately foreseeable

future;

3) Contained within the current allocation of teacher time and

effort. It cannot be expected to either extend the school day,
or to supplant present parts of the curriculum. #inally, it

must be,

4) Amenable to local needs, interests, and optiomns. It is unreal-

istic to assume that fixed "prepackaged" or "canned" curricula
can anticipa:e‘aliiiassible combinations of state, local, and
personal needs. Options for selective access and utilization
based on local district and learner nceds must be provided in
the curriculum design and structure. )

*

The goal of this project, then, was to design and develop a curriculum .
that was unequivocal in the content specified but which would be structured
so that it could permit wide :1titude in the selection of various aspects
of the curriculum, in the age-grade assignment of content, in the amount
of content selected, and in the sequencing of the content selected. These
features are necessary if the curriculum is to be used by the many kinds

of students our schools serve.

Maximum Scope of the Curriculum

One major concern in developing specifications for the curriculum was
the maximum practical scope of the curriculum. Early feasibility studies
concluded that some committed school districts might devote as much time to

career education as they devote to any other subject, but probably not more.
1f teachers took one hour of classtime study to teach one instructional

objective, and i{ they taught five objectives per week for forty weeks for

ten school years, they would cover two thousand instructional gbjectives,

-10 -
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This figure seemed the highest feasible number of objectives, It is true
that many, if not most, districts will not be able to spend so much time

on career education. Nevertheless, a broad resource of objectives is still

desirable to accommodate those few -heavily committed distr .cts, and to allow

other districts to individualize their 1local curricula,

Levels of Curriculum Decision-Making

According to Myers (1969), it is useful to consider a curriculum in
terms of at least three levels of decision-making, i.e., the political,
institutional, and practical levels, Political, or societal, decisions are
generally made by the school board and the school superintendent, Institu-
tional decisions are made by build ng administrators, curriculum planning
task forces, and teacher curriculum committees, Practical o instructional

curriculum decisions are typically made by classroom teachers.

Although substantive decisions are made at all three levels, the scope
of those decisions varies considerably. Decisions at the top level usually
reflect general policy considerations and treat curriculum in the broadest
of terms. Practical or instructional decisions, on the other hand, are the
most narrow in scope and are predicated on the most precise specification

ot nurricular intent and content,

‘klthough decisions regarding content are made at all three levels,

decisions about how to teach are typically made by teachers.

In generating and presenting a curriculum, then, it is useful to orga-

nize the curriculum in terms of successive levels of specificity in the

statement of goals and objectives. The curriculum could then be subsequently

described in terms of the hierarchy of cognitive and affective processes

involved,

-1] -




Levels of Curriculum Specificity

k4

The specification of the.content to ‘be covered in g curriculum may
range from the extremely broad to the extremely specific. An extremely
broad statement of content to be covered is contrary, of course, to the
basic concept underlying the use of instructional objectives. Such state-
ments are generally considered goals rather than objectives and are so
broad as to make it difficult to specify the requisite -activity or the .
criteria for success. Rather, they serve to identify the general topic

or skill areas comprising the curriculum, -

At the other extreme, concentration at the highly specific end of the
continuum, makes it difficult to coordinate and integraézﬁéhe elements of
the curriculum. In order to identify the general directions one wants to
go, the topics to be covered, and the areas in which to devote resources,
one must step back two or three steps and deal with a more general statement

of "topical" objectives.
.-

An example of a continuum of objectives specificity is given in:Figure
1. The upper levels of this list are considered curriculum goals. The
intermediate levels deal with goals of instructional programs. Farther down
the list the statements might be calied instructional objectives. At the

bottom of the list one finds so-called "behavioral" objectives.

The AIR Career Education Curriculum |

Because decisions regarding career education are likely to be made at
all levels, from the district down to the classroom, the career education
curriculum outlined in this catalog has been defined in terms of seven
levels of increasing specificity, The first five of these levels are

depicted in Figure 2. Each of the seven is briefly described below.

Curriculum. The first level of definition is that of the total curri-

culum: career education.

ERIC
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Programs. The curriculum comprises two programs, One, "Aware~

ness and Understanding," is concerned with providing students with a base of

information about themselves and about the kinds of career options they

might consider, The second program, "Orienfation and Exploration," focuses

on providing students with planning and- decision~making-skills+~ Together

these programs provide the information and skills necessary to prepare stu-

dents for the career-related decisions they will eventually have to make.

Strands. Each program is further divided into two strands, reflecting -

the general categories of information, on the one hand, and skills, on the

other, which are necessary for making career decisions. Two categories of

information are necessary for career decision-making: information about

oneself and information about possible career options. Similarly, two areas

of planning skills are drawn upon in career decision-making: goal formula-

< tion and goal exploration., While students are not asked to commit them~
“elves to specific goals, training in the skills involved in goal formulation

. aud exploration is provided to prepare students for future career decisions.

Areas. Within each strand specific areas of information on skills are
identified. With, ,regard to the first strand, self-appreciation and under-
standin

s basic information on individual differences and their assessment

is presented along with specific information relating to identifying one's
own characteristics.

In this way students develop a respect and apprecia-
tion for others' characteristics as well as their own.,

In the second strand,

because "career"

encompasses the many aspects of one's life, four areas of

career options are dealt with: education and training, jobs and employment,
social responsibility, and leisure,

The third strand, orientation and goal formulation, comprises two-

skill areas, status assessment and options analysis, which together contri-

bute to the formulation of personally satisfying goals. The former area

involves assessing one's gelf in relation to possible career options; the

latter area covers the identification and evaluation of career options relat-

ing to one's interests, abilities, values, etc., and the formulation of

tentative career goals. Goal exploration, the fourth strand, likewise

ERIC | - 13-
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comprises two skill areas, personal planning and goal pursuit. Personal
planning involves consideration of what will be required to attain a goal,
while goal pursuit covers strategies to help one attain a goal. The K-9
curriculum only introduces these skills; elaboration of tgem would be a

necessary component of a career education curriculum for secondary students.

Topics. Within each area, from three to five specific topics are

identified to define the dimensions of the content to be covered.
Concepts. For each of the thirty-one topics a series of specific con-
cepts relating to that topic is specified. See Figure 3. These 178 concepts

provide operational definitions of each of the topics of the curriculum,

Instructional Objectives. Finally, the most specific definition of

the curriculum is provided by the instructional objectives, Part II of this
catalog. A total of 1981 objectives has been developed from the concepts.
These objectives will eventually be presented in a set of manuals developed
for teachers' use in the classroom. While written for the use of the instruc-
tor, however, they are expressed in terms of student outcomes and outline

student behaviors which would be associated with the vatious concepts. Since

P

théséhgbjectiVes will form the basis of student lessons, the specification

of instructional objectiées has been restricted to those-outcomes which can

be explicitly taught and for which students can be héld accountable. Several
goals of the curriculum for students, such as the expansion of student‘options,
the development of awareness of a sense of agency, and the development of
respect for one's self, are implicit in the curriculum but are not eiplicitly
stated as instructional objectives. Rather, they are the ends toward which

instructional objectives are directed.

An eighth level of specificity of definition would be found in the
t. inslation of the instructional objectives into behavioral objectives.
Instructions on how to prepare specific classroom objectives, i.e., behav-
ioral objectives, given selected instructional objectives, will be one topic
in the forthcoming teacher guides. Because of the present need to allow
for maximum flexibility in the use of the curriculum, however, objectives

here are defined only ac far as the instructional level.

- 14 -
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To recapitulate, tht overall curriculum is defined in terms of two pro-

grams. These two programs subdivide into four curriculum strands. These

strands further break down into 10 content areas, 31 curriculum topics and

178 concepts.

The Sequencing and Concentration of Instructional Content

After the generation of the content, or concepts, defining the curri-
culum, it was next necessary to consider the approximate sequencing of that
content across ihe ten years which comprise the students' elementary and

" junior high sciwol program, Careful attention was given to developmental
considerations, Figures 4 through 7 present the distribution of Ebncepts,

and thus of objectives, across general age-grade groups.

In brief, some currigulum areas, such as Knowledge of Self and Individ-
ual Differences and Assessment, are essentially developmental in nature and-
span the entire age range of the curriculum. The content of the strand
changes, however, as the student progresses through various stages of
development, In the early school years, there is an emphasis on learning
about one's physical self. In the middle elementary grades the emphasis is
on learning about one's social self and about one's interests and academic
abilities, In the upper elementary grades, emphasis shifts to values
analysis, analytical skills, and social service concerns, And, finally with
adolescence, attention once again focuses on the ihdividual as a physical

being, on the emerging self-concepts, and the adaptability of the individual.

Other areas of the curriculum, such as occupational and educational
opportunities, are essentially informational in nature and are concentrated
in fairly circumscribed time spans. §till other components, such as Goal
Formulation and:Exploration, are predicated on student initiative and

decision-making skills and are clustered at the higher age levels,

Figure 8 summarizes the instructional emphasis assigned to the various

curriculum areas, as measured by the number of concepts and objectives
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assigned to general age-grade groups. As will be noted from the figure, a
large number of objectives are devoted to the Jobs and Employment areas.

It is this area that covers knowledée of the world of work and which orga-
nizes information about occupations, career clusters, life styles associated

with various career patterns, and the like.

According to Bureau of Labor Statistics, 100 occupations account for
7¢.5% of the estimated annual job openings listed in the Occupational Out-
look Quarterly, Spring 1970, The 00Q, in turn, accounts for 65.67% of all

estimated annual openings for the economy as a whole for the period 1968-1980.

,

Approximately 10. instructional objectives are provided in the objec-
tives pool for each of these 100 occupations., Fifteen occupations
treated at early grade levels receive repeated treatment with additional
objectives later in the curriculum. Figure 9 summarizes these 100 occupa-

tions by career cluster and family.

Consideration of Learning Hierarchies

In addition to organizing the curriculum according to a desired develop-
mental sequenée, the curriculum may also be organized according to the
types of skills required for the successive mastery of objectives. Such
a hierarchical classification of objectives provides a means tor showing
how relatively simple capabilities lead to more complex human accomplish-

ments.

Hierarchical taxonomies, then, are useful in instruction in providing
a description of the kinds of student behaviors required*for or attendant
to scho -l learning. Consequently, in addition to the objectives sequencing
implicit in the concept scope and sequence charts {Figures 4 through 7),
objectives were also classified according to their position in Bloom's
taxonomy of cognitive skills, their position in Krathwohl's taxonomy of
affective skills, and/or in some instances according %o their membership in

an activities domain. The cognitive domain deals with recognition and recall

- 16 -
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of knowledge and the development of intellectual skills and abilities.
The affective domain deals with attitudes, interests, values, the acqui-
sition of appreciations and adequate adjustment. These classifications
appear as descriptor codes followiH; each objectives statement in the main
section of this catalog.

Within the first two of theéé categories, the cognitive and the affec-
tive domains, a variety of subclasses or subcategories has also been

utilized.

The Cognitive Domain. In the cognitive domain the six basic subcate-

gories of Bloom, et al., have been used. "They were: knowledge, compre-

hension, application, analysis, synthesis, and evaluation.

1) Knowledge. Knowiedge includes the recall of specifics and
generalizations, methods and processes, and patterned structure
in setting. Recall means remembering with little or no
alteratigpz -An~example of a simple knowledge objective is,

"Identify three problems an airline steward/stewardess must be

prepared to cope with."

2) Comprehension. Comprehension is taken by Bloom and his
colleagues to represent the lowest level of understanding.
Comprehension is knowing what is communicated but without
necessarily seeing the implications of the communication.
Conceptually, there are three subordinate categories within
the area of comprehension: translation, interpretation, and
extrapolation. Translation is changing the form of a
communication without Bltering its meaning. Interpretation
is the explication of a communication. Extrapolation means
drawing conclusions or consequences from informstion. An
example of an objective involving comprehension at the extra-
polation level is "Explain how leisure provides a person an

opportunity to exert control or influence over. his life."

-17 -
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3)

4)

5)

6)

Application. The third class within the cognitive domain
is application. Application refers to the abstract repre-
sentation of concrete phenomena. An e}ample of an applica-
tion objective is, "Describe two ways one's personal

integrity may influence one's life.,"

Analysis. Analysis is the division of something into its
components so that relationships among the components are

made clear. There are three subclasses within the analysis
category: analysis of eleuents, relationships,.and organiza-
tional principles. Analysis of elements *5 recognition of
unstated assumptions which ,are components of a communication.
Analysis of relationships involves identifying connections and
interrelationships between parts of a communication. Analysis
of organizational principles is the identification of the
structure of elements in a communication. An example of an
analysis of relationships objective is, "Given a list of the
five activities which you spend the most time on, identify the

general interests reflected in the activities."

Synthesis. Synthesis is putting elements together to form a
whole. Synthesis includes production of a unique communication,
a plan, oxr derivation of a set of abstract relationships.
Example: "Analyze your reactions to specific activities and
identify two factors that makeé activities satisfying to you

and two factors that make activities dissatisfying to you."

Evaluation. The fihal category in the cognitive domain is
evaluation. Evaluation is judgment about the value or use-
fulness of materials and procedures for accomplishing a

given purpose. Evaluation may be based on judgments concerning
logical consistency or sets of external criterion such as stan-
dards set up by authorities in a field. An example of an

evaluation objective is: "Given a specific value, determine

1
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whether or not you feel the value would be valid if your role
were different,"

The Affective Domain. Classifications for the affective domain were

Prepared in accordance with recommendations by Krathwohl, gg_él. (1964).

Although five levels of specificity are offered in Krathwohl's formulation--

receiving, responding, valuing, organization, and characterization by value

complex--only the first three levels were considered appropriate for use in
the K-9 curriculum.

1)

2)

Receiving. Receiving refers to sensitization by the learner to
phenomena or stimuli., There are three subclassifications
within the area of receiving, The first of these is awareness,
indicating simply consciousness that something has occurred,
The learner may not be able to describe the aspects of the
stimulus which causes his awareness. The second category is
willingness to receive. Willingness refers to toleration, that
is, lack of avoidance of a stimulus. The third subclass is
controlled or selective attention. This indicates the ability
to attend to aspects of the stimulus in a conscious way.
Example: "“Show an awareness of the importance of meteorology

by listing the people who need weather information."

Responding, Responding represents something beyond receiving
of information. The student who responds is sufficiently
involved to seek out activities related to the stimulus,

Three subclasses are differentiated within the responding
category. The first of these is acquiescence in responding
which refers to agreeing to respond if requested to do so.
Willingness to respond is the second category which indicates
voluntary response. Satisfaction in response, the third sub-
class, indicates that the response is accompanied by a feeling
of satisfaction, pleasure, zest, or enjoyment, Example:
"Explain why it is important to respect all people as individuals,

regardless of their race, sex, religion, etc."
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3) Valuing. Valuing refers to the notion that something in the
environment is of worth. The first subclass within the area
of valuing is acceptance of a value which implies the emotional
acceptance of a proposition'or doctrine on the basis of ade-
quate evidence. The second subclass within valuing is prefer-
ence for value which involves a sufficient degree of commitment
to a value to pursue it or to behave in ways consistent to
it. Commitment, the third subclass, is the valuing category
indicating conviction which may border on faith. Loyalty
to a cause would be classified under tﬁe heading of commit-
ment. Example: '"Determine whether a person really has the

option to not accept responsibility for his life."

'::—'hj o er——— -;...v\_(’!’;

Hierarchical Classification of Objectives

The breakdown of objectives according to taxonomic classification,
within curriculum areas, is given in Figure 10. Because of instances of
occasional multiple classification across domains, the figures shown are
the numbers of codes in a given category. Thus, the sum of column totals

exceeds the grand total of objectives in the curriculum.

Approximately 55% of the coded objectives pool refers to the area
Knowledge of the World of Work. The balance of the coded objectives are

directed, approximately equally, to the other nine areas of the curriculum.

Regarding the distribution of coded objectives across taxonomic levels,
25% are at cognitive level I. simple fact and information; 40% are at cogni-
tive level II, comprehension, interpretation, and extrapolation; 26% arc at
higher order cognitive levels II1-VI, application, analysis, synthesis, and
evaluation; 6% are in the affective domain, with two-thirds at affective
level 11, willingness, satisfaction, voluntary resporse; and 3% are in the

activities domain.
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The Goal Pursuit and Social Responsibility. areas have the highest
percentages of objectives in the affective domain, 12% and 16% respectively.

v .

The Rnowledge of Opportunities and Options with regard to Jobs and

Employment area has the highest percentage of objectives in the activities
domain, 6%.

Within the cogaitive domain as a whole, 28% of the objectives are at

- level I, knowledge; 44% are at level 11, comprehension; the remainder,

approximately 29%, are at the higher order cognitive levels.

In the affective domain 15% of the objectives are at the awareness,
acceptance, tolerance level. 67% are at affective level II, responding,

and 17% are at affective level 111, personal preference, value, commitment.
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Figure 1

LEVELS OF OBJECTIVES SPECIFICITY

Descriptive Terms

Hierarchical Order
of Objentives -

Types of Probable Users

e Curriculum

® Program
® Strand
® Area

o Topic

o Concept

® Instructional
Objective

e Behavioral
Objective

o Test (Performance)
Objective

Mathematics
Arithmetic

Whole Number Operations
—

Addition

Addition of fractions

Addition of simple: fractions

Addition of simple fractions
with common denominators

with common denominators

the operation is word form
the fraction expression is
numerical form

fifth plus three-fifths.

Addition of two simple fractions

Addition of two simple fractions
with common denominators when

From a list of five fractions a
student will be able to identi’y
one which is the sum of one-

=
Superintendents and

Boards of Education -

Principals and
Building Administrators
-

Curriculum Planners
and Coordinators

—
Teachers
and
in
Test
— Developers
p—
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Figure 2
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CURRICULUM TOPIC CHART

Education Curricuium

Figure 2 (continued)

ERIC

ORIENTATION AND EXPLORATION

OREINTATION AND '
- GOAL EXPLORATION
GOAL PORMULATION

E>»mO00m>

o
voes gy

o Apptuaches
[T |
v itans

® Yesource

STATLS NThAS rERNINAL
ASSEQSMENT AATYSES PLASIN
@ Asseasment o Uptinng ® Fra afing
ot Self THentifs ation Proveqstentes
11 Resching
R o Asseasment ® tpugons tweels
of Porsonal faploration
Sathafrct fone of
frodability
® Values
Analveds of Wirining
wals
o Coreer (ol
o sl
n
fermulatio Vertticatton
and itegran
#1ianing

¢ insterenting
o Plon ot
Atioy

¢ Nt ress
nitring
and

Maintenatnd e

>mm>

N - 90 -




Figure 3
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Figure 3 (continued) : .
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Figure 3 (continued)
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Figure 3 (continued)

T CARLER EDUCATION CURRICULUM f¥10S AND CONCEPES

r3

Strand 11: _Opportunities and Uptions

Soc¢lal Responsability (vontinmed)

Responsibility to the Environment

. Appreciation of nacure

] Balance of nature

L] Fragile character of the ceologreal sistim
o Tmplications 0! societal changes for the

eava ronment

. lmport ince and need for preservang natural
sott ings

] Man's oblbigation to future generations

] Lifects ot andavidual actiron

Respoasibitity to sclr

. Responsibitity for tashs

. Kesponsibiliey for actions -
] Farn ly responsabifities

] tuie for self'

o _-Pursonal integrlty

[] Acceptance of responsibil ity

Leisure

Orientatfon to {eisure

. Lelsure a3 sest and/or recreation
. Lefsore s personal development and/or

avocat lonal pursuit

. Individoal differences in leisore activities

Patterns in Lelsure

. Tempora] patterns of lefsure activities

] Geographical patterns of lejsure Jctlvities:
. Personal patterns of lefsure activities

. Expansion of time for lefsure

. Implications of expansion of time for leisure
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Figure 3 (continued)

CAREFR EDUCATION CURRICULUM TOPICS AND CONCEPES

Strand 11: Opporwunitics and Options

Leisure (coutinued)

Leisure Upportunities

e  lypes of leisure sctivities: rest and
recreation

types of leisure activities: personal develop=
ment and avocational pursuit

- Leasure resources

Factors influencing selection of leisure
activities

Costs and benefits of leisure activitivs

Jobs «nd Employment

Basic Economic Concepts

° Types of productivity

) Monetary exchange system

® labor market
Factors affecting income
Labor migration and mobility
Monetary and non-monetary benefits
Occupational supply and demand

Functional utility of income

Career Cluster Concepts
o Functions of clusters
o‘ How to form clusters
Reasons for clustering
Introduction to twelve career clusters
Comparisons among twelve career clusters

Comparisons within twelve career clusters

Rationale for twelve career clusters
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! Figure 3 (continued)

CAREER EDUCATTON CURRICULUM TOPICS AND CONCEPIS

7
‘ .
. Strand 11: Upportunitles and optione
_Jobs and Lmployment (. ontloued)
F Occupational informatiop
L] Nature of tasks
. ] Products of work
. Social contribution
L] Work conditions 1
L] “atry requirements
. salary and adv-ncement
. Job outlook/security
] Implications for life style :
Strand fIl: Urientation and Goal Formulation
Status Assessmeut
Asgsessment of Self
[} Assessment of self ln relation to lefsure options
. L] Assessment 21f in relation (o em .oyment
options N
] Awsessment of scelf {n relation to education and N

- training options

. Assessment of seif in relation to roles and
responsibilicaes

- ] Assessment of self in relation to prerequisites
. for specific goals
[} Personal c(haracteristics to consider in goal
formulation
] Impllcation. “f changes in personai
characteristics

Assessment of Personal Satisfactions
’ ] Satisfying and dissatisfying activities
[} Satisfying and dissatisfy'a; situations

] Identification of conflict between expectations i
of self and expectations of others for self r

] Components of satisfying personal life style

] Resolut fon of conflict between expectations of
self and expectations of others for self
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CAREER LDUCATION CURRECULUM FOPTCS AND CONCRPES
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: Strand L1 Orientataon and Goal Formulat fon (Gontinued)
Hﬂ“—’ ———— i
Optrons Analysis .
*Options ldentitication _
P

. Options ddentificanion in relation to specifie
mterests

. Options identitlcation i1 elatlon to specat e
phystcal abilities

° upttons tdentification in relation to copnitive
abtnities

. Options identification in relntlollm
ot personal characteristics

. Value of considering many options

® [} Options identification In relation to work and

social stvles

. Alternative combinations of options fitting
given personal characteristics and patterans

»
N Options Exploration

. Sources of Information/influence regarding poten-
tial options

. Kinds of intormation to seek regarding specific
options

[} Methods and sources tor obtaining informatfon
about specific options

. fivaluation of alternative intormation sources

Values Analysis

. Advant;ges (benefits) and disadvantages (costs)
of options

. Implications of options for personal satis=
factions

. Relative cost/benefft analyses of alternative
options

. Personal determination of criteria for
evaluating options

. Resolution of conflfct among options
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Figure 3 (continued)

CARTER P BBCVEION CORRICULUM (0P EC AND (ONE Py

Strand f11: oriontation and Goal Formulatton

Uptions Amalvias (ontinued)

Lareer Lol formulation

] Cateer goal tormulation on retaton to poneral
tnterests and physical abafitios

L] Relation «f carcer goal formuf it sen Lo sonse o
ARC

L) Muttaplacaty of carces goals

° Career poal formulation in relat on to peneral

casnitave shills

. Career goal (ormulatfon in relation to Pt sanal
sat dstactions and values

. n.u.u-lu‘scd gotl formalationg

] fentitnsve tormulation of career goals

. Resolution ot vonflict among goals and

Aspatat fony

Strand TV: Goal Lxploration

Personal Plannsay

Lxploting Prctequisites tor Keaching Goals
] Planming to attamn goals

L Dotermination of general prerequisites tor
Atbatngng saven godls

] Identifrcation of means to attain given godls

° Recognltion of costs to attain gouls

Agsessment of Probabilaity of Attaining Goals

*
° Hdeatitacation o1 personal sitaational factors
intlucncing goal attainment

° Ruecognition ol personal attributes necessary
to attain given goals

] Assessment of implications of pursuing goals
for one's personal lite

] Assessment ol likelihood of attaining given
go.ls
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Figure 3 (continued)

CARLER FRLCATION CURRICULUM TOPICS AND CONCHPES

Stramd _1V:  Goal Eaploration

Personal Planming (vont inged)

Goal Verification and Program Planning

[ Identafication of how a person can begin
working toward carecr goals while stall in
sefoal

o bevelopment of contingency plans (or attainmim
goals
] petermmatfon ef which goals require immediate

action, which do not, and why

. Dotermaudatfon of what speclfic actions will be
required to attain given goals

] Preparation of plan(s) for accomplishing

necessary tasks to attars goal(s)

Goal Pursuit

Approaches to (Goal Pursuit
[ A progrommatic approach to goal pursuit
[ Ivaluation of alternative approacnes to pursuing

:
gouls

Resource Assessment

] Identification ol resource needs
] 1dentificacton of available resources
¢ Allocat ton of resources

lmplementing a Plan of Action
. Determining priorities

(] Allocating effort

Progress Monitoring and Maintcenance
o Progress assessment
] Activity adjustment

] Terminaticn/redeployment of effort
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CURRICULUM CONCEPTS SCOPE AND SEQUENCE CHARY

STRAND 112 OPPORTUNITIES AND OPTIONS

Figure 5

AREA TONC K. 2.3 4.0 7-9
Trenda 0« huc itita ant traning Tvpes of educativon and training
Orlentetion < opportunities
o to Bducetion
[ Individusl Jifterences in educs=~
‘E ond Training tion and training needs Sourcestof eduration and trafning
9
3
-
v
5 Vocations]l/technicel training,
spprenticeships
P Specific 4 ’
% Educotion On-the=joh/in-service trsining
s ond Trolaing .
> Oppertunities Aiber educstion
Lontinuing/sdult educstion
Value of helpink oth- | Safetv and hestth of Consequence ol own Jctions for Resoect for others
..".'“N"" ers others othets
‘o Mean
Value and dignity of the individ~
ust
tTovalty 1o [Tiends Fxistince and mecoss Volunteer sefvi @ 16 1omrunity Citizen porticipstion in & democ=~
and countfy sitv of Tule< snd laws] progfans Tacy
Rosponsidil
iy tmpottance of compli= | OhI{RACIon 10 Proteat unjust rulea] Interrelstion of one person‘a
> ‘o Seclety ance with tules snd and fawe Tights and those of others
= ond Geverament lawe
.‘e Vafue of personal Tights and
: {reedomn
g
[ ]
[
L Appreciation of nsture] Sadance of pature Frogite character of the ecologi= | Importance snd need for preserving
‘g csl avetes natursl settines
‘3 Responsibility
‘o the tmplirsiions ot sorietal chanmes | Wan's obligstion to future geners-
for the enviconment tions
Ravirenment
Effecta of individual actlon
Responsibility for Respensibitity for Fonmily teepsnathilities Peraonat integrity
“Responsibility tasks actions
L cace for aell Arceptance of Teapenafbilfty
Lefsure s rest snd/ Lelsure ae pecsons) development
Orlentetion or recrestion end/or avocational pursult
to Lolivre
individusl differences In Jetsure
activities
Tenpors] pattarne of Paceonsl patterns of leloure iaplications of expanaion of rime
2 Potteras lefoure sctivities sctivitios for fetoure
;g in Lelovre
® Caographice) patterns | Expénsson of time for lefaure
- of letsure sctivities ‘
Types of lelsure Types of leisure ectivities. per= | Faltors tnfluencirg nelaction of
Lolsvre sctivitfes' rest snd ]| sonsl developeent and svocationst | leteurs setivities
recrastion rTéuit
Oppertuaitios s

Letaure reecurces

Conte and benefita of Jotaure
activities
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OPPORTUNITIES AND OPTIONS

STRAND 1i (continued)

Figure 5 (continued)

ARRA

Jobs ond Employmunt

1omC x.4 2.3 4.8 7.9
Types of productivity } lavor market Functional uttiity of tncome
Monetefy exchange Factore affertint income
Beule aysten -
Economic Lanor migraticn nd mohility
Concoph .
HONRtATY 4nd nansmsartaty han, fits
. Occupations! upplv and demand
Functions of .Juntera How to ot~ lustefs Compartaona among tuelve caresr
cluatera
Coreer Reasons 1> 1isteryng
Clustor Comparinons vithin tvelve iareer
cluaters
Cencophs Introducrion to twelve »areer
clusters
Rationsle for twelve career
cluaters
ATihitect. Meteorolos | (hemtet, Civil F-gineer, Llectri-
siat wal E=ginesr, “athematictan, Mech-
antcal Engineer. Phveicist
Dentiar T, ror, Nuree Dietfittan. Nactor. Nurer. Pharma-
clet, Physical Theraptst
Santtetion Teehniclan, | computer Programmes, fipntal Wy-
Sufvevor Rienlez, Dref’eman, 4edicel Lah-
oretory Asmietant. Fhorographer/
Photogrephic §aburatorv Worker
PMlot Acceuntant, Advertia- | Manufacturing Inspector. Nerketing
ing Vorker ] TCh Worker, rereonne! worker,
Purchasing Agent
Motel/Motel “enepsr, Sslesnan
Cashier, Telephone Op-| Off1ce Machine Operes Alrline Stevard/Stevardeas. Alr-
erator tor, Postal Clerk, 1tne Ticket Clork, Rank Clerk/
Retiroad Clerk, Secre- | Teller. Bookkeeper, Cashier. Com
tary, Shipping 844 Re- | puter Operetar, Mstel Worker, .
Occupotionel celving Clerk Secretary. Telephone Nperator |
Informetion

Sarber. Bue Oriver.
Fireman, Cee Stagton
Attendant, lLecomotave
frgineer, Matlman,
Pl 1ceman

Clergyman

Auto Mechanic, €lec-
tricten, Machintet,
Telephone Repsirman
and Crafteman, TV/Re-
dio Repatrman. Welder

Brickleyer. Carpenter,
Cement Mason. Construc
tion Laborer. Pagnter,
Plasterer, Plusber,
Roofer

Chef/Cook. Cesmetolo-
gi8t. Forest Ranger,
Recreation Worker,
Taxt Driver, Truck
Driver, Watter/Wait-
ress

Flementary School
Teacher, School Coun-
aslor

Librarten

Actor/Actreas, Dancar.

Muatc Teecher/Muetcian
TV/Redto Announcer

Atrplane Mechants. APplisnce Reo
potrman, Auto “echanic, Composttor
Prosenan, Related Pross Activities
Worker

Cerpenter. Iron Worker. Productlon
Painter

Asaemdly Line Worker. Chef/Cook,
Coemetologtat 14, Policeman,
Practical Nuree, Reilrned Rrake-
aan, Truck driver. wafter/vVastress

Elamentary Schnol Tescher. High
$chool Teacher, Home Fennomint.
Soctal Worker

Collage Profesaor. Economfat, Law-
yar, Nevapaper Revorter, Paycholo-
slet

Commerciel Artfat. Stnging Teachar.
Stnger
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ORIENTATION AND GOAL FORMULATION

STRAND W

Figure 6

ARRA

2.3

Stotus Assessment

\sscssment of eolf tn
tion to leisure
options

Assesement of <cl1 in relation to
e=pleyment optiunm

Asssegment of self in reletion to
educetion end treining oPtions

.

Asnesement of eelf in relstien to
roles and Tespeneibititise

Aescesaent of solf In reletion to
prerequtestee for epectiic goale

Pereonal, cherectertstics to con=
etder In 8 formuletion

Iaplicetions of changes gn pereonc
8l chatecterietice

Assessment
of Persenel

Setlefactions

Satiafyting and dteset-
isfving ectivities

Setiefying and dissstiefving eitu:
ations

Tdent tf1cation of confiict detveen)
expectations of selfl ond expectes
tione of others fot self

Component @ of eettefying pereonsl
1ife otvle

Teaclutton of conflict batveen
. tsttone of aelf end expecte-
tions of othere for eelf

Options Analysis

Hentificetion

Optione fdentiftcation
tn relaticn to spectf~
1¢ intercets

Optione tdentificetion
in reletion to spectf-
2c physics! shilities

Optinne fdenttftcstion In relation)
to cognitive shilities

Options tdentificstion fn relation
to perterne of peraonal cherecter-
tatice

velue of considering many optione

Options fdenttficstien tn relatton)
to vork and sociel atylee

Alternative cosbinations of op-
tions fiteing given personsl cher-
acteristics and 98 ns

Optiens
Eapleretion

Sourcee of informstion/infjuence
tegarding potential options

Kinde of infermation to eeek 1O
gerding epecific oprions

Methode 8nd soutces fof ebtetniag
informstion sbeut specific eptiene

Evelustion of slternstiva faferme-
tion eources

Velves

Anelyils

Adventegee (benefits) and diead”
ventsges (coate) of optione

1eplications of optione for per-
senal eetielectione

Reletive cost/benefit analysee of
slternative eptione

Peteonsal determinstion of criteris
for evelusting options

Resolution of conflict among op-
ttons

Coroor Qool

-4
Formoletion

Career 808} forsule-
tion tn felation to
general intereste snd
phyeicel ebilitiee

Retation of cereer gosl forsule-
tien to senee of sgency

Nuitiplictey of cereer goale

Caresr gool formulation In rele~
tion to generst cognitive skille

Cataar go0s} fermlailea In rala-
tion to peraonal setisfections
ond vatues

Dsts-baeed goel formulerion

Tentstive formutetton of career
gosls

Resotut ton of conflict smong gosls
and sspiretions
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CURRICULUM CONCEPTS SCOPE AND SEQUENCE CHART

STRAND VS GOAL EXPLORATION

if ——
AREA TOMC i K.} 2.2 4.0 7.0
" —
taple o Planning to sccain Detarsinstivn of gensrsl prea fduncif.ecton gf mesns to sttein
Proroquisites gosls uiettes far stestnin. given goste | given gosla v
for

Persencl Plenning

Reaching Geals

Recegnition of coete to attein
Rosin

Assassment of
Prabebility of
Attaining Geals

ldontificacion of piraonal situs~
tiensl fnctora Influancing sos}
atratnment

Racognicion of pareonal eccridutse
necesserv to stratn given g

Assetsmant of fenifcactons of pure
auing geela fur one’s paraomet
1tfe

Asseaament of Jtketthood of et~
téining given gosla

Qeol Verlficotion
ond
Progrem Plesning

ldentificaticn of hov a pareon cen
bagin vorking toward career gosia
while st1l) $n achnol

Nevelopaent of (ontineensy plana
for etisining Rosle

Datermination of which gasie te-
quire temedisce sction, which do
not, and wvhy ‘

Neterninstion of what epecific
sctiony will Pe required to sttein|
Btven gosin

Frapsretion of plenle) for sccome
pliohing necessary teaks to sttafn
Rosil(e)

Goal Pursvit

Approaches 1o

A Drogrammatic «phfiach to Qoal

1valvatinn ot slternacive spe

Geel Purscht pursyic 4 to purausng goals
tdentii g, ation of teasurce nesde
Resoorc
o tdentification of svailehle re-
A ment sourcea

Atloritton of resources

{aplomenting Netermining priori¢ies
.8 Plen
of Actien Allocating effore
Profteas assecasment
Progress

Menitering and
Maintedence

Activicv sdsvsteent

Terminstion/radeployment of affort
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| Figure 8

RELATIVE INSTRUCTIONAL EMPHASIS

Curricul Nurber of Concepts/Objectives
u ulum By Grade Level(l)
Program Strand Area K-1 2-3 4-6 7-9 Total
* Individual
: Differences and -2-93- 5—8- z% %2)— Tg_g
Self Under- Assessment
standing and
Appreciation .
ls(r;;:ledge of 3 5 8 a2 23
16 20 39 36 111 -
Education and 2 6 8
Awareness .and = =~ -
Understanding Training 8 51 59
Jobs and _ 8 _li*x  16%* 4 23
« ) ThoT
Opportunities Employment 102 53 594 22 1071
and Options -
Social 4 5 8 29 2
Responsibility 19 28 45 48 140
s 6 3 u
Leisure 75 36 70 1
19 29 48 39 "119
PROGRAM TOTALS | Tg5 756 769 229 1614
status 2 4 6 12
Orientation Assessment 13 30 40 83
and Goal
Formulation Options 3 10 11 24
nrientation Analysis 21 56 77 154
and
Exploration
Personal 1 4 _8 13
Goal Planning 7 20 51 78
Exploration
1 9 10
Goal Pursuit . S 77 52
6 19 34 59
PROGRAM TOTALS il i 715 367
19 35 67 73 178
CURRICULUM TOTALS | Tgg 797 880 444 1981

(1) The numerator indicates the number of concepts; the denominator indicates the number of
objectives.

* 8 of these concepts pertain to occupational information and are replicated across 100
occupations: thus, the ratio of concepts to objectives appears to be exceptional.

E lC %% 8 concepts replicated from earlier level
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Figure 9

OCCUPATIONAL CLUST. ®5 OF THE AIR CAREER EOUCATION CURRICULUM DEVELOPMENT PROJECT *

CAREER CLUSTERS

CAREER
OCCUPATIONS **
FAMILIES
Title Descriptien
ENGINEERING, THYS: Al ~rorhwn, Wotkers are involved 113 thy sescareh and Architect
MATHEMATICS, R BITFLIUGE applicatfon of the phveic.i & J4 Mrtheat~ Chemist
fcal sciences. Includes *cntiag, cesign, Civil Engineer
and developaent in urers oder . * with flectrical Engineer
f.orRanic matter, ener.v  th . 4l eane Mathematician
srement and relatfonshio  prudaction, Yachanical Enginee
and the like. Heteorologist
Phvsicist
5 ———
z MFBICAL AND BIOIG. Iy Al StiFWCRS At tacs anvelved witn Tiving orginfsms Dent ist
5 nd e processes, Provid crvices, exe Dietitin
13 plore probless, and res Jquest fans re= Doctor
. tating to aif aspects o1 149, notoas Nurse
) " health nd Jdiserse ot (3t divan fnr e, Pharma: fot
E o tuding plants g wimal Physical Therapist
z S ———
-
8 TECHNICAL tncludes thed. workers whe ipport ph sle Coxputer Programmus

il and Molori 3l scavrtast~, fev be (ne
volved in destun, Jd. i jop~en1, production,
maintenance, Tusting, or revar. b, Mast
often work with equipmaent in labaratories,
comput er centers, dedon STenien, #T e
other rechnicsl settn .

Dental Hygienfst

Draftsman

Med{cal Laboratory
Assiotant

Photographer and Photo-
graphic Laborators
Worker

Sanitarian

Surveyor

BUSINESS ADMINISTRATION

In:ludes occupatfons sevel =0 1n tne pro=
duction, financial, i =1 iaz0ent aspects
of commercs, banki=w, inlustri, ind the

military, Workers in thi~ ure. t.ofcatls
determine poliiy, moNitar prress, or

pres e v - servd oo whis} « ntesbute to
the on=g. dng o ratden ¢ e ar antration,

Accountant

Advartising Worker
Manufacturing Inepector
Market Research Wotker
Personnel Worker

Pllot

Purchasing Agent

BLLINESS, *ALES

BUSINESS

Wuraers on Chis aren roke posadole O
transacrions Letwesn minuiavte ey of
produdc ta and custosel s winge ned G ube
those products throngh tiade witvitie:
of varfous tvpes. Miv be Jirc. tlv (n-
volved {n salling or in the supcrviston
of sellers,

Hotel/Motel “anawer
Silesman

BUSINESS - CIERICAL

Assis’ bisiness and Industry with record
xeeping, commnicetinns, shipping and re-
celzing rercYiindise, i operat ‘iz equip-
ment 41, Way wffice mwhilnes

Atrline Steward,
Stewardess

Afrline Ticket Clerd

Bank Clerk/Tejle-

Bookkeessr

Cashier

Computer Operatot

Hotel Worker

Off ice Machine Operator

Postal Clerk

Railroad Clerk

Secretary

Shitpping and Recelving
Ciark

Telephone Operator

p— -

Clustere are defined by the similetity of the abflity profilea ot the {ndividuale entering occupations in each clustar.

These 100 occupations eccount for 76,5% of the estimated job openings linted in the Occupetional Outiook Yuarterly,

Spring, 19705 the 00Q 1ist accounts for 65.6% of a)l estaated snnual 1~ openinge, 19%0-1980,

sureau of Labor Statietice.
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Figure 9 (continued)

OCCUPATIONAL CLUSTERS OF THE AIR CAREER EOUCATION CURRICULUM DEVELOPMENT PROJECT © [continved)

CAREER
FAMILIES

CAREER CLUSTERS

Title

. Description

OCCUPATIONS *¢

TRADES

CONSTRUCTION TRADES

Workara In Chis afes are involved in all
phasae of building, repair, remcdeling, or
wnaintenancs of buildines, bridues, roadways,
and other stfuctures,

Brickisyer
Carpentar

Cement Mason
Construct fon Laborer
lron Worker

Painter

Plasterer

Plunber

Production Painter
Roofer

MECHANICS, INDUSTRIAL TRADIS

includes skilled cra.tomen who use tools
nd instruments to build, operate, and
maintain machines and orher tvper of
equipment.

Airplane Mechanlic

Appliance Repalrman

Auto Mechanic

Conmpositor

Electrician

“achinist

1ressnan

Related Press Activities
Worker

Telephona Repair-un and
Craftsnan

TV and Radio Repalrman

Welder

PROFESSIONAL SERVICES

GENERAL, COMMUNITY SFRVICE.
PUBLIC SERVICF

Workers in this ares provide services te
people {n the comaunitv, such »5 solicing
the streets, putting out fires, making fond
and clothing, assisting in heilrd cure,
transporting goods, and Zioviding personal
sefvices.

Assenbly Line Rorker
Barke

Buy Driver

Chef, Cook
Cosmetoloriat

Firesan

Forest Ranger

Locomot {ve Enxineer
Haid

Mailman

Practical Nurse .
Policeman

Railroad Srakeman
Recreation Worker
Service Station Attendant
Taxi Driver

Truck Driver

Vaiter, Vaitress

GENFRAL TFACHING AND
SOCIAL SERVICE

Occupstions fn this group generally in-
volve helping others through instruction,
guidance, or in other wavse facititating
the maintenance of people’s socfal, phve-
fe1l, and intellectual well-belng

Clergyman

Elesentary School Tescher
High School Tesacher

Home Economist

School Counselor

Social Worker

HUMANITIES, LAW, $7CTAL
AND BEMAVIORAL SCIENCFS

Workers In this ares are primsrily inter-
ested in literature and philosophy, how
human beings relate to one another, to
the law, and to their soctal snd econenmic
environments.

College Professor
Economint

Lavyer

Librarian
Newspapsar Reporter
Paychologist

FINE AKTS, PERFORMING ARTS

Includes workers who are involved with the
artes such 48 the thester, susic, psinting,
sculpting, crafts, of dancing,

Actor, Actress
Comercial artist
Dancer

Husic Teacher, Musicisn
Singlng Teachar. Singar
TV and Radio Anncuncer
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Figur

e 12

PER CENT DISTRIBUTION® OF CODES FOR COGNITIVE DOMAIN OBJECTIVES
IN CURRICULUM AREAS ACROSS TAXONOMIC LEVELS
e T C.EJ.GN;I-;V'E- DOMAIN !
— .
. /
- 1 1 10FAT % .
CURRICULUM  AREAS
Indgvidual IMfferences ® o) C 100 -
and Assessnent H
RSOV SR [
hnowledge of Self 12 »S :": 102 N
tducatton and lrefning <4 ] pl . ;: itk . . - |
NP SIS SN SR WOI R i ---.—----fpu cemm
Tobs and taployment BT 3z 10 12 o1 ! P l: 1o

Sociat Responsihility

Telsure

Status Asnessment
| QPO

“dptions Apalvsia

Personal Planniog is
Goel Pureuss b

(RSP S )

LI 9 1 12 : 1 1007
P S, - oot e man
H 1
a i - i ' " | 2 tooyoor
: H
[ PR DU [EPRPE S ",

* Totals may vary stightly fro= 1007 Jue 10 rounding error,
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Figure 14

PER CENT DISTRIBUTION OF ALL OSJECTIVES CODES
BY DOMAIN AND TAXONOMIC LEVEL
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PER CENT DISTRIBUTION® OF CODES FOR OBJECTIVES
IN EACH CURRICULUM AREA ACROSS DOMAINS
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’ .'PART II '52

INSTRUCTIONAL OBJECTIVES

This section constitutes the main body of this report. It contains the \\
1981 instructional objectives of the curriculum arranged according to the

topics and concepts they are intended to promote, They are presented by

Y

curriculum area.

Development, Review, and

Evaluation of Objectives

The objectives were developed by a cadre of master teachers selected
from a pool of teacher volunteers b& school district supervisors; The
teachers in this Sa?fe,ﬂgf&'?elieved of their classroom duties for a period
of. one month-éach fo participate in curriculum development. Teachers began
their curriculum development activities by participating in a workshop on
career education, curriculum design, and the specification of behavioral
objébtives. After the workshop, the teachers joined project staff on a
full-time basis for the initial drafting of the pool of instructional

objectives.

The development of objectives was monitored closely by project staff,
reviewed by responsible curriculum personnel for the respective school dis-
tricts, and then reviewed, edited, and modified as hecessary by project
staff to achieve appropriate balance. These objectives were then submitted

for review, in all or in parl, by four different panels of consultants.

Objectives dealing with occupational information were reviewed by three
differént external panels. First, the objectives were reviewed by a panel
of consultants from business and industry who had broad perspectives of
occupations comprising various career cluste: families. Subsequently, those
occupations which have large numbers of estimated annual openings and which

also vary in training and entrance requirements were reviewed by people

' e

Dl




actually practicing the occupations. Finally, the revised objectives were
reviewed by curriculum experts and administrative staff in the participating
school districts. -

The objectives pertaining to knorledge of self, goal formulation, and
planning and decision-making were reviewed by two different pancls. These
ohjectives received the same schoo! panel reviews as did the octupational
information objectives., However, in lieu of review by career cluster experts
and occupational practitioners, the objectives were reviewed by a panel of
specialists in child development, educational psychology, and guidance and

counseling.

The names and titles of the individuals serving on the various review
paneds ére presented in Figure 16. The critical efforts of these individ-
uals have contributed greatly to the quality of the objectives contained in
the following section., Their comments have been appreciated, and, das much
as possible, their suggestions have been incorpo;ated into the revised
versions of the objectives. ’

B

The objcctives presented in the following section, then, represent the
result of this development, evaluation, revision, and refinement process.

. All of the objectives pertaining to a given concept, or ‘occupation, are pre-
sented on the same page. Each set of objectives is also cross indexed to
its ‘appropriate curiiculum topic and area, or in the case of occupations,
to their appropriate career clusters and areas.

<.

Following the statement of each objective, a taxonomic c9de indicator
in the form of a capital letter-roman numeral combination ind}éates the
classification of the objective, The letters for the cognitive (knowledge) ,
affective, and activity domains are K and Aff. and Act. respectively. The

roman numeral denotes the taxonomic level of the objective, as described on

pages 16 to 20.
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F Group 1

Mary lou Baldra

Kirke Comstock

Carl Fisher

. Harry A, Harrison, Jr.
tdward Hastings
Jim Hivnes

Garth Hall

Edmond Mantani

-

Betty Schallenberger
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Ab HOC CURRICULUM REVIEW TEAM

igure 16

Executive Director
Palo Alto Fducators Association
National Educational Association

Mayor, City of Palo Alto and
Manager, Aircraft Engineering,
United Afir Lines

Chairman, Business Division
Foothill Colleze

President, Harrison Construction Co,
Member, California Advisory Council
on Vocational Education

Executive Director
American Conservatory Theater

Marager
Economic Education Department
Greater San Francisco Chamber of Commerce

Educational Programs Officer

Ames Research Center

National Aeronautics and Space
Administration

Assistant Director
Career Placement Center
Stanford University

Executive Secretary

Woman's Auxiliary to California Medical
Associat ion and

Coordinator, Health Manpower Programn
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troup 2

Lorraine S. Hansen

Nadine Lambert

Gene Medinnus

John Michaelis

Glenn Ohlson

Joan S. Suppes

Group 3

Mary Covello

Carl Glissmeyer

Robert ¥, Haller

Bill Larsen

David L. Peterman

Dehorah Purvis

Figure 16 {(continued)

AD HOC CURRICULUM REVTEW TEAM

Department of Counscling and Student
Personnel Psvchology
University of Minnesota «

School of Education
University of California at Berkeley

Department of Psychology
California State University, San Jose

School of Education
University of California at Berkeley

Department of Special Fducation
California State University, San
Francisco

Psychology Department .
Californi: State University, Hdiyward

Principal
Braly Elementary School
Santa Clara Unified School District

Principal

George Mayne Elementary School (Alviso)
(Title I school)

Santa Clara Unified School District

Busines< Education Teacher
Aptos High School
Pajaro Valley Unified School District

Elementary Counselor .
Santa Ciara Unified School District

Vocational Counselor
Aptos High School
Pajaro Volley Unified School District

Home Economics Teacher
Harbor High School
Santa Cruz City Schocls
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Figure 16 (continued) .

g

AD HOC CURRICULUM REVIEW TEAM . ’

Special. appreciation is also due the following individuals for their
critical comments on selected portions of the occupational information . ‘-

objectives,

Ardys Bloomquist
John Claudy

Gary FErrecalde
Jean Ewings
Harlin Halstead
Hampton Hoge
.Dennis Horton
Velma G, Horton
Mary Kennedy
Dorothy Lechuga
Dorothy McBride
Laura C; Newmark
Leo E. Peart
Elmer Poppen
Janet B, Sablinsky

Catherine C. Ward

Compdter Operator

Computer Programmer

Hair Stylist

Assembly Line Manufacturing
Park Ranger

Service Station Manager
Printshop Pressman
Telephone Operator

Waitress -
Bookkeeper

Housekeeping Service
Librarian

Municipal Police Department
Mailman

Secretary

Restaurant Manager
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INDIVIDUAL DIFFERENCES‘ AND ASSESSMENT

Topic: . Concept:

PEOPLE NIFFLR DIFFERENCES TN PHYSTCAL SKILLS

o Gnve threwe examples ot physical skitls (e.g., ruaain . walkiag, fumping,
plavang balb)., (K-T1) 4 s

o list three phvsical skills of younger and older brethers, sisters, or
friends, (so=1) .
o

o icil how vounger and older children yvau know ditier in ohveical skiliw
team., baby still «rawls, but clder chitld watks and ruus). (K=-1V)

-
® Duescribe one o1 more ways in which children of the same age might Jditicr
in ability to exhibit the same skill (e.g., one boy i stronger than

another; one girl can ride a hike hetter than another). (K-11)

o CGive one reason why vounger <hildren and older children might not have
the same phvsical stills (eone, o haby is not vet «tronz enough o wolk:
- older child has matured cnough to have the ccordination o play hail), .
.
(k=t1)

.

. o Give ope reason why people af the same age can differ in phesical skills
(eopne, vpe person mav have qguicker reflexes than another and thereiore
may be belter at games requiring quickness), (K-11)

e fxplain how physical handicaps can aflect individuals' development o1
physical skills, (k=11

e Give an exanple of onc physical shill you are good at, and oge whieh “ou
do less well (c.ge, can rup very Tast, but ean't climb treesverv well).
(k=11) s

»
PO
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

Topic: Concept:

PEOPLE DIFFER DIFFERENCES IN INTERESTS
AND ATTITUDES

e List three things you are interested in (e.g., reading, hiking, doirgz
well in school). (K-1)

o Describe three attitudes of yours (i.e., things you like, dislike,
believe in, etc.).  (K-II) -

e Compare your interests with those of someone¢ you know who is your own
age and sex. (K-IV)

3
e Compare your interests with those of someone you know who is Your own
age but the opposite sex. (K~-IV)

® Describe a specific attitude of someone you know and compare it with your
own attitude—toward the same issue or situationm. (K-1IV)

Q-—I ’
e Compare your interests with those of a younger brother or sister or friend.
(k=-1IV)

e Discuss reasons why people have similar or different interests and atti-
tudes (~.g., a child who has never had pets may have different attitudes
about animals”tnan would a child who has always had a pet; a child who
grew up on a farm or ranch may have different interests than a child who

. grew up in a big city). (K-IV)

e Given several examples of people with differing interests and attitudes,
identify three reasons to account for the differences (e.g., age, sex,
background, skills, etc.). (K-V)

- 62 -
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

Topic: ’ Concept:

PEOPLE DIFFER DIFFERENCES IN SOCIAL SKILLS

® Give two examples of social skills (e.g., being polite to people, getting
along with people, being friendly, talking easily with others), .(K-II)

® Give an example of a situation in which you have seen someone show good
social skills (e.g., welcoming a new child to the neighborhood; avoiding
a fight by calming antagonists). (K-11)

® Give an example of a situation in which you have seen someone show poor
social skills (e.g., being rude to another; picking a fight with another
child). (K-11) '

® Recall or imagine a situation in which you yourself showed good social
skills, and contrast it with hew a younger brother, sister, or friend
might have reacted in the same situation, (K-1v)

® Recall or imagine a situation in which you yourself showed poor social
skills, and contrast it with how an older brother, sister, or friend
might have reacted in the same situation. (K-1Vv)

® Explain how age and experience may affect people's social skills (e.g.,
4 younger child may not excuse himself after running into an qdult, an
adult may find it easier than does a child to talk with new people).
(K-11) ‘

® Describe how showing, or failing to show, social skills may affect the
people involved by 1) explaining how you felt when someone was rude to
you, and 2) explaining how you feel about yourself when you are nice to
someone, (K-11)

® Given a specific interpersonal situation (e.g., an argument between two
children), compare and contrast the ways different students perceive the
situation. (K-1IV) .

Given a specific interpersonal situation (e.g., parent scolding child),
-compare and contrast the ways adults and children might perceive the
situation. (K-1IV)

- 63 -
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

Topic: Concept:

PEOPLE DIFFER DIFFERENCES IN VALUES

e Give three examples of values (e.g., honesty, persistence, doing well in
activities, being friendly and haVing friends). (K-1I)

e Compare the values which are important to you now with those that were
important to you when you were younger, and discuss any changes in your
values that have occurred. (K-1V)

e Compare and discuss different values held by your classmates. (K~1V)

® Give an example of how a person's-values may be shaped by his background
and experiences (e.g., a person whose family was poor might place a
higher value on having financial security). (K-II)

e Describe three factors that may affect the values a person hoids (e.g.,
social customs and expectations, family and peer influence, personal
experiences, etc.). (K-1I1)
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

Topic: Concept:
PEOPLE DIFFER DIFFERENCES IN ACADEMIC SKILLS

Give examples of academic skills (e.g., reading, doing mathematical cal-
culations, organizing facts to write an essay) . (K-T1)

PN

Discuss three examples where two people may have similar academic skills

in one area but different skills in another area (e.gs, two people may

both read very well, but only one of them is good in arithmetic), (K-11)
S . .

-

Compare your skili in reading, arichmetic, and writing when you were in
the first grade with your current skills in these areas and describe how
they have changed. (K-1V)

Give one reason why your skills are different now than they were when you
first began school (e.g., increased practice, experience, etc.),. (K-11)

"

Explain why one child who works very hard might achieve academic success
similar to that of another, child who does not work as hard. (K-11)

- ~ -
- o

Explain how out-rf-s 0l experiences can affect academic skills (e.g.,
child with paper may develop greater mathemetical skill, child from
home where there . «any books and magazines may develop greater reading
skills, etc.). ( D)
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

Topic: Concept:
PEOPLE DIFFER DIFFERENCES IN INTI'RPERSONAL SKILLS )
[

o Give two g;amples of interpersonal skills (e.g., being sensitive to
others' necds, listening well, being considerate, exhibiting leadership,
etc¢, ). (K-11)

e CGiven two reasons why people's interpersonal skills differ (c.g.,
differences in training, in experience, etc.). (K-11)

e Identify v situations in which people you know have demonstrated
differences in interpersonal skills and describe how those skills are
different. (K-1V) ..

e Compare and contrast the interpersonal skills of people your age,
people younger than you, and people older than you. (K-1V)
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

Topic: : Cornicept:
PEOPLE DIFFER DIFFERENCES IN EMOTIONAL RFACTTONS

vive two examples of emotional reactions (e.2., amusement, surrow, anger,
annoyance, affection, etc.). (K-T1)

Given an example of an interpersonal gituation, describe the emotional
reactions of the participants. (K-II)

Explain why, in a given situation, not all the people involved react the
came way (e.g., when two childre. are scolded, the younger might cry,
while an older child might become angrfor be indifferent), (K-11)

Explain how people can express a given emotion differently (e.g., upon
receiving a present, one child might respond with a hug, another with a
shriek, another with a quiet "thank you"). (K-11)

Explain why a person's observable reaction in an emotional situation may
differ from how he or she is feeling inside, (K-11)

Compare and contrast the emotional reactions of 1} children and adults,
and 2) men and women. (K-1IV)

..67..




INDIVIDUAL DIFFERENCES AND ASSESSMENT

Yopic: Concept:
PEOPLE DIFFLR DIFFERENCES IN PERSONAprcoALS

~

e Give examples of possible personal goals (e.g., to finish high school,
to learn a trade, to go to college, to get married). (K-11)

e Explain how differences {n each of the following might result in
differences 1n personal goals: interests, abilities, values, experiences,
and peer and family influences. (K-11)

-—

e Describe how people's personal gouls may-change over time (e.g., becote}——
more specific, change to reflect a different value system, etc.).
(K-11)

e Compare and contrast your goals with those of two other students, (K-1V)

e Analyze the nature of differences in personal goals between.1l) children
and adults and 2) men and women. (K-1V)

ERIC °
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INDIVIDUAL DIFFERENCES AND ASSESSMENT,

Topic: Concept:

PEOPLE DIFFER .REASONS FOR AND

PATYERNS OF DIFFERENCES

Identify three tactors contributing te differences among individuals
(e.g., experiences, cducation, environment, interests, abilities,. etc.).
(K-1) )

Explain the differences between the heredity-based and experience-based
explanations of individual differences. (K-11)

»

. t
Assess the relative influences of heredity and experience on a particular

area of individual differences (e.g., differences in academic performance,
differences in appearance, differences in psychomotor skills, differences
in interests). (K-VI)

Given a specific instance of differences between two people, analyze the
differences and identify probable reasons for those differences, (K-1V)

Compare and contrast the nature of differences among 1) males and females
and 2) young children, teenagers, and adults. (K-IV)
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

Topic: , Concept:
MODIFIABILITY OF CHARACTERISTICS DEVELOPMENTAL/
BIOLOGICAL CHANGES

e Compare and contrast the physical skills of children three, six, and nine
years old. (K-1V)

e Explain how people develop greater physical skills as they grow older
(e.g., muscles develop, coordination improves, etc.). (K-1I)

e Describe two specific examples of how your physical abilities have changed
over time (e.g., can run faster, print or write more neatly, ride a
bicycle, etc.). (K-11) ;

e Identify two physical skills you expect to develop further as you grow
older (e.g., play a musical instrument). (K~-1)

-+ e Explain how development of physical abilities can affect interests (e.g., |
- - 4 as a person becomes more coordinated and skilled in games he may develop }
interests in certain sports). (K-11) . |

ERIC
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

LY

Topier Con ent:
MODIFIABILITY OF CHARACTERISTICS CHANGES RESUL, NG

FROM EXPERIENCES

Give an example of how a specific experience (e.g.; a visit to a museum)
can affect o person's interests. (K-I1)

ldentify three general kinds of experiences (e.g., visits to new places,
school/classroom activities, training in specific skills, meeting new
people, etc.) that may result in changes in particular individual
characteristics, (K-1)

Describe how practice influences the development of skills or interests
and give two .examples (e.g., praftice in talking with people improves
conversational skills, practice in clay modeling may improve skill and
result in greater interest). (K-11I)

Explain how experiences you have in schoul can help vou develop academic
skills (e.g., reading books improves reading and builds vocabulary).
(K-11)

Compare the range of your interests with those of a friend and relate the
outcomes to the different experiences you and vour friend have had,
(K-1V)

Compare your current interests with those you had two yvears ago and iden-~
tify specific experiences that might account for any changes. (K-1V)

Give an example of how experiences can affect a person’'s values (e.g.,
being treated unfairly may result in placing high value on fair play).
(K-11) T
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

Concept:

VODIFIABILITY OF CHARACTFRISTICS ’ CHANGES RESULTING

FROM CONSCIOUS EFFORT

Give an example of a physical skill (e.g., riding a pike, throwing a ball,
swimming) which you learned through your own conscious effort. (K-11)

Give two examples of well-known people who have changed physical weak-
nesses to strengths through their own efforts (e.g., Helen Keller), and
explain how they accomplished these changes. (K-11)

Describe how a person can go about developing a skill (e.g., set aside
time te train; practice; keep trying). (K~11)

Give one reason why some people may work harder than others to change or
develop specific physical or cognitive skills (e.g., they may have interests
or goals which require specific physical or cognitive skills). (K-1I1)

Give an.example of some social skill which you have acquired or improved
through your own efforts (e.g., getting along better with people,
speaking clearly, being more polite, etc.). (K-11)

Give one reason why a person may want to change or acquire specific social
skills (e.g., to be more comfortable with strangers, to make friends, etc.).
(K-11)

Identify three characteristics that can be developed through an individual's
etforts (e.g., physical skills, academic skills, social skills). (K-1)

.
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

Topic: Concept:

MODIFIABILLYY OF CHARAMCTERISTICS MODIFICATION/DEVLLOPMENT

OF ACADEMIC ABTLITIES

® Given a specitic academie skill to be developed, describe how a person
might develop that skill (e.g., for*better spelling -- noting words 1
commonlv misspelied and studying them, looking up words whose defini-
- tion is uncertain, erc.), (K-11) .
® Describe twe factors whivh influence the development of academic skills
. (¢.g., training and opportunities for practice), (K-1T)
® Given a person who through his own efforts, has developed his academic
shills (e.g., Abraham Lincoln), describe how he accompl ished this,
. (K-11)
L4
® Give two reasons why a Person might want to develop a particular academic
ability (c.g,, personal interest, necessary for a specific goal). (K-11)
¢ .

Assess the relative influences of growth, cxperience, and conscious
action on rhe development of academic abilities, (K-VI)
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

Topic: Concept:

MODIFIABILITY OF CHARACTKRISTICS RELATIVE MODIFIABILITY
OF CHARACTERISTICS

L

e Compare and contrast the ease Qr difficulty you have encountered in
acquiring or developing a spec%fic physical, academic, and social skill.
(K-1V) .

® Based on your experiences in developing or modifying specific characteris-
tics, identify three factors which influence the modifiability of
characteristics (e.g., the complexity of the skill(s) involved, the

necessity for resources/facilities/assistance, the degree of personal -
4 commitrient to the task, the age at which effort is initiated, etc.). .
(K-v)

® Discuss the ease with which a specific characteristic can be changed and
describe what would be required to accomplish this change. (K-1I) - -

e Explain the effects of each of the following on the ease with which a -
characteristic can be mod*iied: the degree of personal commitment and
the age at which one begins. (K-111I) '

e Explain why one can set uut to acquire or pursue an interest but that the
development of an interest is a function of experience and attitudes (e.g.,
as you spend more time at an activity you will become more proficient,
but you may or may not like it more), (K-II)

e Giver. a characteristic which you have developed, identify the -eason(s)
wt, you were successful. (K-IV)

® Given a characteristic which you have attempted to develop but have been
unsuccessful in doing so, identify the reason(s) why you were not
succcessful.  (K-IV)

e Assess the degree to which a given characteristic can be changed. (K=VI)

® Assess the relative ease of nodifying physical skills, academic skills,
social skills, and interests (K-VI)

O
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

Topic: Concept:

MODITIABILTIY OF CHARACTIRISTICS MODIFICATION OF
INTFRPERSONAL .SKILLS

® Describe two factors that influence Lhe modifiability of interpersonal ‘
skitls (cog., opportunily to practice the skills, degree of importance 1
attached to the skills, etc.). (K-11) J

.

® Explain why feedbachk is important in the modificution of interpersonal
skills (e.g., information on how person is perceived by others —- i

fecedback -~ is necessary to determine the effectiveness of one's inter-
personal skills). (K-II)

® Describe two situations in which it is important to have good interper-
sonal skills (e.g., on the job, in relations with friends, in the family).
- (K-11)

® Describe how a person might go about modifving a particular social skill
(c.g., identify the skill to develop, observe others' skill in that area,
practice the skill, obtain feedback on the degree of one's skill).
(K-11)

€
>

® Assess the degree to which development, experience, and conscious effort
contribute to modifving a person's interpersonal skills, (K=VI) -

-»
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

~

Topic: Concept:

MODIFIABILITY OF CHARACTERISTICS . CHANGES 1IN

EMOTIONAL REACTIVITY

Describe how people's emotional reactions usually change as they grow
older (e.g., more controlled, less extreme). (K-11)

Compare and contrast the kinds of events or situations which precipitated
emotional reactions when you were young and now. (K-1V)

Assess the degree to which development, experience, and conscious effort
contribute to the modification of emotional reactions. (K-VI)

-

Lxplain why some degree of control over emotional reactions is usually
necessary in one's career (e.g., lawye s dare required to control their
tempers in court, doctors need to remain calm in life and death crises,
structural steel workers, for their own safety, cannot panic when at
great heights). (K-11)

Given a particular way in which a person's emotional reactivity has
changed, identify factors contributing to that change (e.g., continued
exposure to an unpleasant circumstance may produce an "emotional dull-
ness'). (K-IV) .

.
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

Topic: Concept:

ASSESSMENT OF INDIVIDUAL ASSESSMENT OF

CHARACTERISTICS PHYSICAL SKILLS
%

® Crmpare and contrast the following ways you can assess a person's physi-
cal abilities: by direct observation, by report of another observer, by
scelf-report from the person. (R=1V)

® Describe three occasions in which a person's physical abilities can be
vbserved (e.g., playing games, sports activities, contests, etc.).
(R=11)

® Describe three different wavs of analyzing a person's physical skills
(e.g., in comparison with his or her other skills, in comparison witnu
other people's skills, on an objective scale). (K-1I)

® Describe two .ways you can measure your own physical skills (e.g., throwing
a ball ~- see how far you throw it, see whether you can throw it as far
as another student). (K~-11)

® Obscerve a person playing a game, describe one physical activity that per-
son does well, and explain how you identified that skill. (K-111)
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

&

Topic: Concept:
ASSESSMENT OF TINDIVIDUAL . RELIABILITY OF MEASURES
CHARACTERTSTICS .

® Give an example of an activity or game in which you did well on one occa-
sion but did less well on another occasion. (K-11)

e Compare the different levels of performance (e.g,, in spelling, in playing
a game) of the same children on different days. (K-1V)
. A

® Give cne possible reason why children perform an activity or skill differ-
ently at different times (e.g., being tired, excited, .etc.). (K-II)

® Assess the usefulness of a single observation of a person's skill (eeger .-
likely to give a general indication, but unreliable as performance may
vary from day to day), (K-VI)

e Explain how an observation can be "unreliable" (e.g., things look different
from diffe:ent positions, things look different to different people).
(K-11)

IS
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

Topic: Concept: .

ASSESSMENT OF INDIVIDFAL ASSESSMENT OF INTERESTS
CHARACTIRISTICS

Explain how ome mav infer incorrectly a person's interests from observing
his behavior (e.g., he may do well in an activity but not enjoy it; he
may engage in an activity because his friends are doing it, not because
of his own interest), (K-11) -

Pl

Describe two ways of identifying a person's interest (e.g., based on what
he does, and on what _ he savs, he likes), (K-11)

Beseribe two interests of another person and explain how you could tell
he had those interests. (K-11)

Assess the relative merits of identifying a person's interests based on
what he savs versus what he does. (K-VI)

- -~

Describe the reasons why a firiend sees you as having a special interest,
(K-IT)

.

Explain the di(ference between determining a person's interests from
activities he does well and activities he spends a great deal of time on.
(K=1T)
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Topic: 'Concey

i NS SSMENT 0

ANSe eSS D o B TLin
CHARAL DRIST Y TS OAND VALUES

e Linl two mean. ¢ identiiving a4 person's attitades or valaes (e.g., selt-
report, ob=ervation of bhenavior). K-1)
.

- e Give one exanpie of how people with similar attitudes and values can express
them differently (e.g., one person concerned with helping others might
tutor children while another might contribute moncey to a day-care center).
(K=11)

o Cive au example of how people with different attitudes and values may
express them in a similar way (e.g., one person in a Scout troop mav think
Scouts accomplish worthwhile things while another mav <o it because he

likes meeting peep’e). (R-11)
-
. . . e Discuss whether or not a person can really have values which conflict with
- his actions (e.g., believing in protecting animals but also being an avid
hunt ). (Aff.-11)
.- e Describe a particular attitude or value of < .meone vou hnow and explan
— , how vou'idencafied it, (K=111)
e .
. e Compare and contrast the value of self-report and behavioral obscrvation
. in wdentifving a person's values, (K IV) (Aff,-ID)
e Given a specific situation (e.g., a person's reaction to another's cheating),
[ identify the attitude(s) and value(s) exhibited. (K-1V)
'1 - L
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Topic: Concept:
ASSESSMENT OF INDIVIDUAL SASSFSSMENT OF ACADEMIC
P CHARACTERISTICS . SKILLS AN ACHIEVEMENT

L ® Descrite chree ways you can tell if a person does well in school (e.g.,

. . gets good grades, knows answers when called upon, knows answers on
e . . . . .o
tests).~ (K~IL)- .

3 o * . -

e Explain how a test can give an Irnzorrect picture of a person's skill
(e.g., a person doesn't do well because he is nervous, didn't feel

|
well, waj‘:sffied about something else), (K-11)- .
|

x
® Explain how classroom behavior can give anincorrect picturezof a per-
son's academic skills (e.g., a child who never answers in cldss may

know the information but is too shy to respond).— (K~II)

® Give an example of a situation out~ide of school from which a perscn's
level of academic skill can be assessed (e.g., keeping accurate accounts
for a paper route), (K-11)

® Explain two purﬁoses of classroom tests (e.g., to determine how much you

, learned from a particular lesson or set of lessons, to assess the general
level of skills developed). ~ (K-IT)

. ® Explain how different measures can together provide a better picture of a
person's academic skills than can a single type of measure. - (K-11)

® Explain the diffetence between classroom tests (e.g., to measure classroom
learning) and standardized or school tests (e.g., to measure general
academic skills). (h-I1)

ERIC
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

4 ~
Topic: . Cr.ncept:
ASSESSMENG OF INDIVIDUA i PLVILRPRETAT IO O
CHARACTERISTICS SIMPIY TEST RESULTS

.

e Civen an example of a person who got g perfect score o .dn arithmetic
test, discuss whether this means that the pers a knows all about arith-
metic, or that he probably knows all the things asked on the test.,
(K-11)

e Explain how a perfect score on a test doesn‘t alwavs mean that a person
knows the correct answer to all the questions (e.g., there might be
another explanation for the score, such as guessing, teacher error in
correcting the test, cheating). (K-11) .

- &

o(,Dcsrrxbe the implications of a specific set of test results (e.g., may
indicate whether a student shoi'd review the material again or go on Lo
a new subject). (K-111)

e Civen a specific set of test scores, explain what they mean in terms of
the student's mastery of the subject (¢.g., he Xnew all the material
tested, knew parts of the material, etc.). (K-11)

o’

o Idertify two uses of test res:.its (e.g., to identify areas cf strength,

to identify skills needing development, to indicate growth or development
of skills). (K-1)

e Siven a specific set of Lest scores from tests taken over a period of

time, describe the stident's progress in developing the skills tested.
(K-V)

~0
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Topic: o Concept-
ASSESSTNT OF INDIVIDUAY VALIDITY OF MEASPRLS
o ACTPRISTIES ’
L ]
. e !xplain why a4 test of mathematical shilis misht not be a good measure of
whether 4 person reads well, (K-1D) v

e Give two possible explanations why a persen who did poorly on a test of
mathematical shills is a successfui salesclerk who mahes change accu-
rately (e.g., the person's interests or mot ivations in the two situations
were atfferent; the test didn't measure arithmetic ski'is essential for
a salesclerk's job; the person didn't tecl well when he took the test).
(h=11)

® Assess the validity of a particular basis for a conclusion abeut an
individual's interests or attitudes (e.g., interest in sports because of
attendance at sports events). (K-VI)

.

-

e uxplain what 1s meant by "validity" of measures (i.e., the degree to which
a measure actually measures what it is supposed to). (K-11)

v
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

A
Topic: i Concept:
ASSESSMENT OF INDIVIDEAL A PURPOSES AND LIMITATIONS

CHARACTERIS ICS OF ASSESSMENT

e Give two reasons why asscssment of an individual's characteristics is
useful (e.g., to inform the individual of his characteristics, to inform
4 H '."m b . . »
others of his characteristics). (K-I1)

e Compare and conirast the results of an interest inventory with your own
perception of your interests and discuss,the limitations of tests as a
means of assessing interests (e.g., they identify only those interests
covered in the test). (K-V)

e bDescribe two possible risks in inferring 2 personls.iungnggs.or attitudes
from an observation of a single incident ‘¢.g., the behavior observed may
be atypical, the inference may be biased by the observer's- interests or
attitudes, etc.). (K-II)

-~

e Explain why a single measure is not a sufficient basis for a conclusion
about an individual's characteristics (e.g., may-be unreliable or invalid).
(K-11)

- 84 -




N\
INDIVIDUAL DIFFERENCES AND ASSESSMENT

)

Topic: ) Concept:

ASSESSILFNT F INDIVIDUAL METHODS OF ASSESSMENT
r CHARACTERLSTICS '

® Describe the kinds of characteriscics that c¢an be assessed through obser-

vation (e.g., physical skills, interests, attitudes). (K-11) b

a z - - — -

e Explain how interests may be assessed by "tests," or interests inventories.
(K~11)

e Identify three characteristics that can be assessed through introspection

or self analysis (e.g., intcrests, values, attitudes, emotional reactions),
(R-1) | - ’

e Define the terms: inventory, test battery, subjective measure, objective
measure, check-list, observation scale. (K-II)
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INDIVIDUAL DIFFERENCES AND ASSESSMENT

Topic: Concept:
ASSESSMENT OF INDIVIDUA! TFCHNTCAL CONCEPTS USFIUL 1N
CHARACTLALSTICS UNDERSTANDING TESYS AND TEST RESULTS

® Describe what a "norn" is and how a "norm-based” test score should ve
interpreted, (R=11)

- —
e e Interpret the meaning of a test result expressed in the following terms:
grade-level equivalent, standard score, percentile. (K-111)
® Explain what is meant by the term "average performance” with regard to
a) an individual and b) a group. (R-11)
® Explain why a single score should not be interpreted as an<exact indica-
tor of a person's skill (e.g., inaccuracies of measurement, unreiiabiiity
of performance, etc.). (K-11) - T
® Explain whv it is unlikelv that an accurate measure of a person's skill
= - can be obtained by a single measure (e.g., inconsistency of performance,
unreliability of measure). (K-11)
~
' e
» *
v,
O
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KNOWLEDGE OF SELF

——

Topic: Zoncept:

N »
PIPLICATIONS or . BUILDING SELF-CONFIDENCE
KLOWLEDCY oF Stnp

-~
~

® Describe how you {;cl when vou know that vou have done something well.
(K=11) (Aff.-111)

® lmsceribe how knewing what you can and can't do well affects vour atti-
tudes and behavior (e.g., increased cnjoyment in things you can do well,
increased effort to improve skills vou can't do well). (K-11)

e Explain . w successfully doing something new inc-edses your self-confidence
(e.g., as you succeed at new activities you will be more likely to try
additional activities). (h=-11)

® bescribe how you feel when you are able t. improve your performance of
a particular skill. (K=II) C(Aff.-I11)
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KNOWLEDGE OF SELF

Topic: Concept:

IMPLICATIONS CF EXPANDING SELF AWARENESS
r KNOWLEDGE OF S!ULF )

-

® Describe what accomplishing an unknown and difficult task shows you
about yourself that ycu didn't know before (e.g., that you have more )
ability then you thought; that you iike something better than you thought).
(K-11> ’

.

® Explain how acquiring :infarmation abcuat your skills and interests affects

your attiftudes and behavior (e.g., you may feel bettetr about vourself
i . if you know there are specific things you like and/or do well). (R-11)

® Describe one advantage of being aware of your skills and interes:. (e.g.,
develop a better idea of the kind of person you are, identify areas
requiring development or modification, etc.). (K~11)

® Describe two different ways you can expand your awareness of yourself
(e.r., self-analysis of interests and behaviors, feedback.from others).

(K-11) .
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KNOWLEDGE OF SELF

Topic: Concept: -
. THMPLICATIONS OF Fd&HULATlNG IDENTITY/
., = KNOWLEDGE OF SELF SELF CONCEPT

® Explain how eah of the following contributes to a person's corcept of
* who he is: things youv like about yourself; things you don't like about
yourself; things you ferl you can accomplish, that you are good at; and

things you don't teel ysa can accomplish, that you are not good at.

(K-11) R
I ® Explain how the attitudes of others (friends, family, etc.) can affect a
: . person's concept of himself (e.g., if they value a particular skill, he
X Do might tl ink more of .himself if he possesses that sk 11), (K-11)
3. /

® Explain how feedback-about a person's characteristics influences his .
self concept (e.g., if he knows he has well-developed social skills, he may
think of himself as a "social" or oucgoing pecson), (K-11) -

® Discuss wuether or not 'a person, is what he does" (e.g., whether a per-
son's "identity" is z function of his behaviors alone, or also influenced
by attitudes or values not exhibited tq his behaviors). (K-111)

® Assess the relative importance of what you know . out your physical charac-
teristics, your abilities, your interests, your wu.cial skills, and your
values in forming your concept of yourself, (K-VI) -
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KNOWLEDGE OF SELF

Topic: Concept:

IMPLICATIONS OF IDENTIFYING AREAS

. KNOWLEDGE OF SELF FOR DEVELOPMENT
\, Give an_ le of a skill (physical, academic, or social) which you

wdnt or hravetwanted to develop and describe what information made you
- decide”t® develop that skill (e.g., knowing you could do better, knowing
others could do better, knowing others expécted you te do better, etc.),
(K-11) : ‘

Ve
-

e Explain now information about your skills and abilities céan assist you
in developing your skills (e.g., establish standards for skills to be
developed).  (K-1I) v .

® List two factors a person should consider in deciding whether or not to .
develop skills in a specific area (e.g., reliability of information .
obtained, degree of importance of skill).  (K-1)

e Explain how a person's goals, values, and interests influence decisions
about areas of skill to be developed (e.g., more likely to want to develop -
skills related to a specific goal, interest, or value). (K-II)

ERIC
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KNOWLEDGE OF SELF
Topic: Concept:
t
IMPLICATIONS OF FACTHLITATING PERSONALIZED
KNOWLEDGE OF SELF PLANNING AND DECISTON=MAKING

® CGive an example of how a person's knowledge of his skills and inlerests
can influence his planning tcr the future (e.g., it aliows him to
identify possible career options which will be compat ible with s
interests, skills, etc.). (K-11)

’

® Give an example of how a person's awareness of his values and attitudes

. “can influence his planning for the future (e.g., it allows aim to
evaluate possible career options as i+ thneir likelihood of being person-
ally satisfying or meaningful)., (i~ .

® Describe one advantage of an empirical approach to planning based on
knowledge of personal characteristics (e.g., it allows people to develop
and pursue career options that are appropriate for their-unique combi-
nations of interests, skills, etc.). (K-1I) (Aff.-II)

® Explain why knowledge of one's self is necessary for one to effectively 2
manage his life (e.g., he must know what his strengths and needs are in
order to capitalize on the former and meet the latter), (K-11)
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KNOWLEDGE OF SELF

Topic: Concept:
IMPLICATIONS OF MAXIMIZING CHANCES
KNOWLEDGE OF SELF ‘ OF SUCCESS OF PLANS

Give an example of how knowledge ~f one's personal characteristics can
belp him atta.n his goals (e.g., help him to identify specific skills he
needs to deveiop in order to attain the goal): (K-11)

Identify two factors, other than compatibility with skills, tnat influence
a person's success in carrying out his plans (e.g., implications for life

style,wahether it requires a4 great deal of work, strength of interest and

consistency of interest in the are. . r-1)

Explain why a person can only maximize his chances of success, rather than
guarantee his success, in carrying out his plans (e.g., careful considera-
tion of personal characteristics allows a person to decide what .. will
most likely be satisfied with, but it is impossible to know for sure until
he tries it, due to changes in interests, difficulty of skills to be
required, competing values, etc.). (K~11)

Give an example of how a person's plans can be made more realistic through

considering his personal characteristics (e.g., being a medical technologist
rather than a nurse because of a dislike of being around people who are ill).

(K=-11)
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- o KNOWLEDGE OF "SELF
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: N Topic: 7 R Concept:
%_ T SOURCES OF INFORMATION B PEOPLE'S ACTIVITIES
® Describe three situations in which people's activities (e.g., in class, 2
at play, at work) provide information about their characteristics.
(K-1I) - ) ~ o
= - . ® Identify two characteristics (e.g., physical skills, emotions, attitudes)
that can be inferred- from people's activities. (K-1)
{, ® Explain why observation of activities may not always provide accurate
= = information about a person's skills or iaterests (e.g., a person may
z not like an activity even if he spends a lot of time at it), (K-II) N
<. - ® Give a specific example of somethiag you learned about a person from ’

observing that person's activities (e.g., that a person liked animals
because he spent a lot of time playing with them). (K-II)

H ® Evaluate the usefulness of observing people's activities as a source of

- —~—-1information by comparing your conclusions about a person's feelings or
interests, based on his activities, with his own perceptions of his

. . ) feelings or interests. (K-VI)

%

5 . ® Describe two specific situations in which a person obtains information
s about ancther person based on observing that person's activities (e.g..
a teacher determining how well a student gets along with other st» jents,
an employer seeing how well his employees are performing their jobs,
etc.). (K-IT)
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' - ’ . KNOWLEDGE OF SELF
by -
4 -
Topic: Concept:
" SOURCES OF INFORMAT] )N OPINIONS OF SELF AND OTHERS

e Explain how another's opinion about you -- your skills, interests, etc.
-- provides information to you about yourself (e.g., other people may
notice something that-you do well which you hadn't thought of). (K-11)

e ‘Explain why there may be discrepancies between your perception of your .
irterests and zbilities and another's perception of:them (e.g., other
people see only a few sides of you, so their impressions will be biased
by what they saw). (K-II) .

e Explain how your own opinions and attitudes can tell you something about
yourself (e.g., knowing what kinds of things you like or dislike gives
you information about your interests).—. (K-1I) :

=
X

O
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KNOWLEDGE OF SELF

" Topic: ‘ Concept:

SOURCES OF INFORMATION SELF-EXPLORATION

¢ Identify two kinds of information you can obtain about yourself through
self-exploration (e.g., interests, skills, values, personal satisfac-
tions). (K-I)

® Give a specific example of a time when you carefully examined and 5
analyzed yourself in order to determine what you thought or how you - -
felc about something. (K~II) : .

o Identify two things to consider in introspective self-exploration {e.g.,
your behavior in specific situations, and how you felt in those situa-
tions}. (K-1)

® Explain why it is useful to chéck out your opinions about yourself (e.g.,
to see if opinions are justified in the eyes of others, by actions, etc,).
(K-1II)

o, Describe one method of self-exploration other than introspection (e.g.,
attempting to do a task, or pursue an interest, etc., to see if you
really can do'it, or really do like to do it). (K-11)



- ) KNOWLEDGE OF SELF
[ ~ o T

E < olh .

Topic: Concept:
SOURCES OF INFORMATION : ACADEMIC '£E§T5
8 § '

P .
e Identify two different kinds of tests that you take in school (e.g., :
tests on lessons, standardized "ability'" or "achievement" tests): - . E
(K~1) ’
; e Compare and contrast "lesson tests" and standardized tests in terms of
what they cover, -why they are taken, and what they ars used for. (K-1V)

o e Explain what kind of information is conveyed from a "lesson test" (e.g.,
- it tells you how much you learned from a particular lesscn and it identi-
- fies areas in which you need to review the material further). (K-11)

. : e Explain what kimd of information is obtained from a standardized test
) (e.g., it tells you how much you have learned in certain areas, or how
well you can perform certain skills, compared to other students). (K~1I)

~

Identify three skills that might be measured on a standardized test (e.g.,
reading comprehension, vocabulary, arithmetic computation, mechanical
reascning, etc.). (K-1)

your ability, ic:ntify a test that would be an appropriate source o

e Given a specific skill or area in which you are interested in assessing
information.  (K-III) . : |
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KNOWLEDGE OF SELF

Topic: _ ~Concept:

SOURCES OF INFORMAIL. ... " GUIDANCE TESTS AND RECORDS

" Give three exarples of specific guidance tésts*thét are available to you
(e.g., Strong, Kuder, or Holland Interest inventories, values assess~
ment instreaents, etc.). (K-1II)

Identify the kinds of characteristics that can be measured by guidance
tests (e.g., interests, abilities, values, etc.). (®-1)

Explain Qhat you weuld have to do to take gdi&;hce tests (e.g., see a
counselor, make specia{?%grangements, etCe)e (K-II)

Given a, specific guidance test, describe the kind of information it
“would give you (e.g., for the Strong Vocational Interest Blank, you
would learn how your interests compared to those of people in specific
occupations). (k~-I1) .-

Identify two other materials contained in guidance records which can
provide information about your characteristics (e.g., records of previous
standardized tests, {nformation on activities engaged in, observations

of teachers and/or counselors, efc.). (K-I)

Describe two kinds of information that guidance records can provide
regarding your characteristics (e.g., observations and reactions of
others, test data, etc.). (K~-11)

Given a specific type of information -- career-related interests, values,
etc. -- that you would like to get about yourself, identify an appro-
priate guidance test or other source of information, (K-I1I)
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KNOWLEDGE OF SELF

“Topic: : Coricept:

SOURCES OF INFORMATION . ’ FEEDBACK FROM OTHERS

Identify two methods of obtaining feedback from. other people (e.g.,
asking them directly for their reactions, participating in T-groups or
encounter groups, etc.). (K-1) - T

Identify three groups of people who would be in a good position to pro-
vide feedback to you (e.g., close friends, teachers, family, employers,
etc.). (K-1) - T .

Describe two kinds of information—ghat you can obtain from feedback
from other people (e.g., your apparent attitudes and values, how you
come across to people, etc.). (K-11)

Explain why obtaining feedback from a number of people may result -in
conflicting information (e.g., people see different sides of yau, and
thus may draw different conclusions). (K-11)

Explain why ferdback obtained from others may be inconsistent with your
own perceptions of your characteristics (e.g., you may not always be
effective in conveying what you mcan, your actions may be sending
messages which yos do not intend, etc.).  (K-II)

Identify and give examples of three different ways that feedback can be
communicated (e.g., directly -- either in speaking or writidg, indirectly
-- through other people, through expressions or actions, through lack of
expression or action, etc.).  (K-1I)
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KNOWLEDGE OF SELF

———
Topic: Concept:

h
INTERPRETATION OF DATA RECOGHIZING EMOTIONS AND

ATTITUDES IN OTHERS

i

— .

® Given a specific situation (e.g., two children arguing) describe the
way each child probably feels. (K~1IV)

® Given a situation in which you conclude that-3 person feels a particular
way (e.g., happy, angry, etc.), explain what made you draw that con-
clusion, - (K-1IV)

® Describe the sorts of ‘behaviors (including both verbal and nonverbal) T
that might demonstrate the following emotions: happiness, anger, . -
loneliness, sorrow, fear (e.g., happiness -- smiling, laughing; sorrow B
-~ crying, sitting slumped over, not talking, etc.). (K-1II) X

- ® Given a specific activity that a person does, describe the attitude -
indicated by his actions (e.g., picking up and throwing away litter -- B
concern with neatness, environmental protection). (K-II)

_ ® Given an activity from which you conclude that a person has a specifié
attitude, explaia what made you draw that conclusion. (K-1v)

® Describe how a person might indicate a pa;%icular attitude by his actions
(e.g., importance of school ~-- have a good .ttendance record, talk
favorably about school, express desire to attend school, etc.). (R-1I)
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'KNOWLEDGE OF SELF

Topic: : Concept:

INTERPRETATION OF DATA © RECOGNIZING EMOTIONS
- AND ATTITUDES IN SELF

Given a situarion in which you and another person are interacting,
describe how you feel (e.g., happy, sad, angry, etc.). (K-II)

Identify two ways that you-indicate each of the following emotions:
happiness, sorrow, anger, excitement, fear (e.g., happiness -- laugh,
smile; sorrow -- cry, be juiet). (K-1I)- ;

Describe how your actions reflect a particilar attitude (e.g., reading
is fun -- read a lot of books, talk about what you've read, etc.).
(K-11) .

Compare and contrast how you feel in a specific situation and how another
_person thinks you feel, based on his observations of you. (K-IV)

Compare and contrast your attitude toward a particular subject or item
with how another person thinks you think. (K-IV)
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Topic: ’ ’ . Concept:

INTERPRETATION OF DATA APPR"IGAL OF MOTOR SKILLS

Describe three motor skills that you do well. (K-iI)

-Given your performance in five different motor skills (e.g., running,
Jumping, throwing a ball, climbing, swinging, etc.) identify those
skills which you perform best and those which you perform least well.
(K-vI)

;-

i

Given a record of how well you perform different motor skiils, explain
what the implications of these data are (e.g., indicate possible skills
to develop further), (K-II) ’

Identify three different ways that information about motor skills can
be interpreted (e.g., in terms of an absolute scale of performance, in
comparison with your previous performance, in comparison with the per-
formance of other students). (K-1) .
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Topic: ' . Concept:

. i -
INTERPRETATION OF DATA ; APPRAISAL OF ACADEMIC SKILLS

":’/Iéi;;ify the subject in school which you find the easiest to do.
(k-1)

e Given in%ormation on how well you do in various subjects in school,
identify the -subject in which you feel you do your -best work. (K-IT)

e Given information on how well you do in various subjects (e.g., mathe-
matics, reading, social studies, science, art, etc.) identify those
general skills (e.g., reading, mathematics, oral expression, etc.) which
are involved in the subjects you do best. (K-11)

e Given information on how well you do in specific subjects and on speci-
fic skills involved in those studies, identify those skills which you
think might require further developmer.z. (K-11)
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Concept:
INTERPRETATION OF DATA RECOGNIZING EFFECTS OF
' BEHAVIOR ON OTHERS

® Give two cxamples of situations in which a specific action on your part
Precipitated a reciprocal actian on another's part (e.g., you help a
friend and he helps you). (K-11)

® Give two examples of situations in which specific actions on your part

had a contagious effect on others (e.g2., you are excited about something
and others around you also become excited). (K-1IT)

® Give two examples of verbal feedback that you have received from others
as a result of your actioms and explain what you learned about yourself
from that feedback (e.g., someone tells you that you have done a good

job on a specific task, which tells you that you have developed some
skill in that area). (K-II)

® Give | examples of nonverbal feedback that yot: have received from
others as a result of your actions and explain what you learned from
that feedback (e.g., someone backs away when you start talking, which

tells you that you may be speaking too loudly). (K-II)

-

® Give a specific example of how a’ person might draw an incorrect conclu-
sion about himself based on feedback from another person (e.g., someone
doesn't hear what you have been saying, so you conclude that he is not
interested; he may simply have something else on his mind). (K-I1)
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Topic: . Concept:

INTERPRETATION OF DATA ASSESSMENT OF SSROOM
ACADEMIC PERFORMANCE

¢ Given a set of results from a class test on a specific learning unit,
explain the meaning of the results regarding your academic ;skills and
learning. (K-II) ’

<

¢ Given a set of results from a standardized (school-administered) test,
explain what the results mean in terms of your specific skills. (K-1II)

e Given a profile of scores on a number of different tests or test scales,
identify those skill or content areas which you perform best and those
which you perform less well, (K~II)

——

~ ]
e Explain the meaning of a test score expressed in a) percentile terms,

b) standard score terms, c) criterion-based terms, and d) grade-level

equivalents., (K~11) ,

® Assess the.following methods of reporting test scores in terms of their
usefulness and meaningfulness in interpretation: percentiles, standard
acores, criterion-based scores, and grade~level equivalents. (K-VI)

e Compare the results of a particular academic test with your own opinion
of how much you know about the subject or skill tested. (K-IV)

-
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Topic: Concept:

INTERPRETATION (7" DATA IDENTIFICATION OF
PERSONAL VALUES

- ; ® [Identify four people whom you respect highly (e.g., friends, teachers,
. family, etc.) and identify what characteristic(s)-those-people have

i which makes you respect them (e.g., honesty in speech and actions, con-
M" siderationsfor and sensitivity to others, etc.). (K-1IV)

® Identify three events in‘your life that have been particularly meaning- P
_ . ful and determine what it was about those events that made them .i
meaningful (e.g., interaction with and learning about people of another

\ celture, opportunity to make a contribution to a social or civic cause, '
- etc.). (K-1V)

" o Identify three aspects of your l'ife that are important to you and which
: you would not want to give up_jglg.,_opportunities to engage in sports
- or outdoor activities, opportunities to be creative, etc.). (R-11)

® Describe two characteristics that you would look for in a job if you were’
looking for a job and identify the values reflected i those objectives
(e.g., opportunity to work on your own =-- independence; good salary --

e e financial security, etc.). (K=-1V)

[ ——
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Topic: ) Concept:

INTERPRETATION OF DATA ANALYSIS OF INTERESTS

e Given a list of activities that you like to engage in, identify three
general in.erests reflected in the list (e.g., outdoor activities, art,
etc,)., (K-IV)

e Given a list of the five activities which you spend the most time on, -
identify the general interests reflected in the activities. (K-IV)

o Identify two activities which you would like to engage in (or things
you would like to learn about) but which you are not presently involved
in. (K-11)

e Given a list of the activities you like to do and a list of the activi-
ties you vcluntarily spend time on, analyze and discuss the degree to
which the liscs are in agreement with one another.  (K-IV)

l: MC - 108 -
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Topic: . Concept:
INTERPRETATION OF DATA ANALYSIS OF EMOTIONAL BEHAVIOR

e Identify three kinds of situations that precipitate negative emotional
reactions in you based on analysis of interactions with family and
friends (e.g., being contradicted, being forbidden to do something you
want to do, etc.). (K-1V)

e Identify three kinds of situations that precipitate positive emotional
reactions in you based on an analysis of interactions with family and
friends (e.g., being successful in a task or job, pleasing a friend, etc.).
(K-1V)

® Descrivbe the degree fo which you exhibit or demonstrate each of the
following emotions when you experience them: happiness, sympathy, excite-
ment, anger, sorrow, frustration, affection. (K-11I)

® Explain how your emotional reaction in a particular situation affected
others involved in the situati_.a (e.g., you got angr®with a parent, who
got angry in return; you became very excited about something, causing the
people you were with to also become excited). (K-11)
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KNOWLEDGE OF SELF

Topic: Concept:

INTERPRETATION OF DATA IMPLICATIONS OF TEST DATA

=

"® Given a set of academic test results, describe the implications of those
results for plans for- future study (e.g., for areas where performance is
less developed, additional practice and/or study would be advised).
(K-11)

e Given a set of test results, describe the implications of the results
for a) occupational planning, b) educational planning, and c¢) social and
lejsure pastimes (e.g., test results showing skill -in mechanical reasoning
might suggest a craft, trade, or engineering as a vocation). (K~-11)

® Explain the implications of conflicting data regarding abilities and

interests (e.g., in order to pursue a specific interest, some skill may
have to be developed). (K-11)

e Given the results of an interest inventory, identify the three areas of .
activity of greatest interest to you. (K-11)

e Given the results of a vocationally related interest inventory, identify
the occupational areas which the results suggest will be of §£$igest
interest to you. (K-11) =

e Compare the results of an interest inventory with your own perceived
interests and identify areas of consonance and/or dissonance. (K-1V)

O
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Topic: Concept:

INTERPRETATION OF DpATA CLARIFICATION OF VALUES
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*

e Given a specific value, determine whether or not vou feel the value is
valid when applied to specific situations (e'f" viven that people should
not discriminate against people of othersbackgrounds, consider whether a
private club owner has the right to discriminate in determining club
membership). (K-vI) )

e Given a specific value, determine whether or not vou think the value
would be-valid if vour role were different (e.g., consider how you would
feel about discrimination in housing if vou were 1) a house-owner and b)
a member of a minoritv group leoking for a house). (K-V1)

e Given a specific personal value, determine vhether or not vou feel the
value would be valid if applied universally (e.g., given that you 1eel
justified in refusing to pay your income tax because you disagree with
the government's policy on a specific issue, consider whether you would

accepl the consequences if everyone refused to pay his income tax).
(K-VI)

e Distinguish Hetween a specific value Judgment vou hold and the principle
underlying that value (e.g., a value judgment might be that welfare _
. should be discontinued, while a valuc principle upen which the judgment
is based might be that people shouild not get moner witheut working for
it). (K-T1)

e Given a specific value judgment, identify the value principle underlying
it. (K-II)

O
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EDUCATION AND TRAINING
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Topic: Concept:
ORIENTATION TO TRENDS 1IN
EDUCATION AND TRAINING FEDUCATION AND TRAINING

,® Explain why proportionally more people are pursuing higher education
", today than fifty years ago. (K-II)

e Zxplain how the amount of education "required”" for a job is affected by
tug market for that JOb (e.g., 1f a lot of people compete for a few
opénings employers can "require' greater amounts of education of appli~
cants). (K-II)

® Describe two ways that an increase .in leisure time can affect education
and training opportunities (e.g., give people more time to pursue educa-
tion and training, increase demand Jfor continuing education programs).
(K-111)

® Describe how education and training programs are adapting to mzet the
needs of the inc. :asing numbers of women participating in them (e.g.,
allow part-time enroilment, provide day-care facilities for children,
ete.). (K-11)

e Cumpare and contrast the relative numbers of people now and ten years ago
who are pursuing higher education, vocational tra1n1ng, and work upon
graduating from high school. (K-1IV)
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EDUCATION AND TRAINING

Topic: Concept:
ORIENTATION TO INDI7VIDUAL DIFFERENCES IN
EDUCATION AND TRATINING EDt ZATION AND TRAINING NEEDS

e Explain how the type of education or training = person pursues can be
influenced by his or her occupational, leisure, and s0cial goals.
(K=11)

e Givara description of an individual's background, interests, abilities,
'a@d—goalg, suggest appropriate education and training activities for him.
(K-I11) . :

e Compare and contrast the kind of education and/or training people might
seek and receive at ages 10, 20, 35, 50, and 65. (K-1IV)

- 118 -




EDUCATION AND TRAINING
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Topic: b Concept:
! ORIENTATION TO TYPES OF EDUCATION AND
EDUCATTON AND TRAINING TRAINING OPPORTUNITIES

haa 1 4

e Compare and contrast on-the-job training and vocational/technical train-
ing as to the purposes and the nature of the training. (K-IV?

.

e Compare and contrast higher education and continuing education as to the
types of educational experiences provided and the reasons for engaging
in them. (K-~IV)

® Describe the purpose of four different education and/or training opportuni-
ties a person might engage in after completing high school (e.g., higher
education, on-the-job training, vocational/technical education, appren-
' ticeships and con-inuing adult education). (K-1) -

.
>

- e Identify the type(s) of education/training experiences which would be most
dappropriate for each of the following: learning how to do leatherwork,
learning a foreign language, and learning how to build houses. (K-I1I)

® Give three reasons why a person might want to pursue additional education/
training after completing high school (e.g., to get a job, to learn a
skill, to pursue a spacial interest, to develop a broader academic back-
ground, etc.). (R-1)

e Analyze the role of higher educ¢ation in career preparation (e.g., it mey
provide an "entrance ticket," but not specific skills). (K-1V)

ERIC o
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Topic: . Concept:
ORIENTATION TO SOURCES OF
EDUCATION AND TRAINING EDUCATION AND TRAINING

[ : N
*’ .

® Identify three different places where people mav receive education or
training beyond high school (e.g., college, community college, trade
school’ eCCO)c (K“I)

e Identify three local agencies providing at least one form of post-high
school education or training. (K-I)

e Compare and contrast community colleges and four-year colleges and uni-
versities as to the types of programs offere?. (K-1V)

e Compare and contrast community colleges and proprietary trade schools as
to the types and durations of programs offered. (K-1IV)

i
’

® Describe how university extension courses are offered (e.g., through
local seminars, open to the public, etc.). (K-1I)

® Describe three places a person could go to obtain adult/continuing educa-
tion programs (c.g., community colleges, public secondary schools,
recreations departments). (K-I)

® Describe the kinds of education/training available from community-based or
"free'" universities or colleges. (K-I)

@ Describe the kinds of education/training available through military ser-
vice. (K-I)

Q -
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EDUCATION AND TRAINING

Topic: Concept:
SPECIFIC EDUCATION AND VOCATIONAL/TECHNICAL TRAINING
TRAINING OPPORTUNITIES AND APPRENTICESHIPS

® Describe what is involved in a trade-union apprenticeship training program,
(K-1)

® List the vocational, technical and apprentice programs available in your
community and tell where they are located. (K-1)

® List two reasons why a person might consider participating in a vocational,
technical, or apprenticeship program (e.g., job requirement or preparation).
(K-1)

® Describe the costs which may be associated with participation in a voca-
tional, tecnnical, or apprenticeship program (e.g., school fees or tuition,
materials and supplies), (K-1)

e List specific occupations which would require either a) apprenticeship or
b) vocational or technical training., (K-1)

e Compare and contrast vocational or techaical programs and apprenticeships
in terms of where the training occurs, what it involves, and how long it
takes to complete: (K-1V)

1

e Identify three places a person could receive vocational, technical, and
apprenticeship training (e.g., military, community college, technical school,
vocational school, etc.). (K-1)

® Describe the skills a person could -acquire in a particulé; vocational,
technical, or apprenticeship program. (K-11)
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Topic: - Concept:
SPECIFIC EDUCATION AND ON-THE-JOB/ —
TRAINING OPPORTUNITIES IN-SERVICE TRAINING

List possible costs involved to the individual while participating in an -
on-the-job training program (e.g., reduced salary, extra time spent in 9
training or study, etc.). (K-1)

Describe the kinds of experiences and training one might receive in a
specific on-the~job training program (e.g., supervised work experience,
training in specific content or skill areas, etc.). (k-1)

Describe the requirements for a particular on-the-~job training program.
(K-1IT)

Locate two employers in your local area which provide on-the~-job training.
(Rk-1)

Compare and contrast on-the~job training and other types of job training
as to amount of time required, site where training occurs, and costs.
(K-1IV)

Deseribe two situations in which on-the-job training may be required (e.g.,
when beginning a job, when moving into a new area or level of responsi- i
bility). (K-11)

Explain how and where a person may seek in-service training on his own
(e.g., courses related to work activities taken through adult education).
(K-1I)

. r

List two reasons why a person would want to take advantage of in-service
training (e.g., salary increase, promotions). (K-1) R

Identify occupations which often.provide or require a) on-the-job training
and b) in-service training. (K-1)

1]
Differentiate between on-the-jou training and in-service training. (K-1I)
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SPECIFIC EDUCATION AND HIGHER EDUCATION N
TRAINING OPPORTUNTTIES N

TR
G

e Compare and contrast the types of institutions offering higher education
(e.g., four-vear college, university, community college, professional .
school, private school, etc.) as to the nature and length of the programs

offered, entrance requircments, and final results (e.g., degrees, etc.).
(K-1V)

Sren

S

® Describe the academic Eraining needed to enter a college or university.
(K-1)

® List the basic costs associated with attending a higher education R ,
institution, (K-1) . i

¢ List the institutions offering higher education in a-local area. (K-1)

® Compare and contrast college life and that of junior high and high school
as to individual responsibility and freedom and types of educational
experience gained. (K-1V) . «

® Describe two situations in which higher education would be useful and two
situations in which it would not be useful (e.g., preparing‘for a profes~-
sional career versus preparing for a technical or trade career). (K-1I1)

® List five professions and/or occupations which usually require at least
four years of college training. (K-1)

® List five professions and/or occupations for which graduate work beyond, a |
B.A. or B.S. is usually necessary. (K-I)

e List five professions and/or occupations for which a community college
degree (A.A.) is usually required. (K~I)




¢ Describe three reasons why a persun might obtain higher education (e.g.,

e Give two reasons why the number of people pursuing higher education has

ERIC
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SPECIFIC EDUCATION AND TRAINING OPPORTUNITIES - HIGHER EDUCATION (Continued)

4

to get a degree, acquire status, meet parental pressure, earn a higher
salary, pursue social relations, meet peer pressure, etc.). (K-I1)

more -than doubled in the last fifty years (e.g., knowledge explosion,
social pressure, job requirements, lack of alternative plans, more easily
available, etc.). (K~1I)
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Topic: Concept:

SPECIFIC EDUCATION AND . " CONTINUING/ADULT EDUCATION
TRAINING OPPORTUNITIES

Describe the adult education courses available irn your area and tell
where they are offered, (K-11I)

Compare and contrast a lo.al adult education program and the regular pro-
grams of the high school and/or junior hizh school (e.g., as to atten-
dance requirements, grading system, nature of class, etc.), (K-1V)

Tell how adult education is financed and explain the implications for
the program (e.g., low cost, open to the public, etc.). (K~-111)

List the requirements for attending adult educatign classes. (K-1)

Describe three possible benefits a person might gain from adult education
(e.g., develop specialized skills, obtain a diploma, socializii=, learn
more about a hobby or special interest, etc.), (K-1I1)

Describe two ways besides college that a person can continue his educa-
tion beyond high school (e.g., independent study and adult education
programs),  (K-II)

Explain how continuing education can help a person attain occupational,
leisure, and social responsibility goals, (K-11)

List three institutions which usually provide adult education (e.g.,
public schools, community colleges, recreation departments, etc.). C(K-T)
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JOBS AND EMPLOYMENT

Topic: Concept:

BASIC ECONOMIC CONCEPTS TYPES OF PRODUCTIVITY

~

o Categorize a list of workers into. two groups: those who produce goods
_ and those who produce services. (K-111) -

® Discuss two reasons why people. work (e.g., earn money, keep busy, express
talents, etc.). (K-1I)

® Distinguish between the functions of goods and services in society,
(K-11)

o Identify two goods and two services used by people in a typical day.
(K-T)

e Given two groups of occupations, tell how the occupations differ (e.g.,
one group produces goods; the other, services). (K-I1)

L4
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JOBS AND EMPLOYMENT

Topic: Concept:

BASIC ECONOMIC CONCEPTS ) MONETARY EXCHANGE SYSTEM

Diagram a monetary exchange system including both production and consump-
tion of goods and services. (K-II) (Act.)

Discuss why most workers get paid for their efforts., (K~II)

Identify and list some goods and services a worker might purchase with
,the money he earns. (K~-1I)

Assess the advantages and disadvantages of barter and monetary systems of
exchange in modern society. (K-VI)

Describe the function of money from the prodiucer's point of view (e.g.,
he gets money for goods, he uses money to pay employees, etc.). (K-1I)
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JOBS AND EMPLOYMENT

Topic: : ) Concept:
BASIC ECONOMIC CONCEPTS LABOR MARKET

® Describe two trends in the world of work that affect workers and their
work (e.g., fewer workers needed for production, more workers needed for
services) and explain how the trends ptoduce these results, (K-II) °

e Explain the concept "division of labor" by listing and describing some

of the many jobs that go into the manufacture of a mass-produced item.
(K-11)

e Explain what is meant by "specialization" by choosing 4 profession and
listing the specialities associated with that profession, (K~1)

® Given an industry, tell two ways in which technology has had an impact
on that industry and what this means for the workers in that industry,
(K-1V)

® List and discuss factors affecting the rate of unemployment (e.g., tech-
nology, productivity, etc.). (K~11)

® Analyze the implications of achieving a constant population size for the
labor market over the next twenty-five years. (K~1V)

® Describe the implications for the labor market of a growing population.
(K-1IV) -

e Discuss the effects on the labor market of the growing numbers of women
in the working world. (K-1V)

- 131 -




bl

O

ERIC

Aruitoxt provided by Eic:

Topic:

JOBS AND EMPLOYMENT

Concept:

BASIC ECONOMIC CONCEPTS FACTORS AFFECTING INCOME

e Select a high paying job and a low paying job and compare their entry

requirements, (K~II)

e Tell wkat effect a dangerous work environment has on a job's salary.

(K-11)

e Compare salaries of jobs of differiug educational and/or training

requirements. (K-1I) .

e Describe how job perfurmance might affect income (e.g., superior per>

formance may result in greater income increases). (K-11I)

e Explain how a shortage of workers in a given area affects income (e.g.,

greater demand for workers may yield higher salaries). (K-1I)

e Given an occupation, compare salarv ranges in different geographical

locations (e.g., urban versus rural, cast versus south). (K~11)

e Explain the following sentence: A person is rewarded by society to the

degree that it values his products."  (K-II)

e Identify two stepé a person might take to increase his salary (e.g.,

additional education or experience). {K-I)

L
LS TN
w T
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Topic: Concept:

BASIC ECONOMIC CONCEPTS LABOR MIGRATION AND MOBILITY

Tell how the types of industry (manufacturing, agricultural, services)
and their locations are related to the distribution of population in
your state, (K-11)

List three occupations that Tequire the workers to move (e.g., oilman,
construction worker, seasonal harvester), (K-I)

Trace the seasonal rcutes of agricultural workers in a section of the
country, (K-II)

Trace the trend of migration of population from rural to urban areas and
tell reasons for this trend. (K-11) - :

Interview three workers to determine the number of jobs which have been
held by cach and the reasons for the job changes. (K-II) (Act,)

. -~

Tell two ways to cxpand one's job moLility (e.g., training, experien’e,
ability)., (K-1) .

Given a list of occupations, identify different businesses, industries,
and other organizations where these occupations might be found. (K-1)

List four possible.outcomes of being prepared for a variety of jobs,
(X-1)

Identify two ways a job may change and what a worker would have to do to
meet the new demands (e.g., continuing education), (K-I) °
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Topic: Concept:

BASIC LCONOMIC CONCEPTS i . MONETARY AND
NONMONETARY BENEFITS

e List two monetary benefits, other than wages, that a person may receive
from his work (insurance, bonuses, discounts, vacation with pay, etc.).
(K-I)

e List two nonmonetary benefits a person may receive from his work (e.g.,
prestige, responsibility, sense of accomplishment, authority). (K-1)

® Discuss the differences between being salaried and being paid on a
piece-work basis. (K-II)

& =t

3

o Explain the difference between monetary and nonmonetary benefits (e.g.,
former involves direct financial reward while latter provides intangible
rewards). (K-1I)

e Select three occupations of interest and determine which would be the
most rewarding in terms of a) monetary benefits and b) nonmonetary
benefits. (K-vI)

e Determine which monetary and/or nonmonetary benefits would be most impoi-
tant for a specific person, given information on the person's interests
and values. (K-V)

® Recognize that people differently value monetary and nonmonetary benefits
by comparing and contrasting specific benefits considered important by
two different people. {(K-1V)

e Compare and contrast the monetary and nonmonetary benefits accruing to a
worker who is self-employed and a worker who is employed by another person
or firm. (K-1V)
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Topic: Concept:

BASIC ECONOMIC CONCEPTS . OCCUPATIONAL SUPPLY AND DEMAND

e From a list of occupations, select those occupations that have been
created in the last twenty years. (K-1)

-

e Compare occupational patterns over the past fifteen years for three dif-
ferent communities to determine if patterns of obsolescence exist, (K-IV)

-

e Compare job opportunities in a rural setting versus an urban setting as to
a) types of jobs available and b) number of jobs available.. (K-IV)

® List two reasons for the current increase in service occupations (e.g.,
as population grows larger there is a greater demand for services; as
population grows more prosperous there is a greater demand for services).
(K-1)

® List reasons for decline in production and/or manufacturing occupations
(e.g., increased technological efficiency and econcmy). (K-1I)

® List some of the services that are available today that were not available
twenty-five years ago. (K-1)

¢ List some of the areas in which there will be a likely increase in service
occupations (e.g., recreation, repair). (K-1)

e Identify a new product and describe the implications of that product for
job opportunities (e.g., may make another product and associated jobs
obsolete, requires servicing, etc.), (K-II)

e Describe the implications of increases in leisure time-for the growth or
decline of specific occupations. (K-1I11) '
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Topic: -~ - Concept:

BASIC LCONOMIC CONCEPTS FUNCTIONAL UTILITY OF INCOME

e Compare and contrast the average expenses of: a) a single person, b) a
married couple, and c¢) a family with two children. (K-11)

e Describe the major expenses a worker's income should provide for (e.g.,
housing, food, clothing, health care, transportation, etc.). (K-11)

e Analyze the effects of alternative life styles (e.g., communal living) .
on a family's expenses. (K-1V)

® Determine the average annual income and expenses for a family of four in
a given area. (K-11)

s

® Select three occupations and evaluate how well the monetary benefits
associated with each occupaticn would meet the financial needs of a 3}
given worker. (K-11)

# Given a specific pattern of monetary benefits, desrribe at least three
alternative life styles which a worker in an occupation with these benefits
could pursue (e.g., live in large house with pool and have active social
life, live in smaller house and travel often, etc.) and analyze the
expenses associated with each. (K-1V)

e Explain what is meant by the term "subsistence level" and desecribe what
expenses are included in that category. (K-11)

e Compare and contrast the relative utility of a given income in a) urban
versus rural settings, and b) different areas of the United States, (K-IV)

e Explain what "cost of living" is and what factors it is based on.  (K-II)

e Explain how companies adjust the monetary benefits of a job to accommodate
regional variations in cost of living (e.g., higher wage/salary, etc.).
(K-11)
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Topic: Concep!:

CAREER CLUSTER CONCEPTS FUNCTIONS OF CLI:STERS

o Define career clusters as a family of occupations related by some common
characteristics, *~ ‘K-I)

o Given several jobs that belong to a cluster, identify the common charac-
teristics and name the cluster (e.g., doctor, nurse, dentist, pharmacist —-
provide services and explore problems which are related to,the health of
people —— Medical and Biological Sciences). (K-1V) -

o List examples of characteristics that might be used to cluster occupa-
tions (e.g., skills needed, education needed, location of work, product
worked with). (K-1)

o Name at least three occupations in a given cluster, (K-I)

e Given a cluster, identify the similarities among jobs in the cluster in
terms of kind of work and education and training entry requirements.
(K=1V)

® Given an unfamiliar occupational title, compare the amount of knowledge
you ave about the job before and after you are given the cluster to which
it belongs. (K-1V)

ERIC
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Topic: Concept:

CAREER CLUSTER CONCEPTS HOW TO FORM CLUSTERS

Categorize a list of workers into two groups: a) those who produce goods
and b) those who produce services. (K-1I1)

Categorize a list of occupations ac-ording to the following characteris-
ti.s: indoor work/outdoor work, work with hands/work with tools, work
w’th pencil and paper/work with people (e.g., teacher: works indoors,
with people). (K-111)

Given a list of jobs, identify those jobs that have common characteristics
and specify those common characteristics. (K-IV)

List at least three cluster categories that a specific occupation could
belong to (e.g., salesman: work with people, work involves travel, work
has strong employment outlook). — .(K-IT)

- . -

Given a list of occupations indicate which ones could be associated with

a specific industry (e.g., aerospace, medicine, retail business, etc.).
(K-11) ’
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JOBS AND EMPLOYMENT

Topic: Concept:

CAREER CLUSTER CONCEPTS

REASONS FOR CLUSTERING

2

Discuss the usefulness of the cluster concept as an information retrieving
device. (K-11)

Tell how clustering careers might aid the occupational selection process

(e.g., some understanding of a variety of occupations can be gained at
one time), (K-11)

Explain how organizing-occupational information into clusters allows one
to remain flexible about studying occupations, (K-II)

Compare and contrast the ease of remembering: a) occupational information

about several specific occupations, and b) occupational information about
sevaeral clusters, (K-1V)

Explain why there are different systems for clustering occupations (e.g.,
different variables, are important to different people, such as options for
part~time work for mothers, etc.). (K-11)
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Topic: ' Concept:

CAREER CLUSTER CONCEPTS INTRODUCTION TO
TWELVE CAREER CLUSTERS

D

® Given a list of occupations, ssign each occupation to one of the twelve
TALENT-based career cluster . (K—III)

>

o Ideniify twelve TALENT-based career clusters. (K-1)

i
e Given the Occupational Outlook Handbook (OOH), compare the OOH career
clusters with the twelve TALENT~based career clusters and record the
similarities and differences. (K-1V)

ERIC
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Topic: Concept:

CAREER CLUSTER CONCEPTS COMPARISONS AMONG
TWELVE CAREER CLUSTERS

® Given two clusters, compare and contrast a job from each cluster as to
the nature of the work, education and training requirements, and employ~-
ment opportunities, (K-1IV)

® Tell why two seemingly similar occupations. may not be in the same cluster
(e.g., science teacher and art teacher have similar tasks, but have
different interests, training, and abilities). (K-I1)

® Given the twelve career clusters, list two distinguishing characteristics
for each of the tweétve clusters. (K-I)

® Identify a characteristic common to occupations in the following clusters:
a) Engineering, Physical Science, Mathematics, and Architecture; b) Medical
and Biological Sciences; and c) Humanities, Law, Social and Behavioral
Sciences (e.g., occupations in these clusters typically require at least
a B.A. degree), (K~-1IV)
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Topic: - Concept:

CAREER CLUSTER CONCEPTS COMPARISONS WITHIN

TWELVE CAREER CLUSTERS

Using a job catalog, list the similarities and differences between two
occupations within a cluster (e.g., as t» educational requirements,
working conditions, nature of work, employment outlook, places of
employment). (R-11)

Compare and contrast the duties of three occupations within a career
cluster. (K-1V)

Select a cluster and, based on all the jobs within the cluster, describe
the educational requirements, employment prospects, main work tasks or
duties, and services or goods involved for jobs within the cluster,
(K-1V)

Select a career cluster and list other careers that might belong in this
cluster but are not listed. (K-11I)

From three occupations listed in a cluster, identify two skills common to

those occupations., (K-1IV)

I
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Topic: Concept:

CAREER CLUSTER CONCEPTS - - ~— "BATIONALE—FOR™

———TWELVE CAREER CLUSTERS

Evaluate the usefulness of the twelve TALENT-based career clusters com-
pared to another clustering system. (K-VI)

Describe the variables that the twelve TALENT-based career clusters are
based on (i.e., cognitive abilities of high school students who later
went into those occupations, commonality of tasks performed, and type of
education/training required). (K-II)

Compare the rationale of the twelve TALENT-based clusters with the
rationales of two other clustering systems, (K-1V)
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Career Cluster: g Occupation:

ENdINEERING, PHYSICAL SCIENCE, ARCHITECT
MATHEMATICS, ARCHITECTURE

® Describe the typical activities of an architect (e.g., design buildings,
prepare floor plans, specify exterior/interiqr details and dimensions,
assist clients in design, check building progress). (K-1)

® List requirements for a practicing architect in a given state. (K-I)

e Identify personal qualities fieeded to become an architect (e.g., skill
as a technical artist, interest in design and environment, ability to
work with people, knowledge of building materials). (K-1)

e To demonstrate an understanding of an architect's work, mzke a floor
plan of the classroom. (K=-III) (Act,) N

e To indicate the many different types of buildings an architect may
design, make a drawing showing three different types of buildings
(e.g., school, home, office, bank, hospital, etc.). (K-II) (Act.)

e Identify the kinds of people an architect works with by listing the
kinds of people who would be involved in the construction of a building
(e.g., client, electric’'~n, plumber. electrical -engineer, carpenter,
building inspector, bric.. ayer, plasterer), (K=-II)

.

e Understand the different styles of architecture with which an architect
must be familiar by making a scrapbook of different s.vles of architec~
ture and naming them (e.g., Colonial, Contemporary, Victorian, English
Tudor, Normandy, Mediterranean, Spanish)., (K~-II) (Act.)

e Describe two areas of classroom study which would be important for an
architect (e.g., art, arithmetic, science). (K-II)
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Career Cluster: Occupation:

ENGINEERING, PHYSICAL SCIEXNCE, CHEMIST
MATHEMATICS, ARCHITECTURE

® Report on the activities of a chemist (e.g., processes by which matter is
transformed into other substances, examine behavior of solids, liquids,
and gases and their reactions with each other) and what those activities
involve. (K-11) *

® List requirements necessary to become a chemist (e.g., B.A. in chemistry;
on-the-job training). (K-I)

® Report skills and interests needed by a chemist (e.g., inquisitive mind,
attention to detail, good memory, good imagination, ability to write
reports, interest in mathematics and science, ability to build and mani-
pulate apparatus). K-I)

® List three places where a chemist may be employed (e.g., schools, indus-
tries, governmental laboratories, private research companies). (K-I)

e Discuss when and why chemists may have to have special dress for their
protection on the job. (K-1I)

e Discuss chemists' roles in our highly structured technology (e.g., use
their skills to help solve pollution problems). (K-1V)

e Describe the dangers (e.g., burns, explosions, fumes) of some of the
chemicals with which chemists work. (K-11)

® Describe one way that chemists can contribute to society through their
work. (K-I1I1) (Af{-1T)

e Identify areas where a chemist might work (e.g., pharmacology, energy
production, development of synthetic materials and new drugs, food preser-
vation and processing, air and water purification, agricultural fertili-
zers and pesticides). (K-1)
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Career Cluster: Occupation:

ENGINEERING, PHYSICAL SCIENCE, CIVIL ENGINEER
MATHEMATICS, ARCHITECTURE

® Report on the job duties of the civil engineer (i.e., design and
supervision of construction) and what these tasks involve. (K-11)

e Name five construction projects on which a civil engineer may work
(i.e., road, airfield, bridge, building, harbor). (K-1)

e Compare and contrast four specialties within civil engineering: hydrau-
lics, sanitation, transportation, and soil mechanics. (K-1V) (Aff.-1I)

¢ Recall three places of employment for the civil engineer (e.g., on-site
supervision, municipal utilities, colleges and universities). (K-1)

e List the necej;;ry education of the civil engineer (i.e., B.S. in
engineering, M.S. for high level positions). (K-1)

e Illustrate the sequence of advancement for the civil engineer (assistants
to resident engineer, resident, advance to administrative post).
(K-1I)

e Tell what is required to obtain a civil engineering license in a given
state. (K-11)

& Report on the abilities needed by the civil engineer (e.g., ability to
work as a team member, to communicate, to be innovative, etc.)., (K~I)

e Discass the leisure time implications of a civil engineering job.
(K-1I)

e Discuss the significance of population growth for a civil engineer's
job (e.g., pollution, transportation, need for more highways, etc,).
(Aff.-1II)

e Obtain information about the job prospects for civil engineering and
report the results. (K-11I)
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Career Cluster: Occupation:

ENGINEERING, PHYSICAL SCLENCE, ELECTRICAL ENGINEER
MATHEMATICS, ARCHITECTURL

o Tell two ways o become an electrical engincer (i.e., : B.S. legree
taking four or 11ve years, or a state examination af ter many vyears
of experience). (R-1)

e Identify, tfrom a list of ten college subject areas, the subjects
necessary to an electrical engineer's college program (e.g., math, '
Physics, chemistrv),  (K-1) -

e Demonstrate an understanding of the term "applied science” by

describing how a simple electrical experiment relates to an electic
machine, (K-11)

® Iunvestigate the number of eiectrical engineers in a city now, the number
ten years ago, and get projections about the future; present the
findings in a written report. (K-1)

® List four ditferent kinds of employers ot electrical engineers (e.g.,
aerospace, vlectrical products manufacturers, testing laboratories,
automobile manufacturers, computer industry, communications irdustry,
government agencies), (K-1)

® ldentify the work tasks of an electrical engineer (e.g., research, .
design, testing, teaching). (K-1)

3

® Demonstrate an' awareness of the contribution of engineering and technology
to modern life by interviewing an adult and making a list of the elec-

trical things that were not in most homes thirty years ago that are there
today, (Aff.-T)

® Choose from picturs , of different settings (e.g., store, office, school)
the most likely setting for an electrical engineer to work, (K-1)

‘

e Give a condition under which an electrical engineer must be a U,S.
citizen (e.g., a job that might require security clearance, such as
aerospace).  (K-II)
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ENGINEERING, PHYSICAL SCIENCE, MATHEMATICS, ARCHITECTURE - ELECTRICAL ENGINEER
(Continued)

e Relate the tasks of an electrical engineer to school subjects (e.g.,
arithmetic, science, language arts). (K-III)
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Career Cluster: Occupation:

ENGINEERING, PHYSICAL SCTENCE, MATHEMATICIAN
MATHEMATICS, ARCEITPECTURE

1

Distinguish between theoretical and applied mathematicians in terms of
their interests and areas of study, (K-1I)

Describe how different fields extensively depend upon the use of
mathematics (i.c,, physics, engineering, business management, economics,
computer sciences, etc.). (K-11)

Sclect from a list of college courses those needed by a mathematician
(e.g., analvtical geometry, calcuius, differential equations, algebra).
(K-11)

Research and determine the impact mathematics has had on technological
advancement and report findings to the class. (K-1IVv)

Determine and illustrate (e.g., by a graph) the dispersion of mathe-
maticians in industrial and educational fields to identify areas of
greater/lesser employment for mathematicians, (K-1IV) (Act,)

List personal advantages and disadvantages of being a mathematician
(e.g., advantages--job security with government, high salary;
disadvantages--demanding and precise work, limited opportunities). (K=VI)

Describe how at least one famous mathematician made a contribution to
society, (RK=11) (Aff.-11)

Analyze and differentiate the variety of fields in which a mathematician

" might work (e.g., algebra, mathematical analysi§, statistics, applied

mathematics and topology). (K-1v)

Show an appreciation for the extent of precision involved in mathema-
ticians' wor" by preparing a set of numerical tables or charts.
(Aff.-T) (Act,)
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Career Cluster: Occupation:

ENGINEERING, PHYSICAL SCIENCE, MECHANICAL ENGINEER
MATHEMATICS, ARCHITECTURE

® Distinguish between the functions of the mechanical engineer in industry
and the functions of other types of engineers. (K-1V)

e Contact (e.g., by letter) the Society of Mechanical Engineers to deter-
mine prospects of engineer employment and job locations, and report on thc
information received. (K-I)

® Describe at least three different settings in which a mechanical engi~
neer might work (e.g., research and development, consulting, teaching,
industry, etc.). (K-1)

® Obtain information (e.g., from a school of engineering at a college or
university) about the educational requirements for mechanical engineering.
(K-1)

® List the personal advantages and disadvantages of becoming a mechanical
engineer (e.g., advantages-~high average salary, good employment oppor-
tunities; disadvantages--educational demands, strong science background).
(K-VI)

® List the skills necessary for a mechanical engineer that are transfer-
able to any other three occupations. (K-ILI)

® Describe how mathematics and science are needed for work in mechanical
engineering. (K~1I)

® Give examples of three products a mechanical engineer might work on.
(K-1)

® Develop an appreciation for the contributions of mechanical engineers
to society by identifying three ways a family's life is easier because
of the results of mechanical engineering. (Aff.~II)
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Career Cluster: Occupation:

ENGINEERING, PHYSICAL SCIENCE, METEOROLOGIST
MATHEMATICS, ARCHITECTURE

e Describe what a meteorologist does (e.g., predict weather, record

temperatures, air pressures, humidity, wind velocity, read weather maps,
etc.)., (K-I)

® Tell of places of employment for a meteorologist (e.g., National Weather
Service, commercial airlines, private weather consulting firms, teaching
at universities and colleges, Armed Forces), (K-1)

e Tell how mathematics and science are important to a meteorologist,
(K~-II)

e Define the following weather terms: precipitation, velocity, humidity,
cyclone, hail. (K-I)

® Demonstrate an awareness of how a meteorologist keeps records of temper-—
atures by comparing temperatures taken in the sunlight with those taken
in shade, and temperatures recorded in the morning with those taken in
the afternoon, (K~III) (Act.)

® Demonstrate an awareness of how a meteorologist keeps track of weather
conditions by making a rain gauge and keeping records of monthly
rainfall. (K-III) (Act.)

¢ Demonstrate an awareness of how a meteorologist keeps track of weather
conditions by comparing monthly rainfall with normal rainfall., (K-1IT11)
(Acto)

e Evaluate the accuracy of a meteorologist's predictions by comparing -
local predictions with actual weather conditions. (K-IV) (Act.)

e Show an awareness of the importance of meteorology by listing the people
who need weather information (e.g., pilots, farmers, sailors, construc-
tion workers)., (Aff.-I)
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ENGINEERING, PHYSICAL SCIENCE, MATHEMATICS, ARCHITECTURE - METEOROLOGIST

(Continued)

Tell how people (pilots, etc.) use weather reports. (Aft.~11)

Describe the working conditions associated with being a meteorologist.
(k-1)
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Career Cluster: Occupation:
ENGINEERING, PHYSICAL 3C1ENCE, PHYSICIST

MATHEMATICS, ARCHITLCTURE

® Report on the tasks of a physicist (e.g., observe and analyze various
forms of eneryy, structure of matter, and relationship between matter
and energy) and describe what these activicties involve, (K-11)

® Describe the employment settings of most physicists (i.e., who work in
research and development). 1)

v ® List three specialized areas in physics (i.e., mechanics, electronics,
optics),  (K-T) '

® Tell what academic training is needed to become a physicist (i.e., B.A.
in physics; Ph.D. to teach at the university level), (K-I)

e Identify three characteristics useful to those wishing to become

physicists (e.g., should enjoy science, math, and the building of
scientific apparatus), (K-1V)

® Recognize that advancement in the career of t' e physicist may depend
upen education above the B.A. degree. (K-1I)

e Report on why the following skills (inquisitive mind, good memory, good
imagination, ability to write reports) are needed by physicists. (K-111)

]

e Tell how physicists play a major role in our scientific society. (K-1V)
(Aff.-1ID)

® Compare and contrast the tasks of a physicist working in schools,
industry, governmental agencies, laboratories, private research. (K-1V)

e Report to the class on the prospects for employment in the next decade
for physicists, and the factors influencing those prospects, (K-1V)
(Act.)
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ENGINEERING, PHYSICAL SCIENCE, MATHEMATICS, ARCHITECTURE - PHYSICIST
(Continued)

v

i

y
] Digcuss the life style of a physicist, considering availability of leisure
time, salary level, job status, etc., (K-III)
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Career Cluster: Occupation:

. MED1CAL & BIOLOGICAL SCIENCES DENTIST

® Tell what a dentist does in his daily work (e.g., takes care of teeth,
fills teeth, makes false teeth, cleans teeth, straightens teeth), (k-1

Describe and explain to the class the use of some of the equipment in a
dentist's office (e.g., drill, X-ray equipment, sterilizer, chair,
mirror, lights), (K-1)

® Tell in own words why people need dentists. (K-111) (Aff.-II)

® Give one reason why a student might like to be a dentist (e.g., time °
for vacations, meet people) and one reason why a student might not want

to be a dentist (e.g., stand for long periods of time, catch colds fro
patients, get bitten), (K-VI1) :

ERI
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Career Cluster: Occupation:

MEDICAL & BIOLOGICAL SCIENCES  DIETITIAN

4

e List five of the tasks and duties of a dietitian (e.g., planning menus
to meet specific needs; supervision of personnel who prepare and serve
the meals; planning and buying large quantities of food; lecturing on
good eating habits; teaching subjects such as foods, nutrition, and
diet therapy; conferring with doctors and patients about diets). (K-I)

i

.

e List the skills, abilities, and educational requirements necessary for
a dietitian (e.g., supervisory abilities, good health, a bachelor's Wit
degree with a major in foods and nutrition and a two-year internship
program for American Dietetic Association membership). (K-I)

e Given a varjety of types of organizations, indicate those which com-
monly hire dietitians (e.g., schools, universities, convalescent homes,
. hospitals, food manufacturers, etc.)., (K~I)

e To develop an understanding of the discipline of dietetics, name the
four basic food groups and tell how each affects health. (K-1I)

e To demonstrate an appreciation for how a dietitian ass&sts people,
classify the foods offered on the school lunch menu into the four basic
food groups. Using the school menu, analyze the results for balance ts -
and write any recommended changes that are needed.” (Aff.-II) (Act.)

e Given the foods of a mEél, tZIl which of the four food groups is most or
least represented. (K-III) (Act.)

e To appreciate how a dietitian helps people, plan a week's menu utilizing
the four basic groups which meets the nutritional requirements for
heal th. (Af£,~-11) (Act.)

¢ Demonstrate an understanding of calorie intake by calculating the number
of calories an individual - ‘asumed in an average day with the aid of a
calorie chart, (K-II) (Act.)

Q
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MEDICAL & BIOLOGICAL SCIENCES - DIETITIAN (Continued). -

¢ Demonstrate an understanding of the relation between calorie intake
and weight by planning a day's menu for an overweight person, and a
day's menu for an underweight person with the aid of a calorie chart.
(K-V) (Act.)

® Given x number of dollars, plan a balanced menu for a family of four
to better understand what dietitians do. (K-V) (Act,)

»

-_ e Interview a local dietitian and tell in his own words the working
conditions, hours, and benefits of dietitian's work. (Act.)

e Tell how science, math, and English relate to the work a dietitian
does. (K~III) - .

O
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Career Cluster: , Occupation:

MEDLCAL AND BIOLOGICAL SCIENCES DOCTOR

e Tell two places where doctors may work. (K~I)

® Explain what a general practitioner doctor does in a typical day.
(K-11)

® Name two other people that work with a dcctor (e.g., nurse, lab techni-
cian, etc.). (K-I)

® Discuss two personal traits a doctor should have and why (e.g., get along
well with people, good memory for facts, etc.). (K-II) .

® Describe what a person's home life might be 1ike if he or she were a
doctor.  (K-III)

e Tell why the doctor's work is important—to people. (K~-II) (Aff.-II) .

o Identify three different kinds of doctors (e.g., internist, surgeon, eye
doctor, etc.). (K-1)
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Career Cluster: Occupation:

MEDICAL & BIOLOGICAL SCIENCES DOCTOR

-

Describe the activities of three types of doctors selected from a list-
(e.g., opthomology, pediatrics, surgery, obstetrics, anesthesiology),
through art, drama, or other appropriate activities. (K-II)

Discuss what doctors do (e.g., diagnose diseases and treat people who
are 111 or in poor health). (K-II)

Recall three places where doctors may work (e.g., Vospitals, private
offices, laboratories, clinics, patient's home). (¥-~I)

-

Explain through illustration, pantomine, role play, or sequence story,
that docturs must complete high school, college, and medical school,
and pass a state licensing examination. (K~-II)

<

Indicate that some doctors are on call 24 hours a day, and discuss
what this means for their family lives. (K~III)

Tell why doctors are important and necessary to society. (Aff,~II)

Name three activities done by the "family doctor" (e.g., set broken bones,
deliver babies, diagnose and treat illness, treat injuries). (K-I)

Recognize six instruments used by dcclors (e.g., tongue depressor,
stethoscope, thermometer, syringe, hammer, blood pressure apparatus,
flashlight, opthalmoscope), (K=I)
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JOBS AND EMPLOYMENT
Career Cluster: Occupation:
MEDICAL & BIOLOGICAL SCIENCES PHARMACIST
e List the academic requirements for becoming a pharmacist (e.g., college,
ability in math and chemistry). (K-I)
® Describe various places where pharmacists work (e.g., pharmacy/drugstore,
hospital, research laboratory). (K~I) :
® Describe the personal advantages and disadvantages of being'a pharmacist
(e.g., advantages--part of the medical team, pride in helping people;
disadvantages—-pressure, long hours), (K-VI)
B e Tell the duties and responsibilities of a pharmacist (e.g., by preparing
-’ a notebook showing what pharmacists do). (K-I)
’ '
N e Demonstrate an understanding of the role and contribution of the phar-
macist by explaining "Why Should We Have.Pharmacists?"  (Aff,.-II)
® Demonstrate an understanding of a typical setting in which a pharmacist
performs his duties by constructing a diorama or a poster showing a
pharmacist at work. (K-11) (Act.) .
~—=—_ ‘@ Identify and describe the tools commonly used by pharmacists (e.g.,

O

ERIC
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simple mortar/pestle, tongs, balance scale, measuring jars), (K-1)

e Demonstrate knowledge of the role of the pharmacist in everyday medical
practice by preparing a simple flow chart showing how the doctor, the
patient, and the pharmacist interact with one another. (K-II) (Act.)

e By interviewing a neighborhood pharmacist, identify job potential of
pharmacists within the community, and give an oral report to the class
or a group of students. (K-1) (Act.)

® Describe how skills learned in English, math, and science are necessary
for pharmacists. (K-I1)
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JOBS AND EMPLOYMENT

Career Cluster: Occupation:

MEDICAL & BIOLOGICAL SCIENCES PHYSICAL THERAPIST

® Describe and discuss the duties of a physical therapist (e.g.: help
people overcome physical disabilities through the use of exercise;
assist in helping people accept disabilities and adjust to them, etc.).
(k-1) ’

A ® Determine job opportdhities for physical therapists (e.g., by writing

to national, state, and local organizations) and report the results.
(k-1)

® Identify (e.g., from an interview with a physical therapist) the job

qualifications, and list them. (K-I)

® Describe -the personal advantages and disadvantages of being a physical
therapist (e.g., advantages--part of a medical team, good outlook for
employment; disadvantages--long hours, disappointments). (K-VI) -

e Illustrate the tasks done by « physical therapist (e.g., by preparing
a bulletin board). (K-1I1)

-

® Desctibe the settiné in which a physical therapist works by drawing
a floor_plan of the therapist's office, listing the equipment found
there and its use. (K-II) (Act.)

® Indicate an appreciation of the value of a physical therapist's work
by describing how a therapist helps a patient, = (Aff.-I)

- - 3 e T el
7 Y ] . - @ Describe three personal characteristics a physical therapist should
A possess (e.g., patient, outgoing, high stamina, not easily discouraged) .
(k-1)
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JOBS AND EMPLOYMENT

Career Cluster: Occupation:
MEDICAL & BIOLOGICAL SCIENCES REGISTERED NURSE
a
! . ® Describe the activities of three types of RN's selected from a list

(e.g., hospital nurses, private duty, office, public health, nurse
educator, industrial nurse). (X-1I)

~

~ @ Discuss how nurses assist the doctor (e.g., by administering medication

and treatment; observing, evaluating, and recording symptoms, reactions,
. - and progress of patients; assisting in the education and rehabilitation
of patients; helping maintain a physical and emotional environment that
promotes patient recovery). (K-II)

>

o Tell some of the places where nurses may work (e.g., hospitals, doctor's
office, private offices, laboratory, nursing‘homes, clinics, schools, and
industry). (K-I)

e Explain through 111ustratioh, pantomine, role play, or sequence story
that nu.ses must complete high school, nurse's training course and pass

a state board examination to receive a license in most states. (K-II)
(Act,)

® Describe the personal qualities that nurses should have (e.g., a desire
to serve humanity and be sympathetic to the needs of people). (K-I)

® Tell how nurses are important and necéessary to the life of the child and
that child's experience. (Aff.-II)

® Name three activities done_byrihe school nurse (e.g., test eyes, bandage
cuts, take temperatures, keep records, teach health in classroom, give
advice to teachers, make home visits). (K-I) B

-

® Name threc activities done by the office nurse (e.g., give shots, take
temperatures, keep records, prepare patient for doctor's examinations).
(K-1)

o List the different time schedules of nurses and tell how they could
“affect their family lives (e.g., working mother with children). (K-III)

EMC - T - 162 -

Aruitoxt provided by Eic:




ERIC

Aruitoxt provided by Eic:

JOBS AND EMPLOYMENT

Career Cluster: Occupation:

MEDICAL & BIOLOGICAL SCIENCES REGISTERED NURSE

® Describe the variety of duties a nurse may have (e.g., administer medi-
cine, carry out a medical plan prescribed by a doctor, keep patients'
health progress records, assist in therapy or rehabilitation of patients,
help maintain favorable environment for recovery, instruction of students,
education in prevention of illness, engage in research). (K-I)

® List the various types of nurses (e.g., hospital, private, doctor office,
public health, school, nurse educators, industrial). (XK-1)

e Choose two types of nurses and compare and contrast their duties in an
oral or written report. (K~-IV)

¢ Determine the qualifications and requirements for becoming a registered
nurse in your state (e.g., by writing a local nursing school) and report
findings. (K-I) (Act.)

® Choose from a list of college subjects those needed for a nursing degree.
(x-1)

® To demonstrate an understanding of equipment used by nurses, describe
the uses of a stethoscope, thermometer, syringe, blood pressure indica-
tor, and microscope, (K-II)

¢ To demonstrate an appreciation of the importance of one task a nurse
does, uescribe why.and how surgical instruments are sterilized, (Aff.-II)
(Act.)

® List different specialties that a hospital nurse may enter (e.g., pedia-
tics, geriatrics, psychiatrics, orthopedics, surgical, obstetrics,
rehabilitation). (K-I) .

¢ List the personal advantages and disadvantages of being a nurse (e.g.,
advantages--many job opportunities, respect in community, helping people;
disadvantages--irregular hours, hard and tiring work, may work nights,
weekends, and holidays), (K-VI)
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MEDICAL & BIOLOGICAL SCIENCES - REGISTERED NURSE (Continued)

Describe the implications for you if your mother or father worked as
a nurse. (K-III)

Tell how what you learn in school (e.g., science, mathematics, English)
will help if you want to become a nurse. (K-II)

ERIC
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TECHNICAL

JOBS AND EMPLQYMENT _.~

Career Cluster: Occupation:

COMPUTER PROGRAMMER

v

Describe the job duties of a programmer (e.g., prepare flow charts,
write programs). 6 (K-II)

List places where the programmer might be employed (e.g., schools,
businesses, government, research firms). (K-I)

List the skills needed by the programmer (e.g., mathematics, logic,
ability to attend to detail). (K-I)

N

Be aware that programmers do not work regular hours and explain how
this affects their life stylés. (K-I)

¢

o

Describe the places where a programmer could receive his or her training

(e.g., community college, four-year college, technical school, on
the job). (K-I)

Explain why there will be an increase in the number of programmers
needed in the next decade. (K-1I)

Recognize that a programmer may need knowledge of different types of
computers and computer languages and explain why. (K-II)

List the types of specialization of programmers (e.g., business,
scientific, systems, etc.). (K-I)

_J______,-o—‘_,,_.o-'l =
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JOBS AND EMPLOYMENT

Career Cluster: . - Qccupation:

-

TECHNICAL DENTAL HYGIENIST

® List the activities of a dental hygienist (e.g., clean teeth, apply
treatments (fluoride), keep dental records and charts, take and develop
X-rays, sterilize instruments, mix filling compounds, assist dentist,
advise and teach dental health). (K-I)

® Name places that employ dental hygienists (e.g., dental offices, schools;
public health, industrial plants, clinics, hospitals, dental hygienist

schools, armed services). (K-I) . . aim

® Find out state requirements for licensing of dental hygienists (two
or four years at an accredited school), by writing to state agency and
presenting findings in written form. (K-II) (Act.)

® List local schools that offer training in dental hygienics and compare
and contrast their programs, (K-IV)

) Explain to the class the difference between a decayed and a healthy

afggh f?f tell how a hygienist helps keep teeth healthy. (K-IV)

® List the personal advantages (e.g., good pay, work with people) and
disadvantages (e.g., stand on feet all day, exposure to colds) of being
a dental hygienist, (K-VI)

o Describe how science and language arts are useful to a dental hygienist,
(K-II) -

® Describe what a typical day for a dental hygienist would be like, (K-II)

e Identify personal characteristics which a dental hygienist should have
(e.g., get along well with people, manual dexterity, set a personal
example for proper tooth care), (K~-II)

(A
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JOBS AND EMPLOYMENT -

Career Cluster: Occupation:

TECHNICAL DRAFTSMAN

® Describe what a draftsman does (e.g., translatea1deas, rough .sketches,
specifications and calculations of engineers, architects, and designers;
make the working plans to make a product), (K-II)

® List qualifications necessary for a draftsman (e.g., manual dexterity,
ability to see objects in three dimensions, good hand-eye coordina-
tion, ability to draw techn&cally, ability to read specifications).
(K-1)

e Create an example of a plan that a draftsman might make (e.g., a
two dimensional drawing of floor plan to scale). (K-V) (Act.)

® To demonstrate one of the activities of a draftsman, make a scale draw-
ing of an object showing rear elevation, side elevation, and front eleva-
tion. (K-III)- (Act.)

-

® Relate the need for draftsmen to the increasingly technological nature
of societv, °-III)

e Discuss wh .he draftsman's work is valuable in the production of products.
(Aff.-1I)

® Describe the setting in which a draftsman works (e.g., indoors, at a
large drafting table). (K-I1I)

® Demonstrate how two of the following are used by a draftsman: compass,
protractor, triangle, T-square. (K~II) (Act.)
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JOBS AND E/APLOYMENT °
Career Cluster: Occupation:
—TZECHNICAL MEDICAL LABORATORY ASSISTANT

*
Describe the job of the medical laboratory assistant (e.g., assist the
technologist in conducting routine tests, processing samples, keeping
records, etc.). (K-II) e

—

e Describe the education of the laboratory assistant (e.g., hirn school,
post high school specialized studies, on-the-=job training). (K-I)

.

® Report on the likelihood of advancement for a medical laboratory assi
and what 1s required for advancement, (K-1)

-

e Report on the skills needed of 4 laboratory assistant (e.g., able to
follow directions, report results, keep records)., (K-I)

e List three cpecialized areas ¢l medicine which employ laboratory
assistants (e.g., bacteriology, parasitology, hematology, serology,
etc.). (K-I) .

*

® Discuss the working hours of a laboratory assistant and their influ-
ence on life style (e.g., may be irregular according to the amount of
work and when it is to be done, less security because of irregular
salary). (K-1IV) ;

e Tell how/why a laboratory assistant uses the following: microscope,
slides, test tubes, special clothing., (K-II)

o Name three places where the laboratory assistant may be employed (hos-
pital laboratory, doctor's office, independent laboratories, clinics,
etc.). (K-I)

® Describe why the work a laboratory assistant does is important (e.g.,
provide data to doctors for diagnoses). (K-III) (Aff.-II)
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Career Cluster: Occupation:

TECHNICAL PHOTOGRAPHER AND
PHUIOGRAPHIC LABORATORY WORKER

w

® Describe the various tools and equipment used by the photographer
(e.g., motion and still cameras, lenses, filters, lights, meters,
developing equipment). (K=-II) o

® Report on the training needed by photographers (e.g., dark room tech-
niques, composition, uses of different types of film and cameras, make-
up, props, etc.). (K-II)

e List the variety of training facilities for professional photographers
fe.g., on the job, colleges and universities, trade schools, technical
institutes, correspondence courses), (K-I)

- e Compare and contrast the various specializations a photographer might
choose (e.g., commercial, scientific, sports, news, portraits, education-
al, etc). (K=-1IV) T

&
® Describe three places a photographer might work (e.g., studio, labora-
tory, undersea, aerial, newspaper, governmental agency, fashion industry,
hospital, etc.)., (K-II)

e Recognize that photographers must usually purchase and maintain the
tocls of their trade. (K-I)

e Report on the personal and physical requirements of a photographer s ™
(e.g., manual dexterity, good eyesight and color vision, artistic

ability, imagination, pleasant personality, ability to put people at
ease). (K-I1)

e Recognize that professional photographers have had long term interest
in photography, often beginning as a uobby in th.:ir youths. (K-I)

ERIC 169 -

Aruitoxt provided by Eic:




JOBS AND EMPLOYMENT

Coreer Ch ser: < Occupation:

TECHNICAL ‘ SANITARIAN

® Describe the duties of a sanitarian (e.g., public health inspections
of hotels, restaurants; administer environmental health programs). (K-II)

® Describe the training and education needed to become a sanitarian. (K-II)

— ’

o Tell where the sanitarian's office is in the local area afif descTibe
this local sanitarian's specific duties. -(K-II)
»
® Discuss factors which may lead to an expansion of the sanitarian's job
(e.g., new emphasis on ecology, pollution control, etc.). (K-III)

® Describe the possible advancement opportunities and salaries of a sani-
tarian. (K~II)

® Discuss the importance of a sanitarian to society. (Aff.-II)

® Describe the type of person who might be best suited to become a sani-
tarian. (K-1IV)

® Describe the type of person who would not enjoy the job of a sanitariau.
(k-1v)

e Describe how a person, while still in school, could prepare for the
occupation of sanitarian. (K~III)
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JOBS AND EMPLOYMENT

Career Cluster: ' Occupation:

TECHNICAL SURVEYOR

® Describe the duties of a surveyor (e.g., provide information for con={
struction of buildings and highways, accurately measure and record
contours of the land, determine boundaries, make maps and charts), (K-II)

-

® List the employers of surveyors (e.g., government agencies; engineering,
architectural, and construction firms; oil industry).  (K-I)

® Define the following terms: transit,” altimeter, level, surveyor's
chain, elevation, contour map, directional compass. (K-I)

e Show how a surveyor takes measurements and prepares maps by measuring
and mapping an area of the school playground. (K-II) (Act.)

® Describe the setting a surveyor works in and possible advantages and
disadvantages of that setting (e.g., outside, fresh air and activity,
bad weather). (K-IV)

® Tell what school cubjects are useful to surveyors and why (e.g.,
mathematics, drawing). (K-III)

r

® Recognize that a surveyor usually works as part of a team and that his
work may take him away from his home area. (K-I)

® Describe the entrance requirements for being a surveyor, (K-II)

® Explain how the demand for surveyors is affected by the growing concern
for ecology. (K-1IV)

. B iy S P
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D
Career Cluster: . Occupation:
M BUSINESS ADMINISTRATION ACCOUNTANT
e Tell what an accountant does in his work (e.g., keep and review business .

records of expenses and income, prepare budgets, write reports, prepare
tax forms). (K-I) ’

b

o

e Describe where an accountant works (e.g.,'private industry, self-employed,
govérnmental agencies, teaching instituticas).  (K-I)

e Describe at least one way accountants help businesses and/or people. (K-II)
e Define the meanings of profit, loss, cost, taxes, budget. (K-I)

e To demonstrate how an accountant prepares a financial report, prepare a
record showing how much money came in (e.g., from an allowance) and what it
was spent for in a given time period. (K-III) .

e Describe how the work conditions of an accountant (e.g., good salary, long
hours, pressure, busy during winter) affect his life style (e.g., no winter
. vacations, may have to work at night, etc.). (K-III)

e List the different types of eguipment that might be used by an accountant
(e.g., computers, adding machines, calculator, business machines). (K-I)

N ,"'_'.--,
e To demonstrate how accountants review records, examine records of class
money spent and determine whether or not the records are correct. (K-III)
(Act.)

e Tell how mathematics and English are necessary to accouatants in doing
their work.  (K-II)

e Distinguish between the activities of corporate and public accountants.
(K~-1V)
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JOBS AND EMPLOYMENT

1

Career Cluster: Dccupation:
BUSINESS ADMINISTRATION ADVERTISING WORKER

® Describe the variety of jobs an advertising worker might do (e.g., art,
copywriter, manager, salesmqy). (K-1)

‘e Ligt the media where advertising can be found (e.g., TV, radio, newspapers,

magazines, billboards and signs). (K-I) -
.

e Explain the purpose of advertising (e.g., to make product known to the
public, to persuade to buy, informational). (K-II) (Aff.-II)

e To identify how advergisers use persuasive words, collect newspaper or
magazine ads and circle the persuasive words. (K-II) (Act.)

e Compare and contrast ads in d’ Temt media (e.g., TV, magazines) in terms
of the kinds of work involved in proYucing them. (K-IV)

e To appreciaEe the amount of advertising in daily life, keep a day;s log
and record the number of ads seen or heard. (Aff.-II) (Act.)

~

e To demonstratc an understanding of the inter-relationship of advertising °
workers' work, write and illustrate an "ad" for a product. (K-III) (Act.)

e Describe two personal advantages and disadvantages of being an advertising
worker. (K-VI)

e Tell how the work conditions of advertising work (e.g., long hours, .
pressure, informal setting, etc.) would affect the worker's life. (K-III)

P
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JOBS AND EMPLOYMENT

Career Cluster: Occupation:

BUSINESS ADMI&ISTRATION . AIRLINE PILOT
»

¥

han L

® Tell what a pilot has to do for a fi’ght other than fly the plane (e.g., -
check weather, plan flight, check engines, compute flying time). (K-I)

® Tell who works on a commercial airplane besides a pilot (stewardess,
copilot, flight engineer, steward) and describe how their tasks relate
to the pilot's tasks. (K-1I)

® Given pictures of different types of aircraft that a pilot might fly,
describe what each is used for. (K-II) '

o Identify the following: control tower, landing l{ights and instrument
systems, Explain why they are important for a pilot. (K=LT)

® Tell two things which might be liked and/or disliked about being an air-
plane pilot (e.g., good pay versus routinely flying same rout2). (Aff.-III)
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Career Cluster: ) Occupation:

BUSINESS ADMINISTRATION MANUFACTURING INSPECTOR

Describe the job duties of the inspector (e.g., to inspect, approve or
disapprove manufactured goods). (K-I)

List three places where an inspector might be employed (e.g., autd plant,
TV manufacturer, food production plant, textile mill, etc.). (K-I)

List three pro&ucts which an inspector would be likely to have inspected
(e.g., cars, radios, clothing, watches, cameras, furniture, etc.). (K-I)

S

Discuss the significance of the inspector's job (e.g., public safety,
health, etc.). (Aff.-II)

Recall how a person beccmes an inspector (i.e., on-the-job tra1ning,
advancement from semiskilled to skilled).  (K-I)

Report on the skills an inspector needs (e.g., good health, eyesight,
ability to read blueprints, ability to follow directions and concentrate
on detail) and explain why these are necessary. (K-II)

Discuss the inspector's working hours (i.e., morning, evering, and night
shifts) and how they may influence his life style. (K~III)

Describe the working conditions of *he inspector and how they may vary
according to type of goods being ma-‘ufactured. (K-II)

List equipment which may be used by an inspector (e.g., 'gauges, hand
tools, micrometers, etc.). (K-I)

ERI

Aruitoxt provided by Eic:




ERIC

Aruitoxt provided by Eic:

JOBS AND EMPLOYMENT

Career Cluster: Occupation:

BUSINESS ADMINISTRATION MARKETING RESEARCH WORKER

>

® Describe tasks a marketing research worker may do (e.g., collect, analyze,
and interpret information, prepare reports and recommendations on market-
ing matters). (K-I)

® List two ways to become a marketing research worker (i.e., college degree,
experience). (K-I)

-

e Identify from a list of college subjects those needed by a marketing
resear:h worker (e.g., psychology, economics, English, electronic data
processing, statistics). (K-I)

.

e List four diffcrent employers of market researchers (e.g., universities,
research centers, manufacturing companies, advertising agencies, market-
ing research companies, radio and-IV centers, government agencies, news-
papers). (K-1) - L LT

> P

e To appreciate one task a marketing researcher does, conduct a survey of
two classes on their attitudes to a specific consumer item and examine
the results nf the survey, (K=II) (Act,)

® To gain experience in how marketing researchers work with statistics,

collect data on how friends spend their allowances, and present results.
in written form. (K-III) (Act.)

® To understand how market researchers make predictions and recommendations,
count the number of pieces of paper used in the classroom for five con-
secutive days, analyze the data, and predict the amount of paper that will
be used on the sixth day. (K-I1) (Act.)

® Show awareness of how a market researcher helps businessmen and consumers
by explaining what might happen if a business developed a product without
first testing the market. (Aff.-II)

® Describe the day-to-day work setting and common activities of a market
research worker (e.g., work in office, supervise others, etc.). (K-I)
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BUSINESS ADMINISTRATION - MARKETING RESEARCH WORKER (Continued)

A,

e Identify how language arts and arithmetic help a marketing research
worker perform his tasks. (K-1I)
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Career Cluster:

BUSINESS ADMINISTRATION

job performance. (K-III)

(e.g., English, writing).
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hY

(Act.)

(K-11)
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Occupation:

PERSONNEL WORKER

e Identify what a personnel worker does (e.g., recruit and hire, counsel
employees, interview job applicants, classify jobs, plan wage and salary
" ; scales, develop safety programs). (K-I)

e Tell what types of employers hire personnel workers (e.g., department
stores, private industries, banks, universities and colleges, employment
agencies, government offices). (K-I)

e List qualitieg desirable for a personnel worker (e.g., speak and write
effectively, ability to work with people). (K-I)

e Describe what a person must do to become a personnel worker. (K-I1)

® Conduct a mock job interview with another student in order to demonstrate
one task of a personnel worker. (K-III) (Act.)

e To understand the role of a personnel worker as an arbitrator, role play
the arbitration of a classroom dispute. (K-ILT)

(Act.)

e Interview and assign certain classroom jobs (windows, papers, etc.) to
students in. the class. (KR-I) ‘Act.)

e To demonstrate an understanding of the record-keeping tasks of a personnel
worker, keep performance records of assigned classroom jobs and evaluate

® Describe how what is learned in school is applicable to personnel work
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JOBS AND EMPLOYMENT

Career Cluster: Occupation:

BUSINESS ADMINISTRATION PURCHASING AGENT

e Describe the duties of a purchasing agent. (X-11)

e Relate the job qualifications for the position of purchasing agent to
an individual's educational background. (K-1)

e Interview the local school district's purchasing agent arnd identify
three specific duties be or she performs. (K-ITI) (Act.)

e List thé personal advantages atd disadvantages of being =» purchasing .
agent (e.g., advantages--35 to éo*h:, week, good advancement; disad-
vantages-~advancement limited to workers with a good educational back-

. ground, time pressures). (K-VI)
. -
. e Analyze the job opportunities for purchasing agents and report the
’ findings. (K-1IV)

o To demonstrate knowledge of how a purchasing agent carries out hiz job,
role play a business discussion between a purchasing agent and a sales-
man. (K-VI) (Act.)

’ ® Given ¢ sample company, cxplain the role of the purchasing agent. (K-V)

e Describe the work zonditions and setting of a purchasing agent. (K~1I)

O
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Career Cluster: Occupation:
BUSINESS, SALES HOTEL/MOTEL MANAGER
e Identify and define the duties of a hotel/motel manager (e.g., respon-

JOBS AND EMPLOYMENT

sible for services and maintenance; set room rates; coordinate kitchen,
front office, and dining room)., (K-II)

Describe the qualifications necessary to become a manager of a hotel/
motel (e.g., special training at 2-year or 4-year college; experience
in working in hotel/motel). (K-II)

-

Prepare a list of personal advantages and disadvantages of being a hotel/
motel manager. (K-VI)

Identify job opportunities within the community for a hotel/motel mana-
ger, and report these findings (e.g., by interviewing a hotel/motel
manager). (K-I)

Discuss the implications of a hotel/motel manager's responsibilities and
schedule for his personal life and life style. (K-III) -

Describe a career pattern for a hotel/motel manager (e.g., start as
assistant, get more responsibility, manage small unit, manage big
hotel/motel), (K-1I) ’

Compare and contrast the manager's role in three types of hotel/motels
(commercial, residential, and resort). (K=1V)

-
»
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JOBS AND EMPLOYMENY

Career Cluster: Occupation:

BUSINESS, SALES SALESMAN

e Compare and contrast different types of salesmen (e.g., auto, real
estate, retail, insurance, etc.) in terms of: a) the products they
sell, and b) their tasks, (K-1IV)

e List places where you could find a salesman doing his job (e.g., depart-
ment store, house, of{ice, street). (K-I)

~

e Tell what abilities are needed by a salesman (e.g., knowledge of the
product they are selling, ability to work with money, keep records,
persuasiveness, communicatisn skills). (K-1)

® Discuss the fact that a salesman may work odd hours and tell how this
~—could affect his family life, (K-111)

® Describe the activities of a salesman wiom vou know or know about ,
(e.g., where he is, what he is doing, etc.). (R-I1)

® Name qualities needed by a salesman (e.g., understand the needs of custo-
mers, readiness to assist, ability to communicate, desire to please
customer). (K-1) ,
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" Career Cluster: Occupation:

BULINESS, sales SALESMAN

%
e From a given list, underline those duties performed by salesmen. (K-T)

4

e Describe the respoasibilities of a salesman when dealing with customers
(e.g., explain costs, function of product, demonstrate, etc.). (K-i1)

e Demonstrate techniques of salesmanship used by salesmen (e.g., approach,

sales piten, ete.). (x-111) (Act.) z, . .

&

., Describe the ﬁe}sunal qualifications for becom{ng a salesman (e. 8.y
tactful, well groomed, take initiative, be aggressive, enJoy peopie,
enjoy cctive work, etc.). (K-II)

e Assess the personal advantages and disadvantages of being a salesman
(e.g., advantages--work with public, job potential; disadvantages-- |,
salavy by commission, long hours and holiday work), (K=VT)

L4
e Compare and contrast the varidty o. sales positions in the area. "(K~1V)

kN
e Give: a list of organizations, businesses, and industries in the area,
identify those where salesmen are eniployed. (k 1) :

e Diseoss the implications lor one's personal life of being a salesm.n
(e.g., miy be awar from home 4 lot, may be able to buy goods at dis-
count). (K-If1)

e Describe the steps a person would go through to become a balesman.
(K-11)
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JOBS AND EMPLOYMENT

Career Cluster: Occupation:

BUSINESS - CLERICAL AIRLINE STEWARD/STEWARDESS

® List personal advantages and disadvantages of airline steward/stewardess
(e.g., advantages - see new places, meet interesting people, 14. days off
per month; disadvantages - must remain pleasant in dealing with difficult

people; must be efficient; work nights, holidays and weekends; strenuous
and tiring work; element of risk). (K-VI)

® Report on the training sé%ools and necessary requirements for being an
airline steward/stewardess. (K-11)

® Describe the many duties an airline stewardess will do on an average
flight, (K-11)

e Identify three problems stewards/stewardesses must be prepared to cope
with (e.g., babies, illness, hijacking, irate passengaers). (K-I)

® Select from a 1ist of skills and attributes those part.cularly needed for
an airline stewardess (e.g., well groomed, attractive, poised, tactful,
resourceful, pleasant speaking voice, prepared for emergency, foreign
language needed for overseas flights), (K-1)

a

® Compare and contrast the tasks of a stewardess o

n a short commuter flight
and on a long overseas flight. (K~-1V)

7

® Discuss the implicatjons of being a stewardess for a person's life style.
(K-111)
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Career Cluster: Occupation:

BUSINESS - CLERICAL AIRLINE TICKET CLERK

e Report that airline clerks sell tickets, weigh luggage, check schedules.
« (K-1) )

e List three persorial qualities needed by a ticket clerk (e.g., pleasing
personality, well groomed, pleasant voice, ability to communicate and
handle customer relations) and explain why these qualities are desirable.
(K-11)

1

1

1
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@ List three 9kills needed by the ticket clerk (e.g., ability to read and
interpret schedules, handle money, weigh luggage). (K-1)

.. e Tell how the family life of an airline ticket clerk may be influenced by
. . shift work, (n-I1I)

e Report on the training needed by an airline clerk (e.g., high school, on
~the job). (X 1T,

e Recognize that airline clerks wear uniforms designating the airline for
which they work. (K-I) ’

® Tell how the leisure activities of airline clerks may be affected bv their
job (e.g., free travel on the planes for airline employees). (K-11)

e Report reasons why there might be an increase in the number of airline
ticket clerks needed. (K-1)

® Describe where an airline ticket clerk works (i.e., in the airport, or in
ticket offices). (K-11)

3

e Report that salary increases for-airline ticket clerks come with experience,
+ aad discuss the frequency ~f increases. (K~11)

ERIC - 184 -

%




ERIC

Aruitoxt provided by Eic:

Career Cluster:

JOBS AND EMPLOYMENT

-

7Occupotion:

A

BUSINESS ~ CLERICAL ) BANK CLERK/TELLZR

® Describe the variety of jobs a bank clerk or teller should be able to
do (e.g., handling cash transactions (deposits, withdrawals, payments) ,
operating business machines, filing, issuing checks, bookkeeping). (K-II)

® List the qualities necessary for a bank clerk or tellé} (e.ge, like
people, able to work with figures, pleasant appearance, knowledge of
business machines). (K-I) ‘.

® Define the meaning of the following terms: loan, interest, finance, debit,
credit, withdrawals, deposits. (K-I)

® List the services offered at a bank that a teller is concerned with (e.g.,
checking accounts, savings accounts, loans, safety deposit boxes, issuing
travelers checks, issuing cashiers checks), (K-1I)

® Describe the purpose of the business machines found in a local bank (e.g.,
adding machine, bookkeeping machine, check writer, sorting machine, computer,
calculator, coin sortef, photographic recording equipment, cancelling
machine). (K-II)

3

® Explain the difference between a bank and & savings and loan association.,
(K-11) :

® Describe the work setting and conditions of a bank :elier's job. (K-1I)

® Describe the typical pattern of advancement of a bank teller, (K-1II)

® Tell how a person can become a bank teller, (K~II) e
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-~ o Career Cluster: ' Occupation:

BUSINESS -~ CLERICAL .. BOOKKEEPER

.

e Identify the jobs performed by bookkeepers. (K-I)

e Report on the duties performed by a bookkeeper in a small business. (K~1I)

a

e To demonstrate ar. understanding of the duties performed by a bookkeeper,
maintain a simple journal and ledger on personal income and expenses for

a month. (K-II) (Act.)

® List the qualificsztions for the occupation of bookkeeper (e.g., good with
numbers, ability to concentrate on details, good eyesight, good eye-hand
coordination). (i-I) ’ -

2

e Analyze the educationai requirements and job opportunities for bookkeepers
(e.g., high school diploma, mathematics, business machine use}, (K-1V)

e Describe the tools and materials frequently used by bookkeepers., (K-I)

e Identify and describe the purpose of the equipment commonly used by a
" * bookkeeper (e.g., calculator, typewriter, etc.). (K-II)

.

e ' Describe the work conditions of a bookkeeper's job (e.g., indoors, at a
desk, etc.). (K-II)
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Career Cluster: Occupation:
RUSINESS - CLERICAL CASHIER
e List three main tasks of a cashier (e.g., accept money, make change, give

a receipt for payment). (K-I)

List four places where a cashier can be seen at work (e.g., grocery, drug,
retail stores, etc.). (K~-11)

List abilities that cashiers would need to possess in order to accomplish
the jobs efficiently (e.g., work with money, read, operate machines) and
vwhy. (K-11)

»

Identify two machifies that a cashier would need to know how to operate
(e.g., cash register, typewriter). (K-I)

List three things a grocery cashiet would need to knew (e.g., prices of
articles, how to give change, ‘etc.). (K-1) —

Evaluate .the effects of the working schedule of a cashier on the family
life style (e.gs, work evenings, days). (K-III)

-

Report on the personal traits needed by a cashier (e.g., good personal
appearance, pleaszat manner, even disposition), (K-1I)

e
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Career Cluster: . . Occupation:

BUSINESS - CLERICAL CASHIER

EE . -List the tasks of a cashier (e.g., accept money paid by custu.aers, make

change vwhen necessary, give receipt for payment). (K-I)
’*‘;""",','_., &, - e
Yo IdenCify and describe the use of machines commonly used by the cashier

(e.g., cash register, accounting maphines, change-dispersing machines,
ticket dispensing machings). (®-11)

e List specific bdsihessgs;in.which cashiers are commonly found.  (K-II)

‘o Identify the duties and qualifications necessary for becoming a cashier.
(K-1)

e Analyze job opportunities for cashiers in the local area. (K-1V)
e Describe the impact of technology on the occupation of cashier. (K-111)

o Identify the means, otber than currency, by which the consumer purchases
products and services. (K-I)

e Compare and contrast the work conditions of a cashier in a retail store
and a cash’er in a business. (K-IV)
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Career Cluster: Occupation:

BUSINESS - CLERICAL COMPUTER OPERATOR

List different jobs associated with :he operation of computers. (K-I)

Assess the importance of a computer operator's work by describing the
role of computers in today's world. (K-III) (Aff.-II)

Describe the tasks carried out by a computer operator. (K-II)

List the personal advantages and disadvantages of being a computer
operator (e.z., advantage-~hign beginning salary: disadvantage--late
night shiltsY., (K- v7Y)

Describe the entry requirements and working conditions of a computer
operator, (K-II)

Analy:: the job potential for computer operators. (K-IV)

Relate the taske of a computer operatcr to the process of running a
computer program. (K-III)

Describe the implications of a computer operator’s job for his life
style (e.g., odd shifts, night and -eekend work, 2tc.). (K-III)
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Career Cluster: Occupation:

~ BUSINESS - CLERICAL HOTEL WORKER

Report on the different types of occupations available in a horel (e.8e,
m~id, bellboy, cook, desk clerk, doorman, etc). (K-11;

Tell where hotel workers may obtain specialized training for their jobs.,
(K-1) .

Identify the hotel jobs that do not need specialized training, and those
that do. (K=-1I)

T S— O

-

Tell the duties of a bellboy (e.g., desiver luggage to rooms, perform

_ errands, etc.). (K-I)

Recognize that many persons working in a hote) frequently change job
locations and explain why.  (K-II)

Tell why a hotel wor' :r's appearance needs to be neat and clean, and why he
usually wears some type of uniform for identification. (K-II)

Discuss duties that hotel workers have in common (e.g., a successful hotel
worker is ready to assist the hotel guests with needed information con-
cerning the attractions of the local -area). (K-IV)

-~

Describe the duties of the desk clerk (e.g., deeting and registering guests,
issuing keys, handling mail, bockkeeping, etc.). (K-I)

Report how the home 1ife of hotel workers may be iafluenced by their working

hours. (K-I..) —

\

-
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Career Cluster: Occupation:

BUSIYE?S = CLERICAL OFFICE MACHINE GPERATOR

e List three types of office machine operators (e.g., billing, bookkeeping,
adding, mail preparing and handling, tabulating). - (K-1)

-

e Report on the type of work dore by one type of ofrice machine operator
(e.g.. billing operator would prepare bills for customers), (K-1V)

¢ List places.where training may be obtained in the operation of business
machines (e.g., high school, vocational and business schools). (K-1)

® Identify places an office_ machine operator might work (e.g., school
office, bank), (K-I)

o

e Identify the office machines used in the sehool office and describe their
uses. (K-I)

.

® List physical abilities needed by office machine operators (e.g., finger
dexterity, good eye-hand coordinatinon) and explain why they are necessary,
(K-1I)

® Recognize that promotion for office machine operators comes with
experience and skill. (K-1)

RIC - 191 -

"




JOBS AND EMPLOYMENT

Career Tluster: Occupation:
BUSINESS - CLERICAL POSTAL CLERK

e List the duties that a bostal clerk does in his job (e.g., sells stamps
and money orders., weighs packages, collects mail, processes mail, sorts
mail). {K-I) .

e List some of the qualities needed for work as a postal clerk (e.g.,
stamina, good health, good memory, eye-hand coordinationm). (K-1)

- o Describe some of the equipment used by postal clerks (e.g., scales,
! cancelling machine, sorting bins).  (K-IT)
- o Give examples of difrferent classes of mail (e.g., first class letters,

second class papers, third class circulars and fourth class books). (K-II)

e To understand the path a letter takes, trace a letter from a mail box to
the addressee. (K-11I)

e Describe the work conditions of a postal clerk (e.g., on feet, at desk, win-
dow, may have to cope with lines of peopl °. (v~1I)

e Tell what the five numbers of the ZIP code represent and how they help the
poatal clerk. (K-II)

e To understand how much the postal service is used, interviaw a postman and
find out how much mail he handles daily and how this may vary seasonally.

(K-I1) (Act.)
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Career Cluster: Occupation:

BUSINESS - CLERICAL * —— RAILROAD CLERK

e List what a railroad clerk does (e.g., sell tickets, keep track of railroad
cars, do business with freight shippers)., (K-I) ¥

R ® Describe where a railroad clerk works (e.g., freight yards, ticket office,
s company office).  (K-II)

e Tell what qualities and abilities are needed by railroad clerks (e.g.,
like paper work, ability to work with figures, like to work with people).
(K-11) -
1

® List the different types of railroad cars that a rail:road clerk keeps track
of (e.g., refrigerator; cattle; automobile; regular freight cars; tankers
(gas, milk, oil); passenger; dining; commuter). (K-I)

® Analyze the employment outlook for railroad clerks (e.g., by noting how many l
passenger trains go through a local stat'on each day, compared to how many Y 1
passed through 20 years ago), (K-IV)

e Describe the extent of use of the railroad in the local area (i.e., freight }
and/or passenger). (K-11)

® Describe the work conditions of a railroad clerk's job (e.g., on feet,
noisy environment, etc.). (K-II) .

e Explain why there are fewer railroad clerks in small towns or rural areas
(e.g., decrease in amount of train travel, people buy tickets on train or
from machines). (K-1V)

ERIC
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Career Cluster: ) Occupation:

BUSINESS - CLERICAL _ ) SECRETARY

® Tell what tasks a secretary performs (e.g., take dictation, transcribe
v notes, answer mail, make appointments, answer phone, keep files), (K-I)

e List the many kinds of employers that use secretaries (e.g.; offices
in industry, schools, medical offices, lawyers, manufacturing plants,
government agencies, banks). (K-I)

® Describe an ideal secrétary (e.é., ability to spell, good grammar, ability
to type and take shorthand, pleasant personality, tact and patience,
pocise, good memory), (K~-II) T

® Demonstrate how a secretary answers the telephone, including telephone
courtesy, voice, identification of speaker. (K-III) (Act,)

® Demonstrate how a secretary takes a telephone message (e.g.,, from a class-
mate).  (K-III) (Act,)

.
'3
P

, e Identify the parts of a letter: date, address, salutation, body, ccmpli-
mentary close. (K-I)

® Describe the purpose of the many types of office equipment a secretary may
use (e.g., typewriter, dictaphone, copy machine, adding machine, filing
cabinet, addressing machine), (X~I)

e Tell what a person must do to become a secretary. . IT)

e Describe the work conditions and setting of a secretary, (K-II)

ERIC
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Coreer Cluster——— e Ocr spation:

»

BUSINESS - CLERICAL SECRETARY

Compare and contrast the work ot secretaries in various settings (e.g.,
small office, large corporation, government office, etc.). (K-IV)

Describe, in detail, the work tashs of one type of secretary.
(K-11)

Describe the basic ed- zational requirements for becoming a secretary (i.e.,
high.school diploma, kinowledge of typi-g, shorthand, well organized, etc.).
(k-11)

T -]
Analyze the current job opportunities for secretar. s (e.g., by reviewing

the clasrified ads of a local newspaper and visiting a personnel office,
etc.). (K-IV) -

Describe the different kinds of businesses employing a secretary
(e«ge, by writing to the Institute for the Certifying of Secretaries)
and report findings., (K-II)

Report on the effects on the job outlook for secretaries of new inventions
in today's world which now mechanically perform some of the.same duties
as a secretary. (K-III)

List the persc .1 advantages and disadvantages of being a secretary
(e.g+, advanta, s ~ work with people, strong job outlook; disadvan-
tages - low initial pay, routine work)., (K-VI)

Describe the work conditions of a secretarial job (e.g., ,at a desk, interact
with people, etc.), (K~II)

Tell two ways a secretary can significantly facilit the functioning of
an cffice (e.g., knowing where papers are filed, k ping track of appoint-
mects, making arrangements for conferences, etc.)f (K-I) -
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Career Cluster: Occupation:
BUSTNESS - CLERICAL s SHIPPING AND RECEIVING CLERK

-
Tt

.

() List the duties of a shipping and rece
bills of lading; ship and receive merc

iving clerk (e.g., keep records like
handise; check weight and postal

rates; prepare shipping

forms; check addresses;

direct loading and

unloading of merchandise; check correct filling of orders). (K-1)

Describe where shipping and receiving clerks might be employed G- .

°
most manufacturing firms, retail firms). (K-1) -

e Describe qualifications and abilities needed by a shipping and receiving
clerk (e.g., write legibly, have physical stamina and strength, able
to work with figures, good memory) and explain why they are necessary.
(K-11) )

e Define the terms: fragile, loading platform, scales, fork lift, invoice,
merchandise, (K-I) Fgrm

e Analyze a shipping and receiving clerk's duties in a specific commercial
establishment (e.g., supermarket, manufacturer). (K-1IV)

e Describe the work conditions of a shipping and receiving clerk's job
(e.g., mostly indoors, at a desk; may, involve verifying,contact with
people, etc). (K-II)

e List the personal advantages and disadvantages of the job of shipping

and receiving clerk., (K-VI)

’
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Career Cluster:

BUSINESS - CLERICAL TELEPHONE OPERATOR

e Differentiate between two types of telephone operators (e.g., telephone
and PBX). (K-11I) J

® List the tasks done by a telephone operator (e.g., reverse charges, locate
" -indi riduals, call police, assist blind persons in dialing). (K-I)

e List two places where a telephone operator might work (e.g., telephone
company office, switchboard of a business). (K-I) '

v

® Name qualities needed by a telephone operator (e.g., like to serve public,

be pleasant and courteous uader all circumstances, able to sit in a confined _

area),  (K-I)

¢ List skills needed by a telephone operator (e.g., rapid reading, good memory, '~

pleasant voice,* good vocabulary, good diction) and explain why. (K-1I)

® Discuss how the life style of an operator may possitly vacy according to
hours worked (e.g., night - day)., (K-III)

¢ Give an example of how an operator handles an emergency situation, such
as a fire, (K-1I1)

*

® Describe circumstances when a person might need the services of a telephone
operator. (K-I) . .

e Explain how a person could obtain the services of a telephone operator,
(X-1)

e List a sequence of ‘promotions of a telephone operator (e.g., operator,
supervisor, chief operator), (K-I)
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Career Cluster: Occupation:
BUSINESS ~ CLERICAL .~ TELEPHONE OPERATOR
. o
- .. .
-, % _ *
e e List ways a telephone operator helps a customer (e:g., completing a call,
“ reversing charges, giving information, calling police or fire department,
assisting a blind person, arranging a conference call), (K-I)
® Describe the similarities and differences between a switchboard operator
and an operator employed by the telephone company., (K~IV)
® To gain a better understanding of job opportunities, 1ist and define the
types of operators who work for the telephone company (e.g., central office
. operators, long\distance operators, information, etc.). (K-1)
e Identify the qualities and skills necessary to become a telephone operator
(e.g8., pleasing voice, high school education, English, business arithmetic,
like to serve the public, pleasant and courteous, able to sit in a confired
area, rapid reading ability, good memory, good vocabulary, good grammar,
good diction)., (K~I) .
® List advantages and disadvantages of being a telephone operator (advantages -
meeting new people, fringe benefits; disadvantages - long hours, night and
holiday work). (K~VI)
® Describe why it is important for an operator to be courteous. (K~II)
’ T ® Tell how an operator computes the cost of a call. (K-II)
® Describe the different types of operator-assisted calls (e.g., ship~to-shore,
mobile, satellite, transcontinental, etc.). (K~I1)
‘-
O

ERIC
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Career Cluster: : Occupation:

MECHANICS, INDUSTRIAL TRADES AIRPLANE MECHANIC

e List the duties of an airplane mechanic (e.g., make emergency and major
repairs, periodic aircraft -inspection; replace damaged or worn parts).
(K-1) .

“

® Describe the training and skills needed to be an airline mechanic.
(K~1I)

-

e Identify the parts of an airplane that a mechanic is concerned with
(e.g., fuselage, wings, landing gear, engines, instruments, etc.).
(x-1)

.)'

e List and describe the use of.-different kinds of tools .an airplane
mechanic uses in his work (e.g., screwdvivers, wrenches, pliers, magnetic
and black light inspection equipment and computers), * (K-II) )

}

o List advantages and disadvantages of being an airplane mechanic (e.g.,
advantages~--good job opportunities, above average salaries, job security;
disadvantages--must supply own tools, work in confined and cramped
quarters, noisy conditions, importance of doing proper job), - (K-VI)

=4 3
o Underline from a 1list of qualifications those necessary to be a good

airplane mechanic (e.g., manual dexterity, eye-hand coordination, depth
perception, strength to 1ift heavy parts and tools). (K~I)

® Describe the setting where an airplane mechanic works (e.g., large
hangar or workshop, noisy, drafty). (K~1I)

® Describe the past and predicted employment outlook for airline mechanics,
(K=1I)

o Give two reﬁsons why an airplane mechanic's work is important (e.g.,
amount of people relying on air travel; degree of danger of faulty planes).
(Aff ~II)
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Career Cluster: - - s, Occupation: .

) MECHANICS, INDUSTRIAL TRADES . . APPLIANCE REPAIRMAN . L
% - oo e Describe the variety of appliances servicemen repair. (K-II)- N
: : , .

R e Identify three different places of employment for an appliance repair-
j man (e.g., manufacturer, service centers of retail stores, independént

repair shops, gas and utility companies, in the home). (K-I)

- e Tell where repairmen might receive tfaining (e.g., trade schools, on
- the job, correspondence courses, high school, appliance manufacturers).
(k-I)

® Identify courses available at a local high school or trade school that ‘
would. be helpful to an appliance repairman (e.g., machine shop, begin-
ning electricity, physics). (K~-III)

. o List advantages and disadvantages of an appliance repairman's life
style (e.g., advantages--good pay, serve public; disadvantages--work
with some risk (electrical shock), strenuous labor (lifting heavy
machines)), (K-VI)

e Identify three skills useful for appliance repairmen (e.g., manual dex-
terity, operation of hand tools, basic science, read diagrams, etc.).
(X-I)

® Describe a possible career pattern of an appliance repairman. (K~-I1)

T e

e Give two reasons why a repairman must be careful in his work (e.g.,
avoid injuring himself, avoid breaking appliance). (K-II)

_—
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Career Cluster: Occupation:
MECHANICS, INDUSTRIAL TRADES AUTO MECHANIC
B e List the three main tasks of an auto mechanic (e.g., preventive main-
- tenance, diagnose breakdowns, and make repairs).

(k-1)

® Compare and contrast places where an auto mechanic might work (e.g.,
gas stations, auto dealerships, and independent repair_shops). (K-IV)

e List possible leisure activities which would relate to an auto mechanic's
- work (e.gs5-racing, fixing cars, working-with tools). (K-I)

¢ Visually identify some of the tools used by an_auto wechanic (e.g., wrench,
screwdriver, socket set, timing devices, etc.) and explain what he does
with them. (K-11)

e List places where an auto mechanic might receive training (e.g., high
*  school, on the job, vocational or technical schools). (K-I)

.

e List the skills needed to be-a good mechanic (e.g., strength, munual
dexterity, mechanical reasoning). (K-I)

e Describe a sequence of promotion for auto mechanics (e.g., apprentice,
journeyman, foreman, service manager). (¥-IX)

e Identify one reason why auto mechanicé are necessary to society (e.g.,

z:??use ;f our dependence upon the automobile for transportation).
~II

’

e Explain why auto mechanics have a special dress for their job (e.g.,
for protection and identification). (K-II)

e Summarize the employment opportunities for mechanics in the next decade.
(K~1v)
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Career Cluster: : Occupation:

MECHANICS, INDUSTRIAL TRADES . ) AUTO MECHANIC

..

® Compare and contrast the threée main types of jobs of an auto mechénic
(e.g., preventive maintenance, diagnose breakdowns, make repairs, replace
parts).  (K-IV)

F

® List four specialist types of auto mechanies (e.g., auto air conditioning,
automatic transmission, front end, brake, radiator, glass). (X-I)

@ Analyze the differences in training back;rounds of auto mechanics (e.g.,
by asking two or more auto mechanics how they received their training and
comparing their responses). (K-IV)

® List the skills and personality traits needed by an auto mechanic (e.g.,
strength, manual dexterity, keeping in touch with changes in auto
engineering, ability to work independently). (K-I)

e List materials needed for beginning auto.mechanics (e.g., $200 to $300
for equipment, personal hand tools, uniforms), (K-~T)

e Tell how an auto mechanic uses different hand tools (e.g., wrench, screw~
driver, pliers) in his work, (K-1II1)

® Describe two places where auto mechanics work (e.g., service stationms,
garages, automobile agencies). (K-II)

® Identify advantages and disadvantages associated with being an auto mechanic

(e.g., advantages - contact with people, variety of tasks, opportunity for
self-employment; disadvantages - work in vpen-air settings, get dirty).
= (K~VI) ;
s
¢ -
Z .
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’ _MECHAMICS, INDUSTRIAL TRADES

r

JOBS AND EMPLOYMENT

’ Occupation:

Career Cluster: -
) COMPOSITOR

. Describe three-'jobs done by the compositor (e.g., hand-set type, machine-set
type, proofread, photo engrav1ng) (K-1I), o

® Compare and contrast three places where a compositor might be employed
(e.g., newspaper, commercial printing, book and magazine printing, advertising

agency). (K-1IV)

® Tell where a compositor might learn his skills (e.g., trade school, high
school print shop, on the job, business school, etc.). (K-I)

keport on an advancement sequence of the compositor and on what advance-
(e.g., helper, apprentice, journeyman), (K-II) X

ment is based
Report on the necessary skills of the compositor (e.g., hand cémposition, page

'
make up, lock up, line up, proof reading). (K-II)
N ¢
Explain what physicdl requirements are necessary for a compositor (e.g.,
good physical condition, ability to stand for long periods of time, lifting

strength, etc.). (K-III)

Tell how the family life of the compositor may be affect@d by his working
(K-I11) -

°
hours (i.e., different shifts).

List three of the products produced, in part, by the compositor which are
enjoyed by society (e.g., newspapers, comic books, texts, magazines, etc.).

'
(K-I)
e Locate a text prepared by a compositor and explain how his work improved the
appearance of the text. (Aff.-II)
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JOBS AND EMPLOYMENT

I o
Career Cluster: Occupation: .

MECHANICS, INDUSTRIAL TRADES ELECTRICIAN

o . Describe the diffegggpitasks an electrician does (e.g., assemble, install
and test electrical fixtures, apparatus and wiring systems). (K-II)

e List types of electrical systems an electrician works on (e.g., heat, light,

power, air conditioning, refrigeration). (K-I) - -
. e Recognize the tools an ‘electrician works with (e.g., pliers, screwdriver, :
brace and bit, hack saw, solderer). (K-I) :

. ® Describe how an electrician's work is important (e.g.. by telling how life

O

ERIC

Aruitoxt provided by Eic:
e

would be different without electricity).

(K-11)

(Af£.-1I)

e Describe the setting where an electritian might work.

(K-11)

e Tell what training a person should have.to be an electrician. (K-I)

%

.
[

o Describé hoty-dnd why an electrician must take safety precautions when
working with electricity. (K-II)

e Visit a construction site, interview an electrician, and explain to the
class what you learned, (K-1I) (Acts)
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Career Cluster: Occupation:

MACHINIST ’ -

MECHANICS, INDUSTRIAL TRADES

%

® Describe machinists' work (e.g., that machinists use machine tools to
make metal parts). (K-II)

® List skills required by a machinist (e.g., read—drawings -and blue
prints, use precision tools, operate machine tools, manual dexterity).
(K-I) .

1

e List the sequence of advancement for machinists ¢e.g., apprentice, on-
the~job training, machinist, foreman, supervisor), , (K-I)

¢ Describe the setting in which most machinists work (e.g., noisy fac-
tories, many people, extensive equipment, etc,). (K-1I1)

® Explain why machinists are necessary to society (e.g., because of our
dependence upon machines). (K-II) (Aff.-II)

e List safety regulations that machinists must follow, and the reasons for
them, (K-II)

e e

e Explain why machinists have special dress and equipment required by their
jobs (e.g., for protection). (K-II)

¢ Discuss the implications of machinists' working hours for their life
styles, in terms of home life, leisure time, etc, (K~II1)
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Career Cluster: Occupation:

e gr—

—— MECHANICS, INDUSTRIAL TRADES . - PRESSMAN

- BN
e List three types of businesses where the pressman may work (e.g., newspaper,
magazine, book printing). (K-1I)

e Describe the job duties of the pressmen. (K-II)

e List two ways in which a pressman may receive his training (e.g., trade school,
high school print shop, on the job, vocational school). (K-I)

Ed

" ¢ Identify the abilities needed by a pcessman (e.g., mechanical aptitude,
ability to visualize color, physical strength and endurance). (K-I)

® Discuss the pressman's working conditions (e.g., extensive noise from

running machinery). (K-II) . T

.. -

e Report on the working hours of the pressman and how they may influence
his home life. (K-III)

e List a sequence of promotion for the pressman (e.g., apprentice, journeyman,
pressman-in-charge). (K-I)

e Describe the end products of the pressman's work and their importance to
B society (e.g., newspapers, books, texts, technical journals, recreational
reading). (K~II) (Aff,-II)

e Compare the current number of job openings for the pressnan with those
20 years ago and make predictions about future job prospects. (K-V)

_ERIC T

~ 206 ~




ERI

Aruitoxt provided by Eic:

MECHANICS, INDUSTRIAL TRADES

¥

JOBS AND EMPLOYMENT

Career Cluster: Occupation:

RELATED PRESS ACTIVITIES
WORKER (LITHOGRAPHER, ETC.)

List five lithographic occupations (e.g., cameraman, artist, stripper,
plate maker, pressman). . (K=1)

Report on the end prfoducts of the people working in press activities (e.g.,
newspapers, bocks, texts, technical journals, recreational reading) and
describe their importance to society. (K-II) (Aff.-II)

List a se ence of’promoiion“for those employed in lithogfaphic occupations
(e.g., apprentice to journeyman) and the likelihood of promotions. (K~I)

List two ways in which those employed in lithographic occupations may
receive their training (e.g., trade school, vocational school, on the
job). (K-I)

Tell what school courses might be advantageous to those who become employed in
lithographic occupations (e.g., photography, mathematics, chemistry, physics,
art) and why. (K-IT)

State the physical abilities which might be needed by those employed in
lithographic occupations (e.g., mechanical aptitude, ability to visualize
color, physical strength and endurance) and explain why each is needed. (K-III)

Describe the setting where -lithographers work. (K-II)

List three types of businesses where those employed in lithographic
occupations may work (e.g., newspapers, magazines, book printing, industry),
(K-1) : .

Report on the working hours of the lithographer and tell how they may
influence his home life. (K-II)

I~
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JOBS AND EMPLOYMENT

Caresf Cluster: wccupation:

MECHANICS, INDUSTRIAL TRADES TELEPHONE REPAIRMAN/CRAFTSMAN

® Describe two tasks a telephone repairman does on his job (e.g, construct,
install, and maintain communications equipment). (K-II)

e Describe a sequence of advancement for the telephone repairman (e.g., installer,
central office craftsman, engineering assistant, administrative staff
worker). (K-I) :

e List the skills nceded by the telephone repairman (e.g., manual dexterity,
good eyesight, good color vision, mechanical ability, etc.). (K-I)

e Tell how much trairing is needed by a telephone repairman and where it
might be obtained (e.g., on the job, schools run by a telephone company,
vocationzl schools, military). (K-I)

e Tell how the family life of the telephone repairman may be influenced by
his working hours (i.e., different shifts). (K-III)

® List three tools used by the telephone repairman (e.g., screwdriver, drill,
hammer, nails, saw, soldering iron, electronic meters, etc.). (K-I)

e Describe the settings where the telephone repairman may work (e.g., private
homes, business, industry, in communication centers, etc.). (K-II)

e Tell the importance of a telephone repairman's work by describing two ways
people would be affected if their telephones didn't work. (K-ITI) (Aff.-I)

e Explain why the employment outlook for telephone repairmen and créftsmen
is likely to be good in the coming decades. (K-II)
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JOBS AND EMPLOYMENT

Career Cluster: ' Occupation:

MECHANICS, INDUSTRIAL TRADES T.V. & RADIO REPAIRMAN

® Describe the jobs done by the T.V. and radio repairman. (K~1II)

® Tell how T.V. and radio repairmen use test instruments in their work to
search for trouble. (K-1I)

® Compare and contrast different places a T.V. and radio repair.aan might
work (e.g., self-employed, service shops or stores, manufacture, in
private homes). (K~-II) ’

*
*

® List three places where a .V. and radio repairman may receive his
training (e.g., technical vocational, high school, military), (K-I)

® Report on the knowledge a T.V. and radio repairman needs (e.g., mathemat~
ics, physics, electronies),  (K-II)

® Describe physical skills needed to become a T.V. and radio repairman
(e.g.’, good eye sight and hearing, manual dexterity, color vision).
(X-1)

® Recognize that T.V. and radio repairmen have regular hours, but at times
ma’ make evening house calls. (K-I)
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JOBS AND EMPLOYMENT

- Career Cluster: Occupation:
MECHANICS, INDUSTRIAL TRADES WELDER
e Describe the duties of a welder. (K-I)

® List information needed by a welder to perform his job (e.g., proper-
ties of steel, iron, bronze, aluminum, and the sequence of work). (K-I)

e Identify examples of instances where a welder is needed (e.g., produc-
tion of metal products, repairing of broken parts). (K-II)

- e Compare and contrast places where a welder could work (e.g., industry,
in a factory, repa‘r shop). (K-IV)

e List places where a welder could receive training (e.g., on-the-job,
vocational or technical schools). (K-I)

e List a sequence of promotion for welders (i.e., aporentice, techmician,
foreman), (K-I)

® Describe why the skills of manual dexterity, good eye sight, and good
eye-hand coordiration are needed by a welder, (K-II)

O
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JOBS AND EMPLOYMENT

Career Cluster: Occupation:

CONSTRUCTION TRADES BRICKLAYER

List four items constructed by bricklayers. (K-I)

o

Describe the kinds of materials used by the bricklayer (e.g., concrete,
stone, tile, brick, mortar). {K~II)

List four tools used by bricklayers (e.g., trowels, levels, jointers,
chisels) and describe how they are used. (K-I1)

Describe three situations in which bricklayers may work (e.g,, new
construction, sewer construction, alterations). (K-~I)

Describe a sequence of advancement for bricklayers (e.g., apprentice,
Jjourneyman, foreman, superintendent). (K-I) ‘.

Discuss the working conditions of a bricklayer, and how they might
affect his life style, (K-IIL)

v -

List the skills needed by a bricklayer (e.g., good physical condition,
manual dexterity, eye for straight line and proportion). (K~I)

List places where a bricklayer could receive training (e.g., on the
Jjob, trade school), (K-I)
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JOBS AND EMPLOYMENT

Career Cluster: O"ccupofion:

CONSTRUCTION TRADES CARPENTER

e Name the tools commonly used in roughing and finishing work by a carpenter
and describe their use. (X-II)

e Describe the varieties of tasks carpenters do in a typical day,. (K~-I1)

e List the personal advantageé and aisadvantaggs of being a carpenter
(e.g., advantages - good pay, increasing job market; disadvantages -
outdoor work, some risk, strenuous work). (K-VI)

e Identify the products of a carpenter's work (e.g., in a classroom).
(K-1)

o Describe where a carpenter works. (K-II) T

- . i v

. Compare and contrast a carpenter's duties in building a new house
with remodeling an old one. (K-IV)

s
.
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JOBS AND EMPLOYMENT

Career Cluster: ' Occupation:

3

CONSTRUCTION TRADES CARPENTER

® Compare and contrast a carpenter's duties in home construction, bridge
or highway construction, and industrial maintenance. (K-1V)

e Identify and describe the use of hand and power tools commonly used by
a construction carpenter (e.g., claw hammer, skill saw, etc.). (K-LI)

e State why or why not it might be desirable to be a carpenter (e.g.,
reasonable hours, noisy working environment, physical labor). (Aff.-1II)

® Describe the requirements for training, qualifications, and advancement
of a carpenter. (K-II)

- -

e Describe how a carpenter's work is influenced by geographical location -
and climate. (K-II) -

e List personal advantages and disadvantages of being a carpenter (e.g.,
advantages - pride in job completed, specialization of job; disadvantages -
climatic conditions, injuries/danger). (K-VI)

® Analyze the impact that industrial technology has had on the construction
industry (e.g., use of plastics in place of traditional materials in
construction, modular construction). (K-IV)

® Report on the potential for job opportunities, including self-employment,
for’carpenters in the area. (K-II)

«

o List or illustrate {n order, the major steps in building a house (i.e.,
plans, foundation, sub-floor, framing, plumbing, electrical, windows,
roofing, siding, interior, exterior, -rim, pair*). (K-II)
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Coreer Cluster: - Occupation:

CONSTRUCTION TRADES CEMENT MASON

® Recognize that the principal work of the cement mason is finishing the
exposed concrete surfaces on maay types of censtruction proiects. (K-I)

® Describe four sites where cemert masons might work (e-g., paiio, sidewalk,
dams, highways, foundations). (K-I)

® Describe the responsibilities of the cement mason- (e.g., superrise laborers,
direct pouring of concrete, level and finisk surfaces). (K-II,

® List information needed by a mason to perform his job (e.g., types of
cement, curing times, amount of cement needed). (K-I)

® Recall and list in order a sequence of advancement for masons (e.g.,
apprentice, journeyman, foremen, superintendent). (K-I)

o Discuss the fact that cement mason§ are dependent upon weather cond:tions
(e.g., no werk when raining) and explain why, (K-1v)

° Listrplaces where a cement mason could receive training (e.g., on the job,
trade school), (K-I)

e List the skills needed by a cement mason (e.g., good physical condition,
manual dexterity). (K-I)

® Describe the,purpose of three tools used by cement masons (e.g., trowel,
cement floaét'whip, etc.), (K-II)

ERIC
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JOBS AND EMPLOYMENT

Caresr Cluster:

Occupation:
CONSTRUCTION TRADES

CONSTRUCTION LABORER

® List three places where z construction laborer might work ¢e.g., building
construction, highways, dams, pipelines, water and sewage projects). (K-I)

® List five jobs done by the construction laborer (e.g., load and unlgad

materials, shovel and grade, stack and carry equipment, ‘erect and dismantle

scaffolding, clean up debris), (K-I)

Explain why the construction business allows for part-time employment of
construction laborers (e.g., students during summer vacations). (K-111)

e Summarize the qualifications for being a construction laborer (e.g.,

physical strength,.ability to follow instructions). (K-II)

® Recognize that laborers have regular hours and discuss the implications of
this for their personal life styl... (K~I)

® Describe the working conditions of a laborer and how laborers, at times,

work in dangerous situations. (K-II) (Aff;~I)

Describerhow climate affects construction laborers' work. (K-II)
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Career Cluster: Occupation: ,,

CONSTRUCTION TRADES . 3RON WORKER

Identify the geographical locations of the iron and steel inc:stry on
a map of the United States. (K-II)

List and define common.terms used in the production of iron (e.g., pig,
tinplates, cast, etc.). (K-II)

”~

Research and illustrate the process of producing iron from raw materials
to finished product. (K-II)

To understand the value of iron in our everyday world, 1list éoods that
are by-products of the iron industry. (K-II) (Aff.-II)

Recognize those jobs performed by an iron worker (e.g., keepers, blowers,
melters, etc.). (X-I)

-

>
Describe the specific tasks of one iron worker's job. (K-II)

Report on the qualifications and job opportunities of an iron worker.
(K-11)

List the personal advantages and disadvantages nf being an iron worker
(e.g., advantages - fringe benefits, high salary; disadvantages - personal
danger, night shifts, difficult working conditions). (K-VI)

Describe the setting where an iron worker works (e.g., indoors, in a mill
or factory; may be noisy and/or hot). (K-II)
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Career Cluster: Occupation:

CONSTRUCTION TRADES . PAINTER

Describe what.a painter does in his work. (K-II)

]
List the steps a painter follows on a job (e.g., prepares surfaces,
mixes paint, etc.). (K-1)

Identify jobs performed by the painter. (K-II)

Name those areas in a classroom which are painted (e.g., walls, doors, etc.).
(K-1)

List the personal advantages and disadvantages of being a painter. (K-VI)

Describe two different places a painter works (e.g., inside a building,
outside a building, in a new building, etc.). (K-11)

“1

Tell'what‘a person must do to become a painter. (K-I)

N

Tell why a painter usually wears special clothes. (K-II)
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JOBS AND EMPLOYMENT

Coreer Cluster: - Occupation:

CONSTRUCTIOM TRADES PLASTERER

List three Job$ done by plasterers (e.g., interior walls, exterior walls,
cast ornamental designs). (K-I)

List three tools used by plasterers (e.g., trowel, plumb line, hawk,
straight edge). (K-I)

Recognize that plasterers work regular hours, (K-1)

Recall two places where plasterers might work (e.g., new construction,
alterations, repair and maintenance of older buildings). (K-I)

List a sequence of advancement for plasterers (e.g., journeyman, laborer,
apprentice, foreman, superintendent). (K-I)

Recognize that many plasterers may be self-employed, and discuss what this
means for their leisure time and life styles. (K-III)

List information and skills reeded by a plasterer (e.g., properties of
materials, use of tools, blueprint readings, applicaticn techniques). (K-I)

List the skills needed by a plaste;gr-(e.g., good physical condition,
manual dexterity). (K~III)

List places where a plasterer tould receive training (e.g., on the job,
trade school), (K-I)

Report on the prospects for employment of plasterers. (K-II)
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' Career Cluster: Occupation: )
| CONSTRUCTION TRADES PLUMBER
F
N "~ @ Recognize that plumbers install, maintain, and repair piping necessary

for sewage, heating, water, and refrigation. (K-I)

¢ Discuss where plumbers might be employed (e.g., contractors, self-employed,
large industrial business, etc.). (K-II)

PR —

e List the skills needed by a plumber (e.g., gvod pnysical condition, manual
dexterity, ability to read blueprints). (K-II)

® Discuss the implications of the fact that plumbers have regula% hours but
may have to make emergency calls at any hour. (K-1II)

® Describe the purpose of three tools used by plumbers (e.g., wrenches, reamers,
*,drills, brace and bits, etc.). (K-II)

e List a sequence of advancement for plumbers (e.g., laborer, apprentice,
journeyman, foreman). (K-I)
3

e Describe conditions of employment for a plumber which may be undesirable
(e.g., in sewage, under houses, confined spaces, uncomfortable positions).
(k-1) ’

# Discuss possible dangers a plumber might eﬁcounter (e.g., heat, snakes,
cold, héight, fumes, etc.). (K~II) (Aff.~II)

A4

e Compare a plumber's hourly rate of pay to those of any %two other occupa-
tions. (K-II)

ERIC
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JOBS AND EMPLOYMENT

Coareer Cluster: . Occupation:

CONSTRUCTION TRADES PRODUCTION PAINTER

® Report on the tasks of a painter (e.g., aﬁbly paint, apply protective
material, care for tools). (K-II)

e Describe the setting where the production painter might work (e.g., industrial
business). (K-I)

e Indicate that most production-painters work on some type of assembly line,
and discuss the implications of this (e.g., stand on feet, work quickly,
coordinate work with others, etc.). (K-III)

e Duscribe the tools used by the production painter (e.g., spray gunm, brush,
wrench, paint-mixing tools). (K-II)

e List the skills needed by the pruduction painter (e.g., color vision, good
eyesight, steady hands, capable of long periods on feet). (K-1)

e Describe the opportunities for advancement for production painters l.e.,
limited but may become an inspector or foreman). (K-I)

® Report on the finished products of the production painter (e.g., automobile,
furniture, household appliances, machinery). (K-II)

e List the hazards of being a production painter (e.g., paint fumes, cramped
positions, dangerous chemicals). (K-I) (Aff.-I)

o Discuss the production painter'§ working hours and how they may influence his
life style (i.e., morning, evening, and night shifts). (K-III)
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JOBS AND EMPLOYMENT

Career Cluster: 4 Occupation:

CONSTRUCTION TRADES ' “ ROOFER

® List three jobs of a roofer (e.g., apply roofing materials, water, and
'+ mp-proof walls and other building surfaces). (K-1)

® List three tools used to apply roofing (e.g., hamm:r, roofing knives,
mops, pincers, calking guns) and describe how they are used. (K-11)

® Match the different kinds of specialized skills roofers need with the
type of roof being installed (i.e,, wood shingle roof requires hammering,
trimming; hot tar roof may require mopping of a hot mix). (K-IIT)

® Describe a sequence of advancement for roofers (e.g., laborer, apprentice,
journeyman, foreman). (K-I)

® Tell the working conditions of a roofer and describe their effects on a
roofer’'s life style. (K-II)

® Discuss the dangers a roofer might encounter (e.g., heat, cold, height).
(K-11) (Aff.-11)

® List the skills needed by a roofer (esg., good physical condition, manual
dexterity, ability to read blueprints) and explain why they are needed. (K-1I)

® List places where a roofer may receive training (e.g., on the job, trade
school). (K-I) .
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Career Cluster: Qccupation:

GENERAL, COMMUNITY SERVICE, - ASSEMBLY LINE WORKER
PUBLIC SERVICE

YENrA

e List three items which may be assembled with manufactured parts (.84,
radios, cars, TV's, refrigerators). (K-I}

e Recognize the skills necessary to become an assembler (e.g., manual
dexterity, good eyesight), (K-I)

® Describe working conditions of assembly line workers (e.g., stand or sit
in one spot, do routine task repetitively, shift work). (K-II)

e Recognize that little formal training is required to become an assembly
line worker. (K-1)

® List three tools which may be used by a line assembler (e.g., pliers,
screwdriver, soldering iron, wrench), (K-II)

® Discuss possible dangers on the assembly line worker's job (e.g., moving
belts and chains, chemicals), and describe the safety precautions that
are taken. (K-II) (Aff.-I)

® Discuss the implications of technology for assembly line workers.  (K-IV)
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JOBS AND EMPLOYMENT

Career Cluster: Occupation:

GENERAL, COMMUNITY SERVICE, BARBER
PUBLIC SERVICE

e List tasks performed by barbers (e.g., cut hair; give shaves, facial
massage, and scalp treatments; style hair). (K~1)

@ Name tools used by a barber (e.g., razor, scissors, comb, hair spray,
etc.). (K~1)

e Summarize personal qualities needed by a barber in order to gain and
maintain a steadv clientele (e.g., courteous, well groomed). (K-1I1)

e Name the qualifications of a barber (eEes license from state, usually
must be at least 16 years of age, and have completed 8th grade). (K-I)

e Tell how a barber may be trajned (e.g., in a public or private school,
in a course which usually lasts between six and eleven months), (K-II)

e Report a possible sequence of advancement for a barber (e.g., barber
school, shop work, manager and/or ownership of own shop). (R-I)

e Assess the need for barbers and factors influencing that need (e.g., longer
hair styles for men may reduce frequency of need). (K~-1IV)

® Name the services becoming more in demand by the public, because of new
hair styles (e.g., hair coloring, hair pieces, styling). (K~I)

@ Discuss the implications of the barber's work schedule for home life and
leisure time. (K-111)




JOBS AND EMPLOYMENT

Career Cluster: Occupation:

GENERAL, COMMUNITY SERVICE, BUS DRIVER
PUBLiC SERVICE

Il

e Tell three types of bus drivers (e.g., inter-city, local, school). (K-I)

e List the specific jobs done by a school bus driver .(e.g., drives children
to and from school, drives for field trips, sees that safety regulations
are enforced): (K-I)

e List requirements for being a school bus driver. (K-I)

e Tell the physical requirements needed to be a bus driver (e.g., good eye~
sight, hearing, coordination, etc.) and why they are important. (K-1I) .

e Compare the working hours of the various types of bus drivers and their effect
on the family life of the driver (e.g., inter-city driver is away fiom
home fcr days at a time). (K-1IV)

.

e List skills that a bus driver needs (e.g., ability to make change, read,
write, speak English, drive carefully). (K-I)
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JOBS AND EMPLOYMENT

Career Cluster: Occupation:

GENERAL, COMMUNITY SERVICE," CHEF, COOK
PUBLIC SERVICE

® List three places where a cook would work (e.g., restaurant, cafeteria,
hospital, etc.). (K-1)

® Tell how the types of jobs done by a cook depend on where he works, (K-II)

® Compare skills needed by fry cooks to those needed by a large restauraat
cook., (K-1IV)

-

® List job assignments which a cook in a large restaurant could have (e.g.,
vegetable, pastry, roast, ordering of food, etc.), (K-I)

.
- .

® Assess the“effect of the working schedule on the family life style of a
cook (e.g., work afternoons and evenings). (K-1V)

® Explain why good health is important to the cook's job. (K~II)

® List four qualities needed by a cook to perform his tasks well (e.g., clean~-
liness, ability to work under pressure, physical stamina, and keen sense of
smell and taste) and explain why, (K-11)

e Identify three tasks accomplished by the school cafeteria cook (e.g., cook,
package, purchase food). (K-1)

® Demonstrate the possible sequence of jobs for a cook (e.g., kitchen helper
through head chef) through role play, art, or other related activities,
(K-III) (Act.)
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JOBS AND EMPLOYMENT

Carser Cluster: ) Occupation:

GENERAL, COMMUNITY SERVICE, CHEF, COOK
PUBLIC SERVICE ’

e Describe the kinds of places where chefs work (e.g., airlines, cafeterias,
caterers, hotels, restaurants, coffeeshops, lunch stands). (X~-1I)

e List four ways to obtain training as a chef (e.g., vocational school,
technical school, government programs, om-the~job experience). (K-1I)

e Compare and contrast the job 6pportunities in rural and urban areas. (K-II)

Outline a typical working day of a chef to demonstrate that periods of
peak activity:occur which correlate with people's eating habits. (K-II)

e Compare and contrast the responsibilities and duties of a chef in a large
hotel versus a small town cafe. (K-1V)

e Tell how local health requirements influence a chef's work.  (K-II)

e Give two reasons why a chef wears a uniform (i.e., cleanliness and health)
(K-11)

e Explain the difference between a chef and a cook. (K-1I)
e Describe the working conditions of a chef. (K-1I)

e Explain why chefs in large kitchens develop specialties. (K-11)
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JOBS AND EMPLOYMENT

3

Career Cluster: Occupation:

GENERAL, COMMUNITY SERVICE, ’ COSMETOLOGIST .
PUBLIC SERVICE

ey

e List four tasks of a cosmetologist (e.g., cut, shampoo, set, style,
straighten, bleach, tint hair). (K-1)

® Name three jobs which may be done by the cosmetologist otner than wash,
set and comb hair (e.g., manicure, scalp and facial treatment, make-up
analysis, shape eyebrows, clean and style wigs). (K-1)

e List three places where a cosmetologist may work (e.g., private salon,
hotels, department stores, TV and movie studios). (K-I)

3

® Describe the qualifications of a cosmetologist (e.g., license from state,
at least 16 years of age, certificate of good health, many states require
R a high school diploma),  (K-II) -

[,

e MRC TS NN N -~ .

e Name four of the tools used by a cosmetologist (e.g., comb, brush, rollers,
scissors, razor, pins, etc.) and explain what they are used for. (K-11)

e Tell how cosmetologists may be trained (e.g., in a public or private school
in a course which may last between six months and a year), (K-II)

.

e List qu.lities that a cosmetologist must possess in order to gain and main=-
tain a steady clientele (e.g., keep abreast of changing hair styles and
techniques, ability to get along with people, well groomed, dexterous,
abjlity to follow patron's direction) and explain why they are important.
(K-11)

e Discuss the implications of the cosmetologist's work schedule for home 1life
and leisure time. (K-11I)
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JOBS AND EMPLOYMENT

— -
Career Cluster: Occupation:
GENERAL, COMMUNITY SERVICE, COSMETOLOGIST

PUBLIC SERVICE

e Identify three tasks of a cosmetologist (e.g., hairstyling, nail care,
skin care). (K-1)

@ Choose from a list the correct definitions of these terms: shampoo,
pedicure, tint, facial, manicure, razor cut. (K-1)

e List the qualifications for licensing of cosmetologists in a given state.
(K-1)

e Compare the relative advantages for a cosmetologist of percentage salary,
part percentagej;-or owning the business. (K-1V)

e List three ways in which a cosmetologist helps the well being of a client.
(K-1) (Aff.-II)

5.
e List two personality traits that would be helpful to a cosmetologist (e.g.,
ability to get along with people, willingness to follow directions) and
explain why. (K-1I)

® Describe the working conditions of a cosmetologist.. (K-II)

e Tell how a cosmetologist's job would influence his life style (e.g., hours,
work weekends, etc.). (K-11)
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JOBS AND EMPLOYMENT

. Career Cluster: Occupation:
GENERAL, COMMUNITY SERVICE, FIREMAN
: PUBLIC SERVICE

- . ® Tell what the duties of a fireman at a fire are (e.g., connect hoses to
hydrants, operate presstre pump, position ladders, put out tires, rescue
people from fires, administer first aid). (K-I)

® Describe what a fireman wears (e.g., badge, safety helmet, waterproof
coat, boots, smoke mask). (K-II)

® Locate the fire station on a map of the community. (K-ITI)

® Describe some of the duties a fireman does besides put out .fires (e.g.,
inspect building for fire safety, teach fire prevention to the public,
first aid training, participate in in-service training). (K-I)

® Tell some of the advantages and disadvanfages of being a municipal fireman
(e.g., advantages - advancement, paid vacations, long periods of time off;
disadvantages - long periods of work, injury danger). (K-VI)

® Tell the differences between a fire chief and a fireman. (K-IV)

® Tell what to do in case of a fire in the home (e.g., get out of the house,
tell an adult, call fire department at once, etc.). (K-I)

® Tell how volunteer firemen are different from paid firemen. (K-IV)

O
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JOBS AND EMPLOYMENT

Career Cluster: Occupation:

GENERAL, COMMUNITY SERVICE, FOREST RANGER
PUBLIC SERVICE

e Describe some of a forest ranger's activities (e.g., protect natural
resources; manage camps; parks, and grazing lands; develop natural
resources; protect wildlife; reforest; supervise harvesting of trees;
conduct nature tours; provide conservation information; enforce laws and
regulations). (K-1I)

-

e List possible employers of forest rangers (e.g., paper and pulp industry,
government, lumber companies). (K-I)

e Report on the requirements to be a forest ranger. (K-1I)

e Describe the personal qualities needed to be a forest ranger (e.g., liking
outdoors and nature, like people, physical stamina, willingness to work
alone, like animals, concern for ecology). (K-I)

e Describe where a forest ranger works (e.g., outdoors, away from cities,
etc.), (K-II)

e Recognize the importance of having a forest ranger work to prevent fires by
showing what can happen as a result of forest fires (e.g., trees destroyed,
animals/people homeless, floods, etc.). (K-1I) (Aff.-IL)

e Describe why a forest ranger needs to know about geography, science, and
social studies. « (K-II) 5 -

4

~a
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GENERAL, COMMUNITY SERVICE,
PUBLIC SERVICE VOCATIONAL NURSE

JOBS AND EMPLOYMENT

Career Cluster: Occupation:

LICENSED PRACTICAL NURSE/

Describe the importance and significance of the work of practical nurses.
(K~1I) (Aff.-11)

Describe the training necessary to become a licensed practical nurse
in a given state. (K~11)

Indicate the tasks accomplished by the practical nurse (e.g., taking and
recording remperatures and blood pressures, changing dressings, etc.).
(K-1)

Distinguish between the work of licensed practical nurses in different
places of employment (i.e., doctors' offices, hospitals, nursing homes,
clinics, private homes). (K~-1Vv)

Explain the importance of a practical nurse being able to follow directions
precisely (i.e., because of the human life at stake). (K-1II)

Report on hcw educational training influences job advancement and the

likelihood of advancement for practical nurses. (K-11) ”

Recognize that practical nurses should have a desire to serve humanity and
be sympathetic to the needs of people. (K-1)

List the different time schedules of practical nurses and explain how they
can affect their family lives. (K-11)
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-.JOBS AND EMPLOYMENT

Career Cluster: Occupation:

GENERAL, COMMUNITY SERVICE, LOCOMOTIVE ENGINEER
PUBLIC SERVICE

® Recognize that the locomotive engineer is responsible for operation of
the locomotive, the safety of the passengers and cargo. (K-I)

e Tell how a locomotive engineer's time at home depends on his routine
(e.g., making a long haul, daily short run, or working in the switching
yard). (K-I1)

e List the skills necessary to become a locomotive engineer (e.g., color
vision, good sight and hearing, good hand-eye coordination, mechanical
ability, ability to work in a confined area) and explain why they are
important. (K-II)

® Recognize that to become a locomotive engineer usually means working
one's way up from fireman classification and being able to pass the
required tests. (K-I)

® Recognize how locomotive engineers receive their training (e.g., on the
joh, simulator training). (K-I)

® Recognize that locomotive engineers are important-to:society because they

transport necessary and essential goods. (K=1) (Aff.-II)
-~

® Recognize that public transportation is not now as dependent upon the
locomotive engineer's train, and explore the reasons for this (e.g.,
airplanes, cars, rapid transit). (K-1IV)
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JOBS AND EMPLOYMENT

-
Career Cluster: Occupation:
GENERAL, COMMUNITY SERVICE, MAID (HOUSEHOLD WORKER)
PUBLIC SERVICE *

e List six types of maids (e.g., general, mother's helper, personal, nurse-
maid, housekeeper, cook, laundress, companion). (K-1I)

e Report on the specific duties of one type of maid. (K-1I)

e List five abilities which may be required of a maid for her job (e.g.,
cooking, sewing, ironing, cleaning, child care). (K-1)

e List equipment that a maid might need to know how toc operate (e.g.,
vacuum cleaner, floecr waxer, dishwasher, electric_mixer, etc.). (K-I)

e Name places where a maid could receive training for the job (e.g., school
home economics, vocational schools, own home, government sponsored courses).
(K-1)

e Recognize that maids' increases in salary are related to increases in
experience. (K-1)

e List abilities required of maids as related to their specific types of work.
(K~-1IV)

e Report on the prospects for future employment of maids. (K-II)

e Tell that some maids live in the home of their employer, and discuss the
implications this has for a maid's life style and leisure time. (K-III)
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JOBS AND EMPLOYMENT

Career Cluster: Occupation:

GENERAL, COMMUNITY SERVICE, MAIL CARRIER (MAILMAN)
PUBLIC SERVICE

Identify the tasks of a mail carrier. (K=I)

List the different ways mail can be delivered (e.g., car, foot, etc.).
(K-1)

Tell what can and can't be delivered by a (foot) mail carrier, (K-1I)

Tell what makes a letter carrier's uniform different from others. (K-1V)

Tell why a letter carrier must be familiar with the streets in his town,
(K-1I)

Tell two advantages and two disadvantages of being a letter carrier. (K-VI)

Identify the effects of climate and holidays on a letter carrier's work.
(K-I)
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Career Cluster: Occupation:

GENERAL, COMMUNITY SERVICE, POLICEMAN
PUBLIC SERVICE

-

® Describe the activities of a policeman (e.g., direct traffic, arrest
criminals, help people). (K-I)

¢ Name some of the things a policeman carries and/or wears (e.g., badge,

uniform, hat, handcuffs, night stick, gun, holster, bullets, whistle,
radio). (K-I) .

e Name some of the places where a policeman might work (e.g., on streets
directing traffic, police station, squad car, on horseback in parks, on
street walking a beat, motorcycle, canine patrol, school lectures). (K-I)

e Name some of the times a person would need a policeman (e.g., if lost, to
get across streets, if something is stolen). (K-I)_ _.

’

e Tell how 1ifé might be different if there were no policemen. (Aff.-II)

e Tell why a person may or may not like to be a policeman. (Aff,~III)
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JOBS AND EMPLOYMENT

Career Cluster: Occupation:

GENERAL, COMMUNITY SERVICE, POLICEMAN
PUBLIC SERVICE

¢ List the duties a police officer may perfo. (<.g., direct traffic, pre-
serve law and order, prevent criminal activities, investigate crime,
apprehend and assist ‘0 prosecution of offenders, give first aid, help
lost children, develc: community relations, etc.). (K-I)

e Identify and describe,.in terms of duties, the various uniformed police
officers in your community. (K-II)

e Report on the necessary qualifications and training for being a policeman.
(K-1I)

e List three ways crime detedtion devices have made the role of the police-
man more complex (e.g., firearms, identificatior handwriting analysis,
voice prints). (K-IV)

e Determine whether there has been an increase or a decline in number of
police in the community and analyze the reasons for this. (K-IV)

“ .
List personal advantages and disadvantages of becoming a policeman (e.g.,
advantages - respect from community, early retirement, job security;
disadvantages - irregular hours, weck-end work, high risk occupation, see
.undesirable elements of community). (K-VI)

e To appreciate the role of the policeman, describe the ways he aids in
crime prevention in his community (e.g., check empty houses, instruct
citizens in safety habits, patroling, etc.). (K-II) (Aff.-II)

e Discuss the implinations of a policeman's work for his personal life (e.g.,
odd hours, risk, etec,), (K-II1)

e Explain why Va policeman is a policeman 24 hours a day" and what this
means. (K-IV)

e Differentiate between a "policeman" and a "highway patrolman.”" (K-II)
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Career Cluster: . Occupation:

GENERAL, COMMUNITY SERVICE, RAILROAD BRAKEMAN
PUBLIC -SERVICE

e Report on the duties of the railroad brakeman (e.g., display proper signals
at rear of train for protection). (K-1I)

e Recall that the railroad brakeman is responsible for checking the train for
safety(i.e., brakes, lights, cooling and heating system, coupling and
uncoupling of cars). (K-1)

-— »

e Report on the railroad brakeman's training (i.e., on the job), (K-I)

e List the physical requirements needed to be a railroad brakeman (e.g.,
good physical condition, mechanical ability, physical stamina) and explain
why they' are necessary,  (K-II)

e Describe a typical sequence of advancement for a brakeman. (K-1)

e Recognize that a brakeman's homelife depends on being assigned to long
hauls, short hauls, ot working in the switching yard; discuss what effects
would result from each. (K~11I)

¢ Report on the reasons why the need for brakeman is not as great as it once
was (e.g., mechanization, air transport, trucks, cars), (K~-II)

® Recognize the fact that the brakeman's job is more dangerous than other
jobs in the train transport field. (K-I)
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Career Cluster: Occupation:

GENERAL, COMMUNITY SERVICE, RECREATION WORKER
PUBLIC SERVICE

e Tell what a recreation worker does (e.g., help people spend their leisure
time, organize games and parties, teach arts and crafts, run playgrounds
and recreation centers). (K-I)

e List where recreation workers might work (e.g., camps, playgrounds, hospi-
tals, parks, rest homes, community centers, schools, Armed Forces). (K-I)

.

® Describe the abilities and qualifications needed to become a recreation
worker (e.g., like people, have leadership qualities, enjoy sports and arts
and crafts) ar why they are useful. (K-I1)

e Tell how a recreatiop worker's job would differ according to where he works.
(K-1V)

e Describe the work conditions for a recreation worker. (K-11)
e Tell how a recreation worker's job is affected by the seasons. (K-11)

e Explain what a person should do to become a recreation worker. (K-1I)
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JOBS AND EMPLOYMENT

+ Career Cluster: Occupation:

GENERAL, COMMUNITY SERVICE, SERVICE STATION ATTENDANT
PUBLIC SERVICE

e Tell what a service station attendant does (e.g., pump$ gasoline, cleans
windshields, checks tires, does minor automobile repairs, sells things,
fills tires, keeps station clean). (K-I)

.

o Identify, from pictures, a screw driver, pliers, wrenches, jack, gas
pump, grease rack. (K-I)

o Name the various types of vehicles a service station attendant might
service (e.g., cars, trucks, buses, motorcycles, bikes). (K-I)

o Identify three places a serrice station attendant might work (e.g.,
harbors or marinas, roadside service). (K-I)

o Describe a visit to a service station (i.e., what was seen being done).
(K-II) (Act.)

e List some safety rules when near a service station (e.g., no smoking,
watch out for cars, don't slip on the grease) and explain their purpose.
(K~IT)

o List the advantages and disadvantages of being a service station attendant
(e.g., advantages - work with hands, mostly outdoors; disadvantages -
dirty work, low pay). (K-VI)

® Describe the personal skills important for a serviée §ggtlonA3ttendHBf'”“’
(e.g., ability to communicate-with the public, ability to~péint out needs/
salesmanship, ability to compute simple mathematics). (K-I)
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JOBS AND EMPLOYMENT

Career Cluster: . Occupation:

GENERAL, COMMUNITY SERVICE, TAXI DRIVER
PUBLIC SERVICE

e List reasons why a taxi driver is important to communities, (K-I1)
(Aff.-1I1)

@ Describe four jobs done by taxi drivers (e.g., deliver packages, handle
luggage, assist passengers, transport crippled children to school,
provide sight seeing tours)., (K-II)

@ Tell three places where a taxi driver may be found (e.g., bus and rail-
road stations, airports, near theaters, hotels, etc.). (K-I)

@ List the employment requirements for taxi drivers (e.g., state-issued
license, special taxicab license issued by local authorities). (K-I)

7

@ Tell why knowledge of street locations and map reading skills are necessary
for a taxi driver to retain his job. (K-11)

e Explain how taxi drivers' schedules may affect their family lives (e.g:,
working at night). (K-11)

e List personal qualities which a taxi driver should possess in order to do
a good job (e.g., neat, well groomed, courteous, good eye sight, etc.).
(R-1) .

e Recognize that a taxi driver could have his own car or work for a cab
company. (K-I)




JOBS AND EMPLOYMENT

Career Cluster: Occupation:
——
GENERAL, COMMUNITY SERVICE, TRUCK DRIVER
. PUBLIC SERVICE
>
e List three types of truck driver (e.g., over-the-road, local, and route),
(K-1)
L
e Recognize that an over-the-road driver drives the largest and most expen-‘
give vehicles of all drivers and is paid the most. (K-I) .
‘ e Compare the work hours of the three main types of truck driver, and the
effacts on the family life of the driver (e.g., over-the-road drivers
would be away for days at a time). (K-IV)
4

e List the possible hours that each of the three types of truck drivers might
have. (K-I) L

e Tell wﬂy there are more local truck drivers than any other type of truck
drivers, (K={1)

e Describe the nature of the work done by a local truck driver (e.g., deliv-
ering and and picking up, unloading and loading goods, and dumping). (K-II)

e List four specialized trucks which would deliver to the grocery store
(e.g., bread, milk, frozen foods, canned goods, meat, etc.). (K-1)

e Analyze and evaluate what it wounld be like to the consumer if one of the
truck drivers stopped delivering his goods. (K-1V) (Aff.-11)

e From a list, select three qualifications important for a truck driver (e.g.,

chauffeur's license, familiarity with traffic laws, gogd physical condition,
etc.) and explain why they are important. (K-II)
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< JOBS AND EMPLOYMENT

Caréer Cluster: ~ —_ Occupation:
. GENERAL, COMMUNITY SERVICE, ... - .”  TRUCK DRIVER
: PUBLIC SERVICE

e List examples of consumer products shipped by truck. (K-I)

>

@ Describe the differences between a "local" and "over-the=road” driver. -
(K-11)

e From a list of qualifications, underline those necessary to be a good
truck driver (e.g., judge distances accurately, exhibit safe driving prac-
tices, and on-the-road courtesy, know special qualifications for packing
and loading, know the local and interstate trucking regulations). (K-I)

- e To gain an understanding of different ways of truck hauling, list the
types of hauling vehicles. (K-I) .

® Analyze the differences between requirements for truck drivers and auto<
mobile drivers, and report to the class. (K-1IV)

e List the personal advantages and disadvantages of over~the-road trucking
(e.g., advantages - can own vehicle, see the country; disadvantages —
apprenticeship, promotion limited, long hours). (K-VI)

® Report on the job potential for truck drivers. (K~1I)

® Analyze and discuss the impact that industrial technology has had on the
trucking industry (e.g., container shipping, air freight). (K-IV)
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Career Cluster:

JOBS AND EMPLOYMENT

Occupation:

GENERAL, COMMUNITY SERVICE, WAITER/WAITRESS
PUBLIC SERVICE

Tell two places whete waiters/waitresses may work. (K~I)
Describe two tasks a waiter/waitress performs. (K-11)

*
Explain why personal cleanliness is important in a waiter's/waitress'
job. (K-IT) (Aff.-II)

Discuss two effects of waiters'/waitresses' working hours on his or her
home life. (K-I1I)

List two personal qualities that waiters should have (e.g., get along
well with people, able to carry heavy loads, etc.). -(K-I)

Explain why waiters might need special clothing for the job. (K-1I)

Compare and contrast the work of a waiter/waitress in a drive-in, a
coffee shop, and a formal restaurant. (K-1IV)

r
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JOBS AND EMPLOYMENT

Career Cluster: ) Occupation:

GENERAL, COMMUNITY SERVICE, WAITER OR WAITRESS
PUBLIC SERVICE

® List five tasks acc.mplished by waiters (e.g., take customers' orders,
serve food and beverages, make out customers' check, take payments),
(k-1)

® Report how the manner in which waiters go about their work depends on
the type of place in which they are employed. (K-1I)

@, Recognize that waiters receive on-the-job training. (K-I)

o List skills and knowledge required of a waiter (e.g., knowledge of
foods, reading, arithmetic) and why they are important, (K-11)-

® Report the personal traits needed by a waiter (e.g., good personal appear-
ance, pleasant manner, even disposition, ability to cope with a rush of
business, honesty). (K-11I)

® Analyze the importance of good health to the waiter's job. (K-1V)

® Summarize the ways in which a waiter is paid (e.g., wages, tips, meals).
(K-1I)

® Discuss the.waiter's work schedule and its relation to family life style
(e.g., work nights and at meal times). (K-III)

o Explain why waiters are usually required to have special dress for the
job, (K-11)

® Describe the Board of Health requirements for waiters and waitresses
(e.g., hair short or in net, wear shoes, etc.). (K-I)
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Career Cluster: Occupation:

GENERAL TEACHING AND SOCIAL SERVICE CLERGYMAN

® List three different kinds of clergyman (i.e., priest, rabbi, minister).
(K-1)

e List three places where a clergyman may work (e.g., community church,
monastery, military, social agency, hospital, mission). (K-I)

e Describe the training needs of a clergyman. (K-I)

e Tell how a clergyman's leisure activities may be influenced by the customs
and attitudes of the community. (K-III)

@ Describe the various types of clerical garb of clergymen, which may identify
their occupation. (K-II)

® Discuss the daily work of a clergyman (e.g., counseling in the church and
community, education, performing ceremonies, visiting the sick, administra-
tion of the church, participating in community activities). (K-1I)

-

e List the skills needed by clergymen (e.g., public speaking, writing; reading,
counseling, leadership, etc.). (k=1)

.

e Tell why clergymen might have chosen their occupation (e.g., because of their
religious faith, their desire to help others). (K-II)

e Explain why a thorough knowledge of the secular world (e.g., politics,
community affairs, etc.) is important for a clergyman. (K-II)
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Career Cluster: Occupation:

GENERAL TEACHING AND SOCIAL SERVICE ELEMENTARY SCHOOL TEACHER

e Tell what teachers do in their daily work (e.g., plan, teach, supervise,
keep records, grade papers, work with parents, attend meetings, attend
in-service training sessions). (K-I)

® Describe the various types of teachers who work in a school (e.g.,
physical education, art, music, speech). (K-I)

o List three things that a teacher works with and tell how they help the
teacher (e.g., movie projector, tape recorder, record player, dupli-
cating machine, overhead projector, language master). (K-II)

e Determine how teachers' tasks have changed over the last 20-30 years
(e.g., ask parents how teaching and schools differ from when they went
to school). (K-1IV)

e Describe what a good teacher might be like. (Aff.-1II)

e Illustrate the tasks a teacher does by role playing a particular teach-
ing situation. (K-III) (Act.)

¢ Show how a teacher works with students by tutoring another student in
a subject of his choice. (K-III) (Act.)

o Illustrate a bariety of settings in which a teacher might work (e.g.,
by drawing a picture). (K-II)

o Tell whether you would like to become an elementary school teacher, and
' why or why not. (K-VI) (Aff.-Ill)

»

e Describe the entry requirements for elementary school teaching. (K-II)
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Career Cluster: Occupation:
GENERAL TEACHING AND SOCIAL SERVICE ELEMENTARY SCHOOL TEACHER
® List the qualifications for being an elementary teacher (i.e., B.A. or St ey
B.S5. degree, teacher training, and hold credential issued by the state),
(K-I)
o
® Name seven subjects taught by an elementary teacher (e.g., reading, math,
science, spelling, music, art, etc.). (K-I)
e Explain why elementary school teachers are encouraged to continue their
education by taking additional courses. (K-II)
® Select from a list those physical areas, other than the classroom, where
a teacher may teach (e.g., playground, library, multipurpose room, out-
doors, etc.). (K-I)
- e Using a teacher-provided salary schedule, match the salaries of teachers
¢ to their training and experience. (K-III)
e List various tasks yndertaken by theé teacher other than teaching a subject
area (e.g., develop students'-self-image, responsibility, independence;
work on faculty committees; work with PTA on projects, be involved in
district decision making and professional associations, etc.). (K-I)
® Report on the employment prospects for teachers in the local area. (K-II)
— e Interview three teachers and summarize findings about how much vacation
time they have and how they spend it. (K-IV) (Act.)
14
O

ERIC - 247 -

Aruitoxt provided by Eic:

. .




-

JOBS AND EMPLOYMENT .
Career Cluster: Occupation:

GENERAL TEACHING AND SOCIAL SERVICE HIGH SCHOOL TEACHER

@ Recognize that most high school teachers specialize in at least one
subject area (e.g., math, science, etc.). (K-I)

e List the various dutir~s of a high school teacher (e.g., class instruc-
tion, keeping records, club sponsor, hall patrol, counseling, parent
conferences, etc.). (K-I)

o Discuss the educational qualifications for being a high school teacher.
(K-I)

List reasons why a person may choose secondary teaching as a career (e.g.,
interest in subject area, interest in the adolescent child). (K-II)

" 4
[ ]

e Compare and contrast the work of a teacher in a high school, junior high
school and a middle school. (K-IV)

o Describe the leisure patterns of high school teachers. (K-1V)

o Tell how salaries are related to education and experience of the teacher.
(K-I1)

@ Discuss how teachers spend their vacation time and determine if their
leisure activities relate to their work. (K-IV)

e Report on the employment prospects for teachers in the ‘ocal community
and the state. (K~II)
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JOBS AND EMPLOYMENT

Career Cluster: . Occupation:

GENERAL TEACHING AND SOCIAL SERVICE HOME ECONOMIST

List the areas in which a home economist works (e.g., foods, clothing
and textiles, housing, home furnishing and equipment, child development,
household management or family economics). (K-I)

Tell where a home economist might be employed (e.g., schools, food manu-
facturers, ntility companies, appliance manufacturers, magazines and
newspapers, research labs). (K~I)

State what is needed to become a home economist (e.g., college degree,
work with people, leadership qualities, good grooming, ability to com~
municate effectively). (K-I)

~

fell how a home economist helps people (e.g., teach nutrition and meal
planning, improve products, create new products, give advice on house-
hold budgets, give advice on household products). (Aff.-II)

Demonstrate how a home economist helps improve people's nutrition by
planning a nutritionally balanced menu for a week. (K~III) (Act.)

Describe the varieéy of concerns of home economists by giving examples
of problems they work on for each of the following areas: f. -ds.
clothing, housing, furnishings, child development, household economics.
(K-I1I)

Collect newspaper articles written by home economists and prepare a
scrapbook to demonstrate the variety of a home economist's work. (K-II)
(Act.)

Explain how English, math, science, and social studies all assist home
economists in their work. (K-II) )

Illustrate the complexity of problems home economists deal with by
telling how a “amily's clothing needs differ in different geographical
areas. (K-III)
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GENERAL TEACHING AND SOCIAL SERVICE - HOME ECONOMIST (Continued)

e Describe two personal advantages and disadvantages of being-a home
economist., (K-VI) -

e Describe one way—a—home economist's work is ecology oriented. (k-11)
*
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JOBS AND EMPLOYMENT

Ca.eer Cluster: Occupation:

GENERAL TEACHING AND SOCIAL SERVICE

5

SCHOOL COUNSELOR

List the general concerns of a school couuselor (e.g., the educational,
vocational, and social development of students).' (X-1)

List the various people whom a school counselor would be working with
in order to carry out his responsibilities (e.g., students, teachers,
parents, community agents). (K~I)

Discuss ways that elementary counselors could help students (e.g., iden-
tifying abilities, evaluating learning problems, working with teachers).
(K-11) )

Réport on the qualifications and training needed by a counselor (e.g.,
most states require both teaching and counseling certificates, gradu-
ate level work, and teaching experience). (K-I)

Discuss qualities needed by a school counselor (e.g., desire and ability
to work with and help students, pleasant personality, ability to speak
easily and well). (K-II)

Recognize that school counselors could work with elementary, secondary,
and college level students. (K-I)

Report how salaries of counselors are influenced by education and
experience., (K-II)

Describe the activities of a counselor and where they might be per-
formed. (K-I)
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Career Cluster: Occupation:

GENERAL TEACHING AND SOCIAL SERVICE SOCIAL WORKER

List five problems which a social worker deals with (e.g., poverty;
broken homes; physical, mental, and emotional handicaps; antisocial
behavior; racial temsion). (K-I)

Iy

- L

Compare and contrast six types of social workers (e.g., family service,
child welfare, school, hospital, mental patients, rehabilitatiom, pro=-
bation). (K-IV)

Report on the duties of one type of social ‘worker. (K-II)

Discuss the reasons why society needs social workers (e.g., develop-
ment of a more complex urban society, help determine eligibility for
state and federal aid). (K-VI)

Recognize that most social workers work in governmental agencies and Y, T
the remainder work ir volunteer and private agencies. (K~I)

Indicate that a social worker would spend a great deal of time working
with and helping people, and consider what type of personal qualities
are needed. (K-IV)

Recognize that most social workers have regular daily working schedules
with some agencies requiring night work, such as additional paperwork
or house calls. (K-I)

Name three approaches to social work (i.e., casewoti, group work, and
community organization)., (K-I)

Describe an incident in which the learner might need a social worker.
(K=-111),

Describe how skills in English and social studies are .seful to social
workers in their jobs. (K~IT)

—

wl
LisJ the qualifications of a social worker (e.g., bachelor's or master's
degree in social welfare). (K-I)
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Career Cluster: ' Occupation: -

JOBS AND EMPLOYMENT

-

HUMANITIES, LAW, SOCIAL AND COLLEGE PROFESSOR
BEHAVIORAL SCIENCES

“(Act.) -

Show how college professors teach subjects related to their own inter-
ests and/or abilities. (K-II)

Report on the specific duties of the college professor (e.g., prepare
and deliver lectures, lead class discussions, counsel students, act
on committees, do research). (K-1)

List the qualifications for being a college professor (i.e., master's
degree or Ph.D., specialization in some field). (K-I)

List the four academic ranks of college, teachers (e.g., instructor,
assistant professor, associate professor, and full professor) and tell
how they differ. (K-II) -

-

Report on the activities professors often engage in other than actual
class work (i.=., publications, research, lectures, consultation) and
tell why they may do them, (K-II)

List three places that a college professor teaches (e.g., 4-year
college, university, 2-year college),-- -(K=I

Evaluate the employment prospects for professors from information
obtained by interview, reference works, etc., and report findings.
(K-v1)

L4

Interview three college professors and report to the class on their
leisure time--how much they have, when, and how they spend it.” (K-III)

e

Describe the career pattern (including work load, relocations, tenure
and sabbatical opportunities, etc.) of a college professor over a 20-
year period. (K-IV) .
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JOBS AND - EMPLOYMENT

Career Cluster: Occupation:

HUMANITIES, LAW, SOCIAL AND ECONOMIST

.

® Report on the job functions of the economist (e.g., studying current
money trends, inflation, recession, marketing, governmental studies,
etc.). (K-II)

e List places where economists are employed (e.g., industry and business,
colleges and universities, governmental agencies), (K-I)

® Describe the training neceésary to become an economist (e.g., B.A.
and, perhaps, an advanced degree in economics, courses in statistical
procedures, advanced mathematics)., (K-I)

e List the necessary abilities for the work of an economist (e.g., ad-
vanced writing skills, research techniques). (K-I)

e Differentiate various job positions according to the education and
experience nceded to attain more advanced positions as economists..
(R-1IV)

.

® Report on the work.ang ccnditions of economists (e.g., regular hours,
work in office) and how they influence their life styles. (K~III)

o Describe the kinds of influence the economis; has on his employer's
business (e.g., profit-loss projections), (K-I1I) (Aff.-I)

e Explain why those wishing to become economists should enjoy mathématics,
gtatistics, and related fields. (K-IV)

L 4

® Tell how economists play a major role in the American economic
system. (K-IV) (Aff.-II)

e Summarize the employment outlook for economists in the next decade.
(K-11)
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Career Cluster: . . " Occupation:

" - HUMANITIES, LAW, SOCIAL AND LAWYER
BEHAVIORAL SCIENCES i

e Describe what a lawyer does (e.g., give legal advice, represent people
in court, serve as trustees or guardians, help make laws, draw up wills
and contracts, give advice on taxes). (K-II)

e List some of the speélal practices of lawyers (e.g., corporationm,
) criminal, labor, divorce, estate, patent, real estate, tax, insurance,
- : personal injury). (K-I) -

“

e Tell where a lawye; might be employed (e.g., U.S. government, private
practice, law firms, private industry, law schools). (K-I) .

»

e Determine the requirements for practicing law in a given state (e.g8.,
by writing to the local bar association) and report the results.
(K-II) (Act.) :

e List the personal advantages and disadvantages of becoming a lawyer
_(advantages——prestige, good future, good salary; disadvantages-—- .
long education, demanding work, long hours). (K-VI) , .

e Define the following terms: brief, evidence, jury, defendant, prose-
cutor, district attorney, sentence, trial transcript, affadavit, change
_of venue, plaintiff, witness. (K~I) -

e Identify the participants in a trial (e.g., witnesses, lawyers, judge,
jury) and explain the roles of eath. (K-II)

e Explain how English and social studies are important in a lawyer's
work. (K-II)

e Demonstrate an understanding of the relationship of politics and law
by identifying well known government officials who were lawyers, and
describe how law helped in their political work. (K-~IV) ’
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JOBS AND EMPLOYMENT

Career Cluster: Occupation:

HUMANITIES, LAW, SOCIAL AND LIBRARIAN
BEHAVIORAL SCIENCES

Report on what a school or city librarian does. (K~II)

1

Desoribe the different types of materials a librarian works with
(e.g., records, films, books, other material). (K-I)

Find out what method of classification is used in the local school
library and in the local city library and report the name of the
classification used, and its purpose. (K-I)

Describe the kinds of entries found in card catalogues in the library
for indexing a_book (e.g., author, subject, title) and explain how
they assist the librarians in their work. (K-II)

Illustrate the uses of the library (e.g., reading, study, reference,
listening to records). (K-II)

Explain the purpose of the check-out procedure in a library. (K-II)

-Demonstrate the importance of librarians' work by giving tﬁo examples

of how librarians help people. (Aff,-II)

Classify a list of books ach:ding to fiction, nonfiction, reference,
or biography. (K-II) (Acz.)

List the qualifications required to become a librarian (four years of
college, plus M.A. in library science; interest in books and people;
organizational skills). (K-I)

Discuss the types of librarians in terms of work loc;tion (special
library, public, university, etc.) and functional duties (reference;
catalogue, periodicals). (K-II)
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Career Cluster: Occupation:

HUMANITIES, LAW, SOCIAL AND . NEWSPAPER REPORTER
BEHAVIORAL SCIENCES

Describe what a newspaper. reporter does (e.g., interview people, review
public records, attend newsworthy events, do research, write stories
based on information collected). (K-I)

Name four different types of newspaper reporters (e.g., soclety, police,
political, foreign, business, food, medical, science, sports, court). (K-I)

Describe qualifications a newspaper reporter should have (e.g., bache~
lor's degree in journalism, writing ability, resourcefulness, good
memory, ability to type). (K-I)

Explain the differences among the types of articles reporters prepare
by collecting and classifying newspaper articles according to type of
reporting (e.g.,-sports, society, business). (K-IV) (Act.)

Compare and contrast the tasks of senior reporters with those of "cul"
reporters, (K~IV)

Demonstrate an understanding of the tasks of a reporter by collecting
information about a classmate's or friend's life and writing an arti-
cle in newspaper style. (K-III) (Act.)

Appreciate a newspaper reporter's role as a historian by writing a
newspaper article concerning an important event which should be re-
corded for posterity. (k-II) (Aff.-II)

Show an understanding of newspaper reporting ‘'skills by investigating
and reporting, in writing, zbout a school event. (K-III) (Act.)

List personal advantages and disadvantages of being a newspaper re-
porter (e.g., advantages~-meet!ng new people, attending exciting

events, travel; disadvantages--irregular hours, .possible dangers (fires,
etc.), meeting deadlines), (K-VI)
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HUMANITIES, LAW, SOCIAL AND BEHAVIORAL SCIENCES - NEWSPAPER REPORTER (Continued)

® Tell how workers in other areas (e.g., sales) use the newspaper. (K-II)

Give an example of how a newspaper reporter exercises social respon- °
sibility (e.g., reporting how an advertisement is misleading). (K-ITI)

-
L ]

® Describe the events/activities which might occur in a typical news-
paper reporter's day (e.g., make a diary, interview a reporter, etc.).
(k-1) '

.

o Explain how skills in the language arts and social studies ‘are necessary
in a newspaper reporter's work, (K-II)

O
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JOBS AND EMPLOYMENT

Career Cluster: Occupation:

HUMANITIES, LAW, SOCIAL AND PSYCHOLOGIST
BEHAVIORAL SCIENCES

® Describe the variety of jobs open to a psychdiogist (e.g., counsel
individuals, practice basic and applied research, administer psychology
programs in hospitals, clinics, and research labs, develop and administer
tests and rating scales, conduct surveys). (K-II)

Ay

® Select two different types of psychologists (e.g., clinical, experi-
mental, developmental, school, comparative, counseling, educational
industrial engineering) and compare their jobs and duties. (K-1V)

e List some of the places of employment for a psychologist (e.g., colleges
and universities, public schools, hospitals, research laboratories,
private industries, public health, clinics). (K-I)

® Describe the difference between a psychulogist and a psychiatrist
ti.e., training, jobs). (K~II)

e List the personal qualifications and entrance requirements to become
a psychologist (e.g., master's degree, emotionally stable, socially
mature, dble to deal effectively with people, sensitive, patient, able
to work independently), (K-I)

o To gain a knowledge of the variety of tests given by a school psychol-
ogist, interview the school psychologist and report on his work to
the class. (K~II) (Act.)

~

® To learn about research techniques, interview class members to find out
their favorite colors and compare the results of the survey of males
versus females, (K=III) (Act,)

»

e Define the following terms: perception, intelligence, I.Q., counseling,
emotions, attitudes, behavior, (K-1)

® Describe the personal advantages.and disadvaritages of being a psychol-
ogist (e.g., advantages--good salary, regular vacations; disadvantages--
may be on call, frustration of some cases). (K-VI) <
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JOBS AND EMPLOYMENT

Career Cluster: Occupation:
FINE ARTS, PERFORMING ARTS . ACTOR/ACTRESS

»

e Describe where actors and actresses work (e.g., stage, movies, television,
radio). (K-II)

e Tell the places where an actor could receive training (e.g., schools,
colleges, schools of drama, little theaters), (K-I)

e List the typical characteristics of an actor (e.g., enjoy acting, out-
going, confident, willingness to follow directions). (K-I)

e Describe what an actor's work involves (e.g., memorizing lines, rehear-
sals, make-up and costuming). (K-II)

o Describe the activities of a favorite actor or actress (e.g., what
performances they give, how often, etc.). (K-II)

e Show how an actor plays different roles (e.g., by reading a dialogue and
assuming different voices for each character), (K-III) (Aff.-II)

® Describe what your life would be like if you were an actor or actress
(e.g., work nights, long hours, travel, work mostly in cities, etc.).
(K-III)

&

e Tell why reading ability and language arts skills are necessary for an
actbr or actress. (K-II)

< 1
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- JOBS AND EMPLOYMENT
Career Clustér: Occupation:
FINE ARTS, PERFORMING ARTS COMMERCIAL ARTIST

® List the various jobs performed by the commercial artist (e.g., layout,
renderer, letterers, illustrators, paste~up, mechanical men, boardmen,
etc.). (K-1)

~

® Describe the qualifications and job opportunities for commercial artists
by writing for information from national, state and local art associations.
(K-11) (Act.)

o Compare and contrast at least two different kinds of commercial artists.
(K=IvY

Y

® List the perspnal advantages and disadvantages of being a commercial artist
(e.g., advantage - specialization; disadvantage - competition), (K-VI)

e Illustrate the variety of areas of commercial artists' work (e.g., by
compiling a notebook of samples). (K-II)

® Describe the variety of processes used by the commercial artist based on a
visit to a newspaper or magazine art department. (K-II) (Act.)

® Explain how background in English, mathematics, social studies, and science
can help commercial artists (e.g., provide ideas for work). (K~III)




S

JOBS AND EMPLOYMENT

-

Career Cluster: Occupation:

FINE ARTS, PERFORMING ARTS DANCER

e List four kinds of dancing (e.g., ballet, modern, folk, tap, dance
adaptation for musical show). (K-~I)

® Describe three jobs which may be done by a dancer (e.g., teacher, per-
former, choreographer, director). (K-II)

e Describe the training sequence of a dancer (e.g., lessons from an
early age, long hours of practice), (K-I)

e Tell what people‘a dancer is likely to work with (e.g., musicianm,
partner, group), (K-I)

'@ Explain why the age of most performers hiréd is under 30 years of age
and why after that time a dancer might need to find other work. (K-IV)

o Compare job opportunities for dance performers versus dancing teachers.
(K-1IV)

e Explain why employment opportunities for dance performers will be
limited mostly: to short terms, and with relatively little opportunity
for full~time employment. (K-1V)

o Tell how the work schedule of a dancer would affect his family life
(e.g., may work nights, practice long hours, travel)., (K-III)

o Describe the different places where a dancer might work (e.g., schdol,
traveling group, night club, etc.). (K-II)

A
O
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. JOBS AND EMPLOYMENT

. Career Clustar: Occupation:

FINE ARTS, PERFORMING ARTS MUSIC TEACHER, MUSICIAN

e List the types of music specialization (eig.,'popular, classical,
jazz, contemporary). (K-I) . .

.

® List three instruments that a musician specializing in popular music
might play (e.g., saxophone, clarinet, trombone, trumpet, piano, drums,
guitar). (K-I) -

e List three instruments that a musician specializing in classical music*
could play (e.g., strings, woodwinds, brass). (K-I)

® Describe four places where a musician might work (e.g., nightclub,
theater, school). (K-I)

o Describe the training sequence of a musician (e.g., lessons at an early
age, long hours of practice, variety of experiences). (K-I)

e -Describe the skills needed by a musician (€.g., technical skill,
knowledge of music, abil? ~ * {interpret music). (K-I)

o Compare the job opportuniti:s for music performers versus music teach- -
ers. (K-1IV)

® Recognize that many school music teachers also give private lessons
and/or perform, (K-I)

¢ Recognize that many families of music teachers may spend their lei-<
sure time at concerts, listening to records, and various other activi-
ties involving music of some type. (K-I)

e Compare the life styles of musicians (e.g., travel, practice often)
and music teachers (e.g., teach regular hours, work at school or office),
(K-1IV)
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- JO3S AND EMPLOYMENT

Career Cluster: ) ' Occupation:

FINE ARTS, PERFORMING ARTS

SINGING TEACHER, SINGER

Recognize that many families of singing teachers may spend their lei-
sure time at concerts, listening to records, and various other acti-
vities involving music of some type. (K-I)

.

Describe six situations or settings where a singer might work (e.g.,
movies, T.V., night clubs, theater, opera, chu: zhes, recording studio,
private parties :. dances). (K-I)

Describe the skills needed by a singer or singing teacher (e.g., broad
knowledge of music, highly developed techniques). (K~I)

List the requirements for a public school singing teacher (e.g., B.A,
degree’with a major in music education, meet state certification re-
quirements for singing teachers). (K-I)

Describe at least three situations or settings where a singer may
receive training (e.g., conservatory, college, private tutor, etc.),
(K~11) .

Compare the job opporfunities for performing singers versus singing
teachers (e.g., more opportunity for teachers, singing field highly
competitive), (K~IV)

List three ways in which singers benefit society through their music
(e.g., provide pleasure, entertainment, relaxation, recreation).

(X-I) (Atf.~II)

- v -

Compare the life styles ofrgipters and singing teachers. (K-1IV)
s
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Career Cluster: Occupation:
FINE ARTS, PERFORMING ARTS T.V. & RADIO APNOUNCER

e List three tasks done by announcers (e.g., present news, commercials;

introduce programs; describe sporting events; conduct interviews, etc.).
(K-1)

e Describe the skills necessary to become an announcer (e.g., pleasant,
well controlled voice, good sense of timing, excellent pronounciation,
“nowledge of grammar, self-cor.fidence, composure). (K-II)

e Explain why a T.V. announcer must have a pleasing personality and be
well groomed. (X-II)

e Name three courses which would benefit a prospective announcer (e.g.,
English, public speaking, drama, foreign language). (K=I)

® Recognize that many announcers may need to be licensed by the Federal

Commurfi€ations Commission. (K-I) . e S
roe e, ,‘h. . .

® Recognize that an announcer's advﬁncement may depend upon his working
his way up from a small station to a larger one, and discuss the likeli~
hood of advancement, (K-IV)

o Describe the sequence that an announcer may undergo in reaching his
specialization (e.g., geneval announcing leading to news announcer, sports
announcer, etc.). (K-I)

«

e Explain how the leisure activities of an announcer may relate to his
field of specialization (e.g., sports announcer attending sporting
events, news commentator reading and studring current events). (K-IV)

¢ Name two ways in which an announcer may receive his formal trainiug (e.g.,
vocationa. school, college). (K-I)

e Describe an announcer's daily work (e.g., few hours on air, many hours
spent in preparing). (K-II)
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FINE ARTS, PERFORMING ARTS - T.V. & RADIO ANNOUNCER {(Continued)
oo™ )‘..:
® Report on the opportunities for employment of T.V. and radio announcers.
‘K-1I1) ”
N _,i_ - —— e e ——
® Describe what an announcer's daily schedule would be like and how this
would affect his perscnal life, family, ete.  (K-III)
Al
O
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SOCIAL RESPONSIBILITY

v

Topic: Concept:

RESPONSIBILITY TO MAN VALUE OF HELPING OTHERS

.

Tell why it is important for a person to help others. (Aff.-11)

List three specific activities you can do that involve helping others
(e.g., assisting in the direction of children's groups). (K-1)

Describe two ways a person can help-others (e.g., doing volunteer work
for an organization, giving directions to a stranger at your school, etec.).
(K-11)

-

Identify two occupations which provide opportunities for a person to help
other people (e.g., social worker, doctor, teacher, etc.). (K-I)

Describe an incident in which someone helped you and re¢ll how you felt as
a result. (Aff.-1I11)

Describe an incident in which you helped someone voluntarily. (Af£f.-111)
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n®
SOCIAL RESPONSIBILITY
Topic: "Concept:
RESPONSIBILITY TO MAN SAFETY AND HEALTH OF OTHERS .
e Explain how safety rules affect others as well as yourself (e.g., rules
preverting vyou from throwing things also prevent others from being hit).
(K-11)
® Discuss how the health of others can affect you (e.g., illnesses may be
contagious; friends may be absent, etc.). (K-11)
® Tell how good personal hygiene is important in protecting the health of
others (e.g., clean hands when preparing f60d will prevent the spread of
germs). (K-11) .
P—
e M .
-
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SOCIAL RESPONSIBILITY

} 4
Topic: Concept:

RESPONSIBILITY TO MAN CONSEQUENCES OF OWN
‘ACTIONS FOR OTHERS

>

> o Tell one way you depend on others and one way they depend on you. (e.g.,
at home, parents provide meals; you may assist by setting table). (K-1I) L

o Discuss the consequences for others if a person does not do his share of
a task. (K-111)

e Identify three different areas in which one's actions oft:n have conse-
quences for others (e.g., in the family, at work, at play in a group).
(k-1)

o Discuss two things you can do to help make things easier for another (e.g., '
being friendly to a new student, helping a person finish a difficult task).
(K-11)

® Describe a situation in which things were more difficult for you as a
result of what someone else did. (K-1I1)

"Il
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e Compare and contrast the terms "respect," "liking,’

SOCIAL RESPONSIBILITY

Topic: Concept:
RESPONSIBILITY TO MAN . RESPECT FOR OTHERS

e Tell how you can show respect for others (e.g., by listening to others,

taking turns, being a good sport, being helpful to others). .(K—II)

e Describe one reason it is important to consider others' feelings and

needs (e.g., to treat others kindly may encourage others to treat you
kindly). (Aff.-II)

' and "agreeing with."

(K-1V)

® Describe an incident in which you demonstrated respect for others.

(Aff.-111)

® Describe the implications of "respect for others'" among nations. (e.g.,

may discourage territorial interventions). (K~I1I)
3

e Explain why it is important to respect all people as individuals, regardiess

of their race, sex, religion, etc, (Aff.~1I)

e Explain how a person®can respect someone's thinking even though they d‘s-

agree with it. (K-I1I) (Aff.-1II)

e Identify three factors that influence how much you respect a person (e.g.,

his age, experience, integrity, his work, etc.). (K-11) (Aff.-III)
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SOCIAL RESPONSIBILITY
: " Topic: Concept:
RESPONSIBILITY TO MAN . VALUE AND DIGNITY
OF THE INDIVIDUAL
® Describe how various people (e.g., teacher, parents, bus driver, cus-
todian, policeman, etc.) contribute to the well being of the student. o
(K-1I)
L Y
® Explain the phrase "dignity of the worker" in terms of its meaningful-
ness for self-respect. (K-III)
® Contrast a person's abilities and his "worth" as a person and discuss
the implications for respecting an individual. (K-1v)
® Describe af ificddent in which your actions demonstrated a respect for *
the dignity of another individual. (ALf.-1II)
/
. ’ |
|
" I
|
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SOCIAL RESPONSIBILITY

’ Topic: Concept:
RESPONSIBILITY TO ’ LOYALTY TO FRIENDS
SOCIETY AND GOVERNMENT AND COUNTRY

. - -

® Give an example of how one can be loyal to a friend (e.g., keeping his
confidence).  (K-II)

v

e Tell how one can demonstrate loyalty to his country (e.g., by voting, b
defending the country if it is attacked). (K-1I) - :

Define "loyalty" and "nationalism" and discuss similarities and differences
- etween the two. (K-1IV)

e Discuss the implications of being disloyal to your friends, to your country.
(K-I1I)

-~

e List two examples of how loyalty to one's country might be demonstrated
in schools (e.g., saying the Pledge to the Flag, singing patriotic suongs) .
(K-11)

P

O
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SOCIAL RESPONSIBILITY

Topic: ) Concept:
RESPONSIBILITY TO EXISTENCE AND NECESSITY
SOCIETY AND GOVERNMENT OF RULES AND LAWS
[ J

o

Tell how rules and laws protect you and others (e.g.; traffic signals at
intersections help you to avoid accidents and insure that you will get
your turn to cross a street)., (K-II) (Aff.-II)

List safety rules to follow in different situations (e.g., walk rather
than run in a classroom, stop at stop signs when riding a bike, play
catch on a playground rather than in the school bus). (K-I)

Exj lain why there are laws against stealing. (K~1I)

List five occupations in which workers must observe specific laws (e.g.,
restaurant workers, building, teachers, doctors, etc.). (K=I)

Explain why there are rules and laws for people living together in a
group or society, and discuss what might happen if there were no rules
or laws. (K-111)

Tell how rules and laws provide services and regulate our daily lives.
(K-II1)

-

[ e and contrast laws or rules from three different sources (e.g.,
federal, state, local government, school, family, etc.) as to whom they
apply and what they cover. (K=-1V)

o




SOCIAL RESPONSIBILITY

Topic: - Concept:
_ RESPONSIBILITY TO IMPORTANCE OF COMPLIANCE
F SOCIETY AND GOVERNMENT WITH RULES AND LAWS

® Describe the importance and function of three safety signals. (K-II) ...,

Ly

N

® Tell why compliance with safety rules is important. (K-II) (Aff.-II)

@

Explain the purpose of following rules during a fire drill (e.g., to make
sure people are not injured). (K-1I)

e Discuss the implications For a societ§ of everyone .ot complying with its
rules and laws (e.g., chaos and disorder).  (K-III)

e Explain why people follow some laws but not others (e.g., some people
might jaywalk, but would not steal). (K~1IT)

° Explaifu wi\;r‘éhére is some persoral risk in not following a law (e.g., laws
aré set” up to provide for people's safety; breaking them may result in

exposing a person to danger, as in being hit by a car while jaywalking).
(K-11) ’
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_SOCIAL RESPONSIBILITY
Topic: ; Concept:
RESPONSIBILITY TO VOLUNTEER SERVICE IN
SOCIETY AND GOVERNMENT | COMMUNITY PROGRAMS

® List two ways in which a student may volunteer his time to assist in com—

munity projects. (K-1)

e List two community projects that need or use volunteers. (K-1)

e Explain the difference between "volunteer work" and "salaried work."

(K-1I)

e Interview some volunteer workers and report on the reasons why they do

volunteer work. (K-1I) (Act.)

\

e Discuss why mary community programs need and use volunteers (e.g., cannot

afford to pay regular help, some jobs require oniy a few hours a week). -
(K~11) .
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SOCIAL RESPONSIBILITY

Topic: - Concept:

RESPONSIBILITY TO OBLIGATION TO PROTEST
SOCIETY AND GOVERNMENT UNJUST LAWS AND RULES”

List procedures to follow at school in order to change a rule which is
felt to be unfair. (K-1)

Discuss the implications for yourself and for society of accenting unjust
rules and laws. (K-II1)

Give an example in which an unjust or unpopular law was revoked as a
result of popular, protest (e.g., prohibition).  (K-II)

v

Discuss the implications of a democratic government (rule by thé majority)
for the concept of responsible dissent by a minority. (K-II1I)

Explain how a particular personal freedom or right was granted as a
result of protest against unjust laws (e.g., free speech, civil rights).
(K-11)

Explain how political opposition is a foundation of a democratic govern-
ment. (K-11)

Discuss three factors to consider how you might decide whether a law was
truly unjust or unnecessary, as opposed to being unpopular (e.g., the

draft). (K-11)
-

Discuss what is meant by 'responsible protest."  (K-II)
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) SOCIAL RESPONSIBILITY

. ~+ Topic: Concept:

] . 0
RESPONSIBILITY TO VALUE OF PERSONAL

SOCIETY AND GOVERNMENT RIGHTS AND FREEDOMS

-

-

® List rights and freedoms that we have that others in .the world do rnot

have. (R-1) 3
e Explain why rights and freedoms are not unlimited (e.g., freedom of speech - e
does not extend to libel or slander). (K-11) -
. . 3 Lo
e Define what is meant by "a freedom." (K-1I) . .
I e Luoplain how ‘responsibilities accompany freedoms (e.g., ‘or free press,
responsibility to print news factually). (K-11)
e Discuss why person's rights and freedoms are important (e.g., provides- - *
pro:ection t . an individual from larger groups such as state). (Aff.-11) -y

e List and explain the rights guaranteed by the United States Constitution.
(K-11) .

.’ ~>~
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SOCIAL RESPONSIBILITY

Topic: Concept:
RESPONSIBILITY TO CITLZEN PARTICIPATION
SOCILTY AND GOVERNMENT . - IN A DEMOCRACY
e Discuss why it is important for citizens to take part in their government ;
(e.g., in order to make it responsivé to citizens needs and opinions). . ) 9

(K-II) (Aff.-TI)

® List two civic responsibilities of a citizen (e.g., voting, paying taxes,
opposing unjust laws or actions, keeping informed of what government is
doing). (K-11)

.
?

® Describe a specific example of citizen participatian through use of the
initiative or referendum process. (K-11)

e Explain how citizens can use the initiative or reterendum to accomplish
a particular goal. (K-11I) -

e Describe two ways citizens may express their viewpoints (e.g., letters
t. elected officials, letters to newspaper or magazine editors, etc.),
(k-1I)

e Describe two ways a student may participate in government (e.g., voter
registration, canvassing, election campaign work, etc.). (K=11)

° Disfinguish between the "rights" ond "responsibilities” of citizens. .
(K-II) , . ’ 4

»

e Identify two local offices citizens may be elected to (e.g., city council,
school board), (K-I)

® Assess the extent to which a citizen can "not participate" in govern-
mental affairs and describe the consequences of not participatirng (e.g.,
does not vote, so may lcse representation of viewpoint; does not pay taxes
and thus makes no financial contribution to society and its services).
(K-1V)
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RESPONSIBILITY TG SOCIETY AND GOVERNMENT -
CITIZEN PARTICIPATION IN A DEMOCRACY (Continued)

»

-
.

Describe how kaowledge about the history and government of his country
can help make a person's participation more effective (e.g., know how
and where to make inputs to the government, xrow more about the rights
of people, know the backgrouad of issues and laws, etc.). (K-II)
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SOCIAL RESPONSIBILITY

Topic: ] Concept:
RESPONS LITY TO . INTERRELATION OF ONE PERSON'S
SOCLETY .\ND GOVERNMENT RIGHTS AND THOSE OF OTHERS

Discuss the implications of denying another person his rights in order
to preserve your rights. (K-1V)

Compare the rights of the individual to the rights of the group (e.g.,
individual rights may be pursued insofar as they do not infringe on the
rights of others). (K-1V)

Give a specific example of & situation in which your behavior was influ-
enced by respect for the rights of another individual. (X-11) (Aff.-1I1)

Give a specific example of a situation in which an individual s rights
are abrogated in order to safeguard the rights of others (e. g., imprison-
ment of convicted criminals). (K-II)

Fxplain why a "double standard" is an infringement of an individual's or
a group's rights (e.g., laws apply equally to all people; selective
applications represent discrimination for or against groups). (K-11)
(Aff.-11)
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Topic:

RESPONSIBILITY TO
THE ENVIRONMENT

SOCIAL RESPONSIBILITY

Concept:

APPRECIATION OF NATURE

® Describe three activities people cngage in that allow for appreciating
and enjoying nature (e.g., camping, hiking, swimming, fishing, etc.),

(K~11)

e Explain how outdoor activities can harm the environment (e.g., using up
or destroying natural resources, as in fishing or campfires). (K~I1)

Tell three things people can do to help preserVe nature for people to

enjoy (e.g., picking up refuse, bringing ow~ firewood, not picking or
destroying plants and flowers, etc.). (K-II)
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SOCIAL RESPONSIBILITY

—

Topic: .__= Concept:

RESPONSIBILITY TO BALANCE OF NATURE
THE ENVIRONMENT

Explain what is meant by "the food chain" and describe the effects of a
break in the chain—(e.g., a lack of predators may cause one species to
over-multiply and kill off cther species).  (K-II)

Explain what is meant by an "ecological community” (e.g., a collection ot
plants and animals which coexist in the single environment). (K-II)

Using a specific example, describe how plants ard animals in an ecologi~
cal community depend upon each nther. (K-1I)

Using a specific example, describe what happens when the balance of nature
is thrown off in a particular ecological community (e.g., some Species
may die or grow too much). (K~I1)

Compare and contrast three types of ecological communities (e.g., chapar-
ral, tundra, riparian, meadow, forest). (K-1V)

Explain how increased participation in outdoor activities such as camping
or back-packing can affect the balance in an ecological community if care

is not taken (e.g., plants can be destroyed, animals frightened away, etc.).
(K-11)

Describe two ways people can act to preserve the balance of nature yet still
accommodate the needs of the population (e.g., recycling materials,

avoiding over-development of areas with limited resources, developing

synthetic fuels, etc.). (K-11) ,

\

Analyze the impact, both positive and negative, of humans on the balance
of nature (e.g., many resources depléted due to excessive use; many species
preserved due to establishment of refuges). (K-1IV)

~N
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SOCIAL RESPONSIBILITY

S 4
1
- Topic: Concept:
. .
b — ™RESPONSIBIL.IY TO IMPLTICATIONS OF SOCIETAL
1 e THE ENVIRONMENT CHANGES FOR THE ENVIRONMENT

e Tell how increased population influences the environment (e.g., depletion
of resour:es, polluticn, etc.).  (K-II) :

'y

e Report on three actions communities are taking to help protect and con-
serve natural resources (e.g., zoning to preclude develorment, establish-
ment of parks, etc.). (K-II)

® Discuss the effects of increasing demands for products and the technologi-
cal revolution on the environment (e.g., a greater drain on natural
resources). (K-11)

® Describe how an increased interest in outdoor recreation will affect
' wilderness areas (e.g., increased traffic produces air pollution which
affects the healta and growth of living things).  (K-III)

® Describe two current programs designed to protect the environment and eval-
uate their probable effectiveness (e.g., Environmental Protection Act,
laws requiring automobiles to have smog devices). (K-VI)

§. .
e Explain how atfainmeént 6f 3 stable (i.e., not growing) population levei
will affect the environmeat. (K-1I1T}

ERIC
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SOCIAL RESPONSIBILITY

Topic: Concept:
RESPONSIBILITY TO IMPORTANCE AND NEED FOR
P THE ENVIRONMENT PRESERVING NATURAL SETTINGS

e s *

e Explain why the governmenc sets aside natural aceas such as national
vrarks and forests (e.g., to ensute that such areas will be available
tor people to enjoy, to provide for nmaintaining naturzl wildlife fiabi-
tats, etc.). -{(K-1I)

¢ Give twu reasons why it is important to preserve natural settings (e.g-,
to insure that people enjoying natural settings and the outdoors may
continue to do so; to preserve ecological balance, etc.). (K-1I)

”

e Explain why the current concern for ecology is more likely a ZOPh century
phenomenon than a 19th century phenomenon (e.g., as "natural" areas
become fewer, their preservation becomes more important). (K-I1)-

S :

e Assess the degree to which being in a natural environment affects your
. “peace of mind.”"  (K-IV)

ERIC.
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SOCIAL RESPONSIBILITY ‘ ‘

Topic: o T Concept:
RESPONSIBILITY TO FRACILE CHARACTER OF ,
THE ENVIRONMENT THE ECOLOGICAL SYSTEM

® Describe the eifects of littering on the ecological system (e.g., trash
in a pond mav harm food sources of fish and water fowl). (K-11)

® Describe three spécific examples of how mar nas disturbed the ecological
system (e.g., dumping of phosphates contributing to giowth of algae in
lakes which uues up oxygen in the water, which Lills fish). (K-11)

® Describe the effects of each of the following on their respective ~ecolo-
gical communities: land fill, wild rivers control, hunting of game, and
random disposal of waste materials. (K~11)

e Explain why it is important to be aware of the availability of natural
resources (e.g., they may become used up later on). (K-11) (Aff.-I1)

® Analyze and describe two effects on an ecolojgical system or community of
a narticular proposzd project (z.g., a housiag development, a new road,
a new park, a new dam, etc.). (K-1V)

——

. r—— .
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SOCIAL RESPONSIBILITY

Topic:

RESPG.ISIBILITY TO
THE ENVIRONMENT

Corncept:

MAN'S OBLIGATION TO
FUTURE GENERATIONS

Describe one e¢ffect of unwise use of natural resources on future genera-
tions, (X-11I)

Describe three things people are doing to hclp protect and conserve our
natural resources (e.g., pollution control acts, develophent of "pollu~
tion free" fuels and equipment, restrict.ons on development, etc.).
(K-II)

v

Compare the amount of wilderness and park areas existing in the United
States fifty years ago with the amount existing today and estilate how
much there will be in another fifty years if the current trend continues.
(K-III) ’ :

-

-

Explain why present generations need to think about the future in planning
the use of undeveloped areas (e.g., tecause future generations will need
to have such areas, but “hey aren': here to protect their interests),
(K-II)

’)




SOCIAL RESPONSIBILITY

: . Topic: Concept:
RESPONSIBLLITY TO EFFECTS oF . .
THE ENVIRONMENT INDIVIDUAL ACTION

-
1
i

L

e Describe three ways in individual can help ceaserve natural resources
(e.g., recycle cans, turn oif or fix dripping faucets, etc.). (K-II) !

e Tell how envitormental acticn groups (g¢.g., Sierra Club, Friends of the
Earth, Save the Redwoods League) act to preserve the environment. (K-11)

P /,_—-——’-’—)h""-j . .

e Descrife—onie ecology=oriented—activity you have engaged in. (Aff,~1I1)

e Explain how jndividuals' freeddpm of action can be affectci by their con-
cern for ecology (e.g., decide to have fewer children or to adopt children,
decide to commute in car pools or by public tramsit, etc.). (XK~III)

e ' Determine the extent to which you feel an individual's actions should be
guided by a concern for ecology. (Aff.-II1)

P RS
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-, SOCIAL RESPONSIBILITY

Topic: Concept:

RESPONSIBILITY TO SELF RESPONSIBILITY FOR TASKS

",

® Describe a task for which you are responsible (e.g., taking out garbage,
making bed, etc.). (K-11)

4

S ® Explain what it means to be responsible for a task (e.g., to make sure the
task is carried out and to be accountable if it is not done, or not done
correctly), (X-11) .

® Describe the kinds of tasks each of the following people is responsible °
for: mothet, father, teacher. (K-I1)

. Coﬁpare and contrast the kinds of tasks people are responsible for at
home, at school, and at work. (K-1IV)

® Compare and contrast the kinds of tasks people are responsible for as
children, as teenagers, and as adults, (K-1V)

-
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SOCIAL RESPONSIBILITY

- - Topic: . Concept:
RESPONSIBILITY TO SELF , RESPUNSIBILITY FOR ACTIONS
e Explain what it means to be responsible for one’s actions (e.g., to be e e

accountable for the results of the actions). (K-11)

e Explain the difference between being responsible fo{ one's tasks and
being responsible for one's actions. (K-11)

Relate the concept of "you are what you do" to being responsible fcr one's
actions. (K-111)

-
L]

e Discuss whether you thirk there are any situations in which you are not
responsible for your actions. (Aff.-11)

ERIC
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SOCIAL RESPONSIBILITY

Topic: Concept:

RESPONSIBILITY 710-SELER — - FAMILY REPONSIBILITIES

.

® Describe the responsibilities people assume when they become parents
(e.g., supporting a family, caring for children, etc.). (K-11)

® Describe your responsibilities as a member ¢f your family (e.g., to
agsist on certain tasks, to keep parents informed of whereabouts, etc.).
(K-11) -

N

® Evalva.e the costs and benefits o{ assuming family responsibilities (e.g.,
takes more time but gives one a sense of accomplisument). (K-VI)
(Aff.-111)

® Explain how 2 person's freedom and responsibility are related (e.g., as
given more {reedom, expected to be more responsible). (K~11)

® Compare and contrast your family~responsibilities &s_a child arnd as an .
adult. (K-1v) —d ?

ERI

Aruitoxt provided by Eic:




% '7 SOCIAL RESPONSIBILITY .

: Topic: ’ ’ Concept:
RESPONSIBILITY TO SELF - CARE FOR SELF

e Explain’ why it is impérﬁént to pay attention to one's health (e.g., able
to function better when healthy, feel and look better when “healthy).
(K-1I)

\

e - ® Assess the~importance of caring for one's appearance through neatness and ’ .
- grooming (e.g., people may judge you based on your appearance). (K~-VI)
z (Aff.~11II)

- e Give two reasons why it is important for .students to be educated about

- drug use and sex (e.g., to be able to protect themselves from drug abuse
and/or sex abuse; to be able to formulate attitudes and values regarding
drug use and sexual behavior). (K~I1) (Aff.-1I)

® Analyze and discuss the roles of others, such as government agencies;

family, and friends, in caring for yourself (e.g., governments pass ‘laws
i - to protect citizens, parents make rules to help protect you, etc.).
(K~-1V)

Ky

* o Discuss the importance and value of life and whether one has a responsi-
bility to préotect one's 1life, (Af£.-I11)

Q [
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L SOCIAL RESPONSIBILITY : R
Topic: . ' Concept:
RESPONSIBILITY TO SELF ‘ PERSONAL INTEGRITY
2,
e Explain what is meant by "personal iutegrity" (e.g., knowing and standing
for what a person believes in, personal honesty), (K-II)
e Describe two ways in which one's personal integrity may influence one's
life (eig., working on jobs whose goals one respects, reflecting one's
values in his or her actions, etc,). (K-111)
e Evaluate the relative advantages and disadvantages of "being true to one-
self" and "going along with the crowd," (K-VI) (Aff.-III)
e Describe a specific iﬁcident in which you demonstrated -personal integrity
and an incident in which you did not. (K-11)
\ - -
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~ -SOCIAL RESPONSIBILITY

Topic: - ) Concept:
RESPONSIBILITY TO SELF - ACCEPTANCE OF RESPONSIBILITY

Assess the implications of avoiding responsibility for one's life (e.g.,
less risk of criticism but less potential for making life satisfactory).
(K-1IV) )

Determine whether a person really has the option to not accept responsi-
bility for his life, (Aff,.~I11)

Describe two areas for which a student can accept responsibility (e.g.,
his school work, home tasks, part-time work, etc.). (K-11)

Explain how *he amourt of responsibility a person accepts may vary (eeBes
increases with age and with demonstrated ability to handle responsi-
bility). (K-11)
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sk ’ LEISURE .
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Topic: . Concept:

ORIENTATION TO LEISURé LEISURE AS REST

AND/CK RECREATTION

o ’ ' ) -

o Define the term "leisure" (e.g., time free from work or duties). (K-I) f B

e Identify times in the day that are leisure times (e.g., recess, after
school, weekends, etc.). (K-I)

e Tell three ways you mijrt spend your leisure time. - (K~I)

_® Recognize that people generally spend their leisure time doing things
they like or want to do. (K-I) . .

e Discuss whether "doing nothing" is leisure., (K-V) ‘ -

e Discuss why a person might elect to have little or no leisure. (K~II)

¢ Explain how leisure provides a person an opportunity to exert control or
influence over nis life,  (K~II)
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Topic:

. ORIENTATION TO

individual

opportunity

AT

work (e.g.,

® Explain and
taiument, o
. : development

Ed
® Discuss wha
Y

{
-7

® Analyze the
activities

e Identify two kinds of leisure activity that provide entertainment to an =

e Identify two kinds of leisure activity that provide an individual with an
opportunity for self-expression (e.g.; photography, woodworking, sewing,
etc.). (K-1) T

LEISURE -

-Concept:
- )
LEISURE ", LEISURE AS- PERSONAL DEVELOPMENT
AN?/QR AVOCATIONAL PURSUIT -

]
/

(e.g8., watching sports events, going to movies, etc.). (K-1)

for personal developﬁan

_Identify two kinds of leisure activ‘thgt provide an individual with an

Bither physical or intellectual

“(é.g., travel,.reading, sports, etc.). (K-I)

Ideﬂtjfy two kinds of leisure activities that may be rélated to a person'g

photography, woodworking, etc.). (K-1)

give examples of how leisure activities can provide enter-
pporcunities for self-expression and opportunities for personal
or leerning. (K-II)

t you personally gain from leisure activities. (K-V) (Aff,-III)

relationship between what a person gets out of his leisure.
and what he wants to get out of his leisure. (K-1IV)
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LEISURE

Concept:

ORIENTATION TO LEISURE INDIVIDUAL DIFFERENCES IN

LEISURE ACTIVITLES

Compare and contrast the types of leisure activities engaged in by your-
self and three other people. (X-1v)

Compare and contrast the kinds of leisure activities engaged in by
children in the United States and by children in a foreign country.

(K-1v)

Tell three ways in which the kinds of leisure activities people like may
differ (e.g., indoor versus outdoor, fhdividual versus group, quiet
versus active, organized versus unstructured). (K-1I) ’

fxplain vhy different people prefer different types of leisure activi-
ties (e.g., people have different interests, abilities, etc.). (K~-1I)

Determine whether or not certain types of people tend to enjoy certain
types of leisure activities (e.g., boys liking sports, shy people liking
to read, outgoing people liking to act in plays, etc.). (K~IV)
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LEISURE

Topic: Concept:

PATTERNS IN LEISURE TEMPORAL PATTERNS

OF LEISURE ACTIVITIES

e Describe how the time of day influenres the kinds of leisure activities
you engage in (e.g., some activities cannct be done at night). (K-II)

e Tell whst times during the year you have the most leisure (e.g., on
weekends, during vacations). (K~I)

i

" & Compare and contrast the kinds of leisure activities which you could

engage in during recess, after school, on weekends, and in the summer.
{K~-1V)

»

® Describe how leisure activities may vary from one season to another
(e.g., swimming in the summer, skiing in the winter, etc.). (K~II)
S S —

® Explain how conversion to a four-day work week would affect people's

leisure time (e.g., less leisure on the days of work, but one additional
“leisure'" day a week). (K~III)

® Describe how your own leisure activities change at different times of
the day, week, or year. (K-II)
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Topic:

PATTERNS N LEISURE

LEISURE

Concept: .

GEOGRAPHICAL PATTERNS
OF LEISURE ACTIVITIES

® Describe two activities that can be done in certain parts of the country
and not in others (e.g., skiing in the mountains, surfing at the ocean,
attending concerts in cities, “etc.).

(X-1)

e Identify two kinds of ieisure‘activities not affected by geography

(e.g., craftsy reading, travel, etc.).

®-1)

e Tell how weather (climate) can influence the kinds of leisure engaged

in. (K-11)

e Explain how a persoq's leisure activities might differ in Alaska (where
the summer days and ‘the winter nights are very long) and in Florida.

(K-11)

e Identify the kinds of leisure activities available in your own local
area and determine whether or not they would be commonly available in

other areas.

(K-11)
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LEISURE '

°

N
Topic: Concept:
PATTERNS IN LEISURE PERSONAL PATTERNS

OF LEISURE ACTIVITIES <

Compare the amounts of leisure avaiiable to a brother, a sister, a friend .
a parent, and a grandparent. (K-1V) . .

4]

_ @ Analyze and describe the amounts of leisure a worker has a) when he first

begins working; b) after he has been working for fifteen to twent> years;
and c¢) when he is ready to retire. (K-1v)

o Identify two leisure acti;rities which you enjoy and which adults also
enjoy. (K-1) : ’

e Identify two leisure activities which you enjoy but adults do not enjoy.
(k-1)

e Identify two leisure activities which adults enjo but you do not. (K-1)

e Identify which of the following times in a person's life generally have
the most and the least leisure: infancy, childhood, teen-age years,
adult--worker and/or parent, retired worker. (K-I)

e Describe a leisure activity which you used to engage in but no longer do
and explain why you have "outgrown" it.. (K-II)

s
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LEISURE

Topic: Concept:

PATTERNS IN LEISURE EXPANSTON OF TIME FOR LEISURE

~

e Give two examples of occupational areas ia which workers today generally
have more leisure time than workérs in that area twenty years ago (e.g.,
construction workers, factory workers, etc.). (K-11)

= l‘ :
e Explain why the increase in leisure time is found mainly in production

and_some professional occupations (i.e., doctors) rather than in service

- — ~occupations. (K-11)

e Compare the amounts of leisure available: a) now, b) when your p:rents were
young, and ¢) when your grandparents weve young. (K=1V)

Explain how the following factors have contributed to an increase in the

availability of leisure time: technology and population increases.
(K-11)

Explain how the trend toward a four-day work week is related to the
increase in leisure time, (K=I1)..
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Topic: . Conc_epit: -

PATTERNS IN LEISURE IMPLICATIONS OF EXPANSION

OF TIME FOR LEISPRE

f———

o Describe one effect on society of a general increase in the amount of
leisure time available (e.g., greater demand for recreational facilities
and services). (K-III) - L -

e Discuss one attitude you feel society needs to develop in order to cope B
with increased leisure time (e.g., place greater value on pursuit .of
personally meaningful pastimes, less reliance on traditional work ethic,
etc.). (K-11) v

e Explain how an increase in leisure time would affect your life (e.g., T
~ allow additional time to pursue current interests and develop new :
interests). (K-111)

o Describe one effect of parents and children having different times for
leisure (e.g., if parents work evenings). (K-III)

o Discuss to what extent, if any, you would devote extra time to leisure
s activities, as compared to education, work, or activities reflecting
social responsibility, (K-IV) (Aff.-III)

O
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Topic: ancept:
LEISURE OPPORTUNITIES TYPES OF Lnffvhﬁ ACTIVITIES:

REST AND RECREATION
e Describe what you do for fun. (K-1)

O
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-Identify three things other people do for fun which you think you would

also enjoy. (K~-1)
Describe your favorite hobby. (K-1)
¢
Determine in which of the following areas are included the most and

least of the things you do for fun: travel; hobbies, crafts; sports,
games; and ) 'terature, art, music, drama. (K-111)

Give two examples of specific leisure activities You might enjoy for
each of the following areas: travel; hobbies, crafts; cports, games;
and literature, art, music, drama. (K-11)

List the kinds of leisure activities that people in your school do for
enterta‘nment and classify them as to whether they are travel, hobbies/
crafts, zames/sports, or literature/art/music/drama. (K-111)

Describe your favorite game or sport. (K-1)
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Topic: Concept:

LEISURE OPPORTUNITIES TYPES OF LEISURE ACTIVITIES:
: PERSONAL DEVELOPMENT AND -
AVOCATIONAL PURSUIT

® Describe two leisure activities which you engage in that contribute to
your physical or intellectual development (e.g., sports, reading,
listening to music, etc.). (K-II) . !

.

® Describe one leisure activity you engage in that provides you with an
opportunity for self-expression (e.g., art, playing a2 musical instrument,
woodworking, etc.). (K-II)

® Give an example of a spécific leisure activity from each of the following
categories that provides an opportunity for physical and/or intellectual
develgopment: spor. , games; hobbies, crafts; art, literature, music,
drama. (K-1I)

e Explain how travel can contribute to personal development, (K-II) - |

e List the kinds of leisure activities that people in your school do for
personal development and/or expression and, for each activity, indicate
whether it is a) travel, b) hobby, craft, c) sport, game, or d) literature,
art, music, drama. (K-III)

O
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Topic: Concept:

AY
LEISURE OPPORTUNITIES : LEISURE RESOURCES
® Identify two different kinds of leisure activity available at school (e.g.,

v
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\games at recess, art or music in class). (K~-I)

Tell what kinds of activities are provided by 1 local recreation depart-
ment and indicate when they are available (e.g., swimming after school,
craft classes on Saturday mornings, sports leagues during the summer,
etc.). (K-1I)

Identify three organized group activities in a local area (e.g., Boy or
Girl Scouts, church groups, Little League baseball etc.). (K-I)

Describe one way a person's job may support or encourage leisure activity
(e.g., coffee breaks, paid vacations, etc.). (K-II)

Compare and contrast as to number and type the leisure resources available
in a large city and a suburb or smai. town. (K-1IV)

Describe one leisure activity you can do by yourself. (K-II)

* List three sources of information about possible leisure activities in

your area (e.g., newspaper, Chamber of Commerce, recreation department,

etc.). (K-I)
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Topic: o Concept:
LEISURE OPPORTUNITIES FACTORS INFLUENCING SELECTION
. OF LEISURE ACTIVITIES

e Explain how individuals' personal characteristics (e.g., interests, skills,
abilities, etc.) influence their leisure activities. (K~II)

o Compare and contrast the kinds of leisure activities engaged in after o
school, on the weekend, and during vacations and explain how the amount ‘
of leisure time available affects the selection of activities. (K-IV)

-

o Identify three resources which can affect the selection of leisure activi-
ties by their presence or absence (e.g., money, time, people, facilities).
(K-1)

® Given a list of leisure activities a person engages in, determine the
probable reasons for selection of these activities (e.g., hiking —- likes
outdoor activities). (K-1I) -

® Given a list of leisure activities another person engages in, compare his
or her activities with your own and identify possible reasons for any
differences in selected activities. (K-1I)

e Compare and contrast the leisurz activities a person does and those he
would like to do and discnss why a discrepancy might exist. (K~1IV)

o Discuss the relationship of the following factors to the selection of
leisure activities: desire for company, desire for activity or stimulation,
* need for "a break." (K-II) '

-

e Given a specific leisure activity, identify the prerequisites which might
be necessary to engage in that activity (e.g., golfing —- need equipment,
a course to play on, and a block of time). (K-1)

e Given a person with specific interests and abilities, suggest two leisure
activities which he or she would likely enjoy.  (K-III)

‘
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Topic: ’ Cencept:

‘LEISURE OPPORTUNITIES ‘ COSTS AND BENEFITS OF
_ LETISURE ACTIVITIES

il

e Given a list of specific leisure activities, rank them according to their
costs in temms of time required, money required, and facil'ties required.
(K-1V)

e Compare and contrast the advantages and disadvantages of a high paying
job offering little leisure time and a low paying job offering a great
deal of leisure time. (K-IV) (Aff.-III)

e Given a specific leisure activity, describe the costs and benefits asso-
ciated with that activity. (K~II)

® Given a list of specific leisure activities with their associated costs
and benefits, determine which activity(ies) you would preier to engage
in, based on the information provided. (Aff.-1III)

i}

E3

® Determine what makes your favorite leisure activity worthwhile to you.
(K-I1) (Aff.-III)

o Describe five benefits a person might receive from a leisure activity
(e.g., social interaction, intellectual stimulation, opportunity to o

demonstrate skill, physical activity, being outdoors, etc.) and indicate . ~
which .of the benefits you would find most important. (K-I1) (Aff.-III) -

O
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STATUS ASSESSMENT .

Topic: Concept:

ASSESSMENT OF SELF ASSESSMENT OF SELF IN RELATION

. JochﬁISURE OPTIONS
W};A =

— e
.

Given a particular leisure activity (e.g., skiing, horseback riding,
sewing) explain why you would or would not participate in it. (K~II)

In considering a particular leisure activity, identify three factors
which would influence a person's decision to pursue that activity (e.g.,

skills, values, interests, etc.) and explain how each factor might
influence such a decision. (K-I)

vy

Given a specific leisure option, describe two personal characteristics
a person should have to successfully pursue that option. (K-11)

Given a specific leisure option, jndicate whether or not you have the
necessary interests, values, anru skills to pursue that option. (K~1II)

Given at least three leisure activities, assess the degree to which you

would be likely t~ participate 1u each of them, givon Your interests,
values, and. skills. (K-VIX

Describe how people with varying skills might participate in a specific
leisure activity in different ways (e.g., a person who is too small to be

a football lineman might participate in football by being a coach or
manager)., (K-II)
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Topic: Concept:
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"ASSESSMENT OF SELF' TN REIAZION
TO EMPLOYMEN ° OPT fONS

Identify four personal characteristics a person might want to comside
when evaluating potential employment options (e.g., physical skijlls, :og-
nitive skills, leisure interests, values, work style, desired i.fe

style, etc.). (K-1)

Explain how a specific employment option might relate to each of the
following: leisure activities, subjects studied in school, and perceived
social responsibilities (e.g., if you are considering a scientific career
you should also consider how much you like science claeses). (K-11)

Given a person who is pursuing a specific employment option (e.g., an
older friend or relative), identify what characteristics about that per-
son were influential in his decision to pursue that occupation. (R-11)

Given a specifiz occupation, identify what personal characteristics a
pecson pursuing that occupation should probably have. (K-1I)

Given a specific occupation, assess the degree to which you posse3s the
interests, skills, etc. helpful in pursuing that occupation. (K-11I)

Given at least three employment options, determine which of the optiong
your interests, skills, etc. are most appropriate ior. (K-III)

Given a specific employment option, idencify which of your interests,
skills, talents, values, and desired life style characteristics would be
compatible with that vption and which characteristics would not be
compatible.  (K-II)
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. STATUS ASSESSMENT

Topic: Concept:

ASSESSMENT OF SELF ASSESSMENT OF SELF IN RELATION

TO EDUCATION AND TRAINING OPTIONS

Identify three personal characteristics which should be considered in
relation to a specific education or training option (e.g., academic skills,
study habits, desired life style, interests, etc.). (K-I)

Given a person (e.g., an older friend or relative) who is pursuing a
specific education-or training option, describe the characteristics of
that person which were influential in his decision to pursue that option. —
(K-11)

Given a specific education or training option, identify the characteristics
a person pursuing- that option should probably have. (K-II)

Given a specific education or training option, determine whether you have
the abilities, interests, etc. to pursue that option. (K-II1)

Given a specific education or training option, identify which of your
abilities, interests, study habits, and desired life style characteristics
are compatible with that option and which characteristics are not
compatible. (K-11)

Given at least three education or training options, determine which of the
options your abilities, study habits, interests, etc. are most appropriate
for. (K-III)
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Topic: Concept:

ASSESSMENT OF SELF ASSESSMENT OF SELF IN RELATION
TO ROLES AND RESPONSIBILITIES

e Identify three possible roles which you think you might play in your life
. (e.g., student, worker, parent, husband-wife, citizen, etc.). (K-I)

@ Given a specific role, identify two characteristics a person in that role
should have (e.g., for a civic leader -- ability to get along well with
, people, be an effective leader of groups, be a good organizer, etc.).
(K-11)

® Describe the characteristics of a person playing a spetific role (e.g.,
parent) which make that person effective in that role. (K-1I)

® “iven a specific role which you might play in your life, assess the degree
t. which you have the necessary personal characteristics to carry out
that role (e.g., to be a husband/wife, ability to communicate feelings,
to listen to another's point of view, to work cooperatively in tasks,
etc.). (K-1IV)

® Given a specific role, role play with another student or group of students
that role in a specific situation, assess the degree to which you feel
you were able to handle the role and identify those aspects of the role
which you could not handle. (K-1V) (Act.)

o Given a specific .role, identify two responsibilities associated with that

role (e.g., employee -~ to be conscientious in your work, to do your tasks
as well as you can, to demonstrate good work habits, such as punctuality,
etc.). (K-II) .

e Compare and contrast the kinds of roles you play in different situations
(e.g., leader, follower, organizer, supporter, critic, etc.). (K-1V)

Q
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" STATUS ASSESSMENT

Topic: Concept:

ASSESSMENT OF SELF ASSESSMENT OF SELF IN RELATION

o

TO PREREQUISITES FOR SPECIFIC GOALS

Given a specific goal, identify the prerequisites for attaining that goal
(e.g., getting into college —- completing certain required courses, doing
reasonably well in school work, engaging in, some extracurricular activi-
ties, completing the application procedure, paying the application fee,
etc.). (K-I)

Given the prerequisistes for attaining a =pecific career goal, identify
two characteristics or qualities a person should have to meet those
prerequisites (e.g., to complete a college application procedure, a
person should be able to express himself clearly, be well organized so
that he can keep track of the various piecés of the application, etc.).
(K-1)

Given the prerequisites for attaining a specific career goal, assess the
degree to which you, with your present interests, values, etc., would be
able to meet the prerequisites. (K-1V)

Given certain prerequisites for attaining a goal which you feel you

would not be able to meet at the present time given your present interests,
abilities, etc., describe what steps you would take to be able to meet ’
those prerequisites. (K-V)

Given at least three related goals (e.g., three occupational goals) which
you are considering, determine for which of the goals you would be best
able to meet the prerequisites, given your present interests and
abilities.  (K-VI)
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STATUS ASSESSMENT

Topic: ) Concapt:

ASSESSMENT OF SELF PERSONAL CHARACTERISTICS TO

CONSIDER IN GOAL FORMULATION

Identify three personal characteristics which a person should consider
when formulating career goals (e.g., interests, abilities, values, pre-
ferred life style, work style, etc.). (K-I) , L 4

Explain how each of the following may influence your success in attaining
a goal: your physical skills, your cognitive abilities, your interests, .
your values, and your work style. (K-I1I)

Given a person who has formulated a career goal, identify what charac-
teristics about himself or herself were considered in formulating that
goal. (K-11)

Indicate what personal characteristics a person should consider for each
of the following areas of goals: occupational goals, educational goals,
leisure goals, and social responsibility goals. (K-1)

Given a specific goal area (occupational, educational, social, or leisure)
identify those characteristics about yourself which you would keep in
mind in-formulating goals in that area (e.g., occupational goals -- you
like to work alone, you are interested in mechanical things, and you do
not like to write). (K-II)

Given a variety of information about your personal characteristics,
identify whica of those pieces of information you would use in selecting
possible career options and which you would not (e.g., if you really
enjoyed outdoor activity, really disliked participating in large group
activities, and were rather neutral regarding potential social implications
of activities, you would probably consider the first two factors in
selecting options, but not the last, as it is not. a critical matter to
you). (K-V)
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" STATUS ASSESSMENT

Topic: 7 Concept:

ASSESSMENT OF SELF . IMPLICATIONS OF CHANGES IN
PERSONAL CHARACTERISTICS < g
® Describe two ways a person's characteristics might change between junior

high school and adulthood (e.g., develop new interests, increase profi-
ciency in some abilities or skills, modify values based on experiences,
etc.).  (K-II), '

Expiain why it is unlikely that a person's personal characteristics
will remain unchanged for ten years (e.g., a person's characteristics

‘~- interests, skills, etc. -- are shaped by his experiences and activi-

ties; as a person experiences more and does more, -his characteristics
are likely to change). (K~-II) :

Describe one implication of the fact that a person's characteristics are.
likely to change over time for that’ person's career goal formulation

and planning (e.g., plans should be flexible, a person should avoid
narrowing in on specific goals prematurely, etc.). (K-III)

Give an example of how a person can deliberately modify his personal
characteristics in order to facilitate attaining a desired goal (e.g.,
improve math skills, spend extra time studying math in order to eventually
become a research scientist). (K~-11)

Given a specific goal you are considering, explain how your plans take
into consideration the possibility that you may change somewhat over the
next few years. (K-III) .

-
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STATUS ASSESSMENT

Topic: ' Concept:

ASSESSMENT OF PERSONAL SATISFYING AND
SATISFACTIONS DISSATISFYING ACTIVITIES

Recall three activities you have taken part in over the past year that you
enjoyed (e.g., taking a trip, playing games with friends, making a garden,
watching television). (K-I)

-

Identify and describe one activity that you learned this past year (e.g.,
swimming, riding a bicycle) that gave you a good dea® of satisfaction
and explain why you liked it (e.g., you enjoyed doing it, you felt proud
of the result, etc.). (K-11)

57 *
Identify one activity you would like to learn during the next year and
explain why. (K-11) :

Recall two activities that you would prefer not to take part in again and
explain why. (K-11)

Contrast characteristics and components of activities you enjoy and activi-
ties you do not enjoy. (K-1V)

Analyze vour reactions to specific activities and identify two factors
that make activities satisfying to you and two factors that make activities
dissatisfying to you. (K-V)

Given a specific career option which you think you might enjoy, describe
what activities involved in that option would be satisfying for you.
(K~-11)
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Topic: Concept:
ASSESSMENT OF PERSONAL SATISFYING AND

SATISFACTIONS DISSATISFYING SITUATIONS

e Identify three different dimensions of situations which may contribute
to how satisfying a situation is to a person (e.g., setting, extent of
personal interaction, individual vs, group effort, prescribed vs. flexi-
ble, etc.). (K-1)

o Identify five different situations or events that you have found peé-
sonally satisfying and five which you have found dissatisfying. - (K-II)

® Given a situation which you have found personally satisfying, determine
what specifically about the situation was satisfying to you (e.g., tutoring
younger children made you feel like you were really helping them to learn).
(K-I1)

e Given a situation which you have found personally dissatisfying, determine
what specifically about the situation was dissatisfying to you. (K-11)

e Given a specific career option which you are considering, identify what
specific components of that option would probably be personally satisfying.
(K-I1)

® Given a specific career option which you would not consider, identify what
specific components of that option would probably be personally dissatis-
fying. (K~II)

® Given a list of situations which you find personally satisfying or dissatis-
fying, compare and contrast the specific factors in each situation which
contributed to your feelings. (K~IV)

e Given an analysis of situations which are personally satisfying or dissatis-
fying, identify three characteristics or components of situations which
typically make those situations satisfying or dissatisfying for you. (k=V)

® Given characteristics of situations which you find personally satisfying
and/or dissatisfying, relate them to career options and assess the degree
to which a specific career option would be satisfying to you. (K-III)
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Topic: Concept:
ASSESSMENT OF PERSONAL IDENTIFICATION OF CONFLICT
SATISFACTIONS 3ETWEEN EXPECTATIONS OF SELF AND

EXPECTATIONS OF OTHERS FOR SELF

Describe a situation in which your expectations differed from those of
another person (e.g., you and your parents had different ideas about how
late you should stay up at night). (K-1I)

- —~

Identify two areas in which your expectations for yourself may differ from
the expectations others have for you (e.g., your behavior, what activities
you engage in, what you do with your life, etc.). (K-11)

Determine what expectations you think your parents or relatives have for
you {(including career goals, values, life style, etc.). (R-1I)

Explain why people may have expectations for you which they do not admit
(e.g., @ teacher may want you to spend a lot of time studying science
because you have ability in that areas, but he may not want to say so

in order to give you freedom of choice in what you study). (K-1I)

Compare and contrast your views on what you should do with your life with
the views of another person on what you should do with your life and
identify areas of agreement and disagreement. (K-1V)

Given areas of disagreement or conflict between your own views and those
of another person, give one reason which might account for the discrepancy
(e.g., differences in experiences, values, etc.). (K-1I)

Identify two Sources or Broups which hold expectati.ns for how you should
live your life or try to influence the direction of your life (e.g.,
parents' opinions, school policies, advertisements, friends, etCe)s (K=-1)

Compare and contrast the kinds of expectations each of the following have
for how people should live: church and social groups, pareuts and
schools, advertisements and promotional agencies. (K-1IV)

ERIC
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Topic: K Concept:
ASSESSMENT OF PERSONAL . COMPONENTS OF SATISFYING
SATISFACTIONS PERSONAL LIFE STYLE

¢ Identify three components which influence a person's overall life style
e.g., family dife, work life, leisure life, social life, etc.). (K-1)

® Explain how a person's caceer--his work, educational pursuits, leisure
activities, and social responsibilitjes=-may influence a person's life
style (e.g., a person whose work involves attracting new customers may
have a demanding social life, a person who enjoys traveling and living in
different countries may avoid long-term commitments such as owning a
house, etc.). (K~II)

e Given a person who has a satisfying life style, identify two factors that
contribute to this satisfaction, (K~-II)

® Based on a consideration of other people's life styles (e.g., your parents,
friends, etc.), identify two characteristics which you think would make
your own life style satisfying. (K-II)

¢ Identify two characteristics about your present life that you find satis-
fying and two characteristics that you find dissatisfying (e.g., do work
which you feel is socially significant, lack meaningful relationships with
people). (K-1I)

o Identify one way your life could change so that it would be more satisfying
" to you (e.g., have more time available for personal development). (K~1I1)

® Based on activities and situations which you find generally satisfying,
identify three specific characteristics which make your life style satis-
— fying. (K-II)

¢ Given a specific career option you are considering, explain how it would
contribute to a sat:sfying life style. (K~II)

® Realize that "satisfactory life style" means different things to different
people by comparing and contrasting the factors that make your life style
satisfying with those that contribute to the gatisfying life styles of at
1 least two other people, (K-1V) (Aff.-1I)
LS
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Topic: -~ Concept:

ASSESSMENT OF PERSONAL . RESOLUTION OF CONFLICT BETWEEN
SATISFACTIONS EXPECTATIONS OF SELF AND
EXPECTATIONS OF OTHERS FOR SELF

® Give two reasons why different people have different expectations for
how a person should live his life (e.g., different values, interests;,
etc.). (K-11)

e Explain why certain people feel they have a responsibility to influence
you regarding what kind of life you live (e.g., they care about you,
they are supporting you, they have had more experience, etc.). (K-II)

e Discuss how much parents should influence the kinds of lives their
children lead and determine how much influence you would try to exert
if you were a parent. (Aff.-I1I) v,

e Compare and contrast the kind of life style you would like to have and
the kind of life style another person would like you to have, and identify
areas of conflict between the two. (K=-1IV)

e Identify two possible strategies for dealing with conflicts between
people's expectations (e.g., modification of one or the other's poiut
of view, finding a compromise, etc.), (X-1)

e Given a conflict between your own expectations for your life and another
person's expectations for your life, propose two means of resolving the
conflict, one from the point of view of the other person and one from
your own point of view, (K-V)

e Given two alternative means of resolving conflict between two Persons'
expectations, assess the degree to which each solution is likely to

a) resolve the conflict, and b) be perceived as satisfactory by the other
party. (K-VI)

® Given a conflict between one person's expectations for himself and another :
person's expectations for the first person, explain how that conflict was S
resolved. (K-I1) .
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4
\

Topic: . ‘ . Concept:
L OPTIONS IDENTIFICATION OPTIONS IDENTIFICATION IN
F RELATION TO SPECIFIC INTERESTS

® Given a specific occupational or leisur% option that a person has selected,
identify which of that person's interests probably influenced his
selection of that option, (K-II)

- ® Given a specific occupational or leisure option, identify two interests
that would be compatible with that option (e.g., bicycling--outdoor
activities, physical exercise). (K-II)

® Give a specific example of a person whose occupation is probably related
to his interests (e.g., a professional athlete or photographer), (K-1I)

® Give an example of a person's work in the area of social responsibility
that is related to his interests (e.g., a recycling coordinator who is
interested in envirommental protection). (K-11) “

e Given at least three carcer options, identify an interest that is common
to all (e.g., teaching, nursing, serving as a youth group advisor, and
organizing political committees——interest in working with people).
(K-1IV)

e Given a specific interest (e.g., outdoor activities) identify two leisure
and two occupational options that would be compatible with the interest
(k-v)

® Given at least three interests, identify two leisure and two occupational
options that would be compatible with that combination of interests.
(K=-V)

Q
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Topic: Concept:

OPTIONS IDENTIFICATION OPTIONS IDENTIFICATION IN
RELATION TO SPECIFIC
PHYSICAL ABILITIES

e Given a specific occupational or leisure option, identify the physical
skills that would be necessary to pursue that option. (K-I)

e Given a specific occupational or leisure option ;ﬁat a person is pur-
suing, which involves physical skills, identify those skills (e.g.;‘"
backpacking--endurance, ability to walk and carry packs long distances, B
etc.). (K-II) )

R et

e Give an example of how a specific skill (e.g., dancing, manual dexterity)
is involved in a specific occupation (e.g., a dancer, a typist). (K-T1I)

e Given a specific career option that a person has selected, identify which
of that person's skills probably influenced his selection.  (K-II)

«

e Explain how the absence as well as the presence of physical skills can
influence the career options a person elects to pursue (e.g., a person
who is unable to tolerate great heights would probably not waat to
become a construction worker).  (K-II)

e Given a specific physical skill (e.g., physical coordination), identify
two leisure and two occupational options that a person might pursue.
(R-v)

e Given at least three specific physical skills or talents, identify two
leisure and two occupational options that would be compatible with that
combination of skills. (K-V)

Q

ERIC - 332 -

Aruitoxt provided by Eic:




Q

ERIC

Aruitoxt provided by Eic:

OPTIONS ANALYSIS.

Topic: Concept:

OPTIONS IDLNTIFICATION OPTIONS IDENTIFICATION IN
RELATION TO COGNITIVE ABILITIES

e Given a speciiic career option (occupational or leisure) that a person
has selected, identify which of that person's cognitive skills probably
influenced his selection of that option.  (K~II)

e Given a specific occupational or leisure option, identify two cognitive
skills which would be useful for pursuing that option (e.g., draftsman--
hand-eye coordination, ability to visualize shapes and perspectives).
(K~1I)

e Explain how a specific cognitive skill is used in a specific occupation
(e.g., reading comprehension~-~teachers often read extensively, both in
reviewing students' papers and in planning and preparing lessons).
(K~III)

e

e Explain how a person's cognitive skills might influence his or her identi-
fication of education/training options (e.g., a person who did not do well
in verbal tasks such as creative writing, might prefer to pursue more
nonverbal areas such as mathematics). (K-I1I)

»

e Given a specific cognitive skill (e.g., mathematical ability), identify
two occupational and two leisure options which would involve that skill.
(R-V)

e Given at least three specific cognitive skills, identify two occupational
and two leisure options which would be compatible with that pattern of
skills. (K~V) %
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Topic: Concept:

OPTIONS IDENTIFICATION OPTIONS IDENTIFICATION IN \
RELATION TO PATTERNS OF :
PERSONAL CHARACTERISTICS ))

e Identify three categories of personal characteristics which should be
considered in identifying possible career options (e.g., interests,
values, physical and cognitive skills, etc.). (K-I)

e Explain why different characteristics may suggest different options for
an individual (e.g., people may have many different interests and talents,
including interests in some areas in which they have no talent, and
skill in some areas which do not interest them). (K-1I)

® Given a specifié career optiorn which a person has elected to pﬁrsue,
ident}ig.the specific chiracteristics about that person which prompted s
that selection. (K-II)

e Cite one intérest, ore ability, and one value of a specific person and
identify two occupational and two leisure options that are compatible
with that pattern of characteristics, (K-V)

e Given a number of characteristics of a person (e.g., interests, abilities,
values, etc.), identify two occupational and two leisure options which
would be compatible with that variety of individual characteristics.

(k-V)
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OPTIONS ANALYSIS

Topic: Concept:

OPTIONS IDENTIFICATION VALUE OF CONSIDERING
MANY OPTIONC

Explain why it is helpful to identify a number of career options which you
might wish to pursue (e.g., provides greater flexibility in planning).
(K~-II) (Aff.-II)

Explain why a person should consider many dimensions of his or her life
(e.g., occupational, educational, leisure, and social) in identifying
possible career options (e.g., some interests, abilities, etc., are more
appropriate for some dimensions of life than others; thus, considering

a number of dimensions allows a person to accommodate a greater variety
of his personal characteristics). (K-II) (Aff.~II)

Describe one possible negative consequence of identifying only one career
option to pursue (e.g., if, for some reason, that option proves infeasi-
ble, you would not have any alternatives available). (K-1I)
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Topic: F Concept:

OPTIONS IDENTIFICATION OPTIONS IDENTIFICATION IN
RELATION TO WOK¥X AND SOCIAL STYLES

e Given a specific career option, identify the work and social styles that
. persons pursuing that option might have (e.g., a research scientist
might prefer to work alone on tasks; a person involved in local politics
might enjoy meeting many new people).  (K-II)

e Given a specific career option that a person is pursuing, determine why
that person feels the option is compatible with his work and/or social
B styles. (K-II)

e Explain how a person's social style might influence decisions regarding
possible options in each of the following areas: education and training,
occupation, leisure, and social responsibility. (K-II)

e Given a specific work or social style, (e.g., work in a very quiet
setting, without disturbance), identify two occupational and two leisure
options which would be compatible with that style. (K-v)

O
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OPTIONS AMALYSIS

Topic: Concept:

OPTIONS IDENTIFICATION ALTERNATIVE COMBINATIONS OF

OPTIONS FITTING GIVEN PERSONAL
CHARACTERISTICS AND PATTERNS

Given a specific characteristic of an individual, identify three career
options (occupational, educational, leisure, or social) which would be
compatible with that characteristic. (K=-V)

Given a specific pattern of individual characteristics, identify three
career options (occupational, educational, leisure, or social) which
would, together, be compatible with those characteristics. (K-V)

Explain why different combinations of options may be appropriate for a
person with a given pattern of individual characteristics (e.g., there
are many options that might be appropriate for given characteristics,
which could be combined in many ways). (K-11)

*

Given three different compinations of career options, evaluate the degree
to which each is compatible with a given pattern of individual
characteristics. (R-VI)

Given a specific career option (or pattern of options) which a person
is pursuing and the reasons why those options were selected, identify
an alternative option (or pattern of options) which that person might
also consider and which are compatible with that person's characteris-
tics. (K-1I1)
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OPTIONS ANALYSIS

Topic: Concept:
OPTIONS EXPLORATION SOURCES OF INFORMATION/

INFLUENCE REGARDING
POTENTIAL OPTIONS

-

Describe two ways you could find out more information about a possible
career option (e.g., reading aboyt it, talking to people involved in
it, observing, etc.). (K~I)

Given a specific career option a person is pursuing, identify how and
where that person learned about that option. (K-II)

Identify two ways a person might discover a potential option (e.g.,
know someone who is pursuing it, learn about it in school, read about
it in the news, etc.). (Kk-I)

Given a specific career option you are interested in (occupational,
leisure, educational, or social) tell where and how you learned of that
option and why you are considering it (e.g., it fits in with your
interests and abilities, a friend or relative thinks you should do it,
a person you respect is considering it, too, etc.). (K-II)

Given a career option (occupational, leisure, educational, or social)
that you are considering, describe two ways you would find out more
information about the option. (K-V) 4

Identify two specific sources of information about occupations that are
available in your school. (K~I)
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Topic: ‘ Concept:

OPTIONS EXPLORATION : KINDS OF INFORMATION TO SEEK

REGARDING SPECIFIC OPTIONS

Identify three kinds of information a person might want to seek about an
occupational option (e.g., job tasks trance reyuirements, salary and
advancement prospects, work setting a.d conditions, etc.). (K-I)

Identify two kinds of information a pei-on might want to seek about a
Jleisure or social responsibility option (e.g., required skills and
abilities, costs, required materials or facilities, etc.). (K-I)

Identify three kinds of information a person might want to seek about an
education/training option (e.g., entrance requirements, sources of availa-
bility, costs, financial assistance opportunities, degree/certification
outcomes, etc.). (K-1)

Given a specific career option (occupational, educational, social, or
leisure) you are consi¢ .ng, tell what ycu already know about the option
and describe any additional information you would like. (K-II) -

Given a person who has pursued a specific career option, identify two kinds
of information they sought when they were pursuing that option.  (K~II)

Explaip why it is useful to obtain as much information as possible about
specific career options you avre interested in (e.g., the more you know,
the more likely you will be able to determine whether you actually want
to pursue it). (Aff.- 1)

Compare and contrast the kinds of informition you would seek about educa-
tional, occupational, and social and leisure options. (K-IV)

Give one reason why it is useful tv have information about each of the
following aspects of a career option: nature of the task (e.g., to com=
pare with your intsFests and skills), entrance requirements and costs
(e.g+, to compare with your gkills and to assist in planning), and con-

"ditions and setting (to compare with your work and social styles),
(K-I1) (Aff.-1I)

- 339 -




OPTION:S ANALYSIS
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)
Topic: . Concept:
“OPTIONS EXPLORATION ~  ,pdl ".-= METHODS AND SOURCES FOR
S “ — OBTAINING INFORMATION
F ABOUT SPECIFIC OPTIONS

e Identify three different means of acquiring information about a career
option (e.g., reading, observing, interviewing, and experiencing).
(K-1)

o Describe two kinds of information you can get from reading published
reports and promotional literature about a specific option (e.g., general
nature of the tasks, advancement prospects and job outlook, entrance
requirements). (K-11)

o Describe two kinds of information you can get from observations or
interviews that typically are not available from published reports (e.g.,
specific work tasks and conditions, local availability prospects,
reactions of people engaging in the activity). (k-11)

e Describe one kind of information you can acquire best by directly
LI experiencing an activity you are considering (e.g., how you like it, how
it fits your skills and work style). (K-1I)

e Given a specific career option, describe and locate two sources of infor-
mation about that option. (K-III)

e Identify three places where you might find sources of information about
speci“i~ career options (e.g., school and public libraries, classroom,
counselor's office, friends and adults, etc.). (K-I)

e Given a specific piece of information required for a specific career
option, iocate a source and acquire the necessary information. (K=V)

e Describe how you would use each of the following methods to acquire infor-
mation about a career option: interviews, observation, direct experience
(e.g., what arrangements you would make--whom to interview, when, how,
where, etc.). (K-11)
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. OPTIONS EXPLORATION - METHODS AND SOURCES FOR OBTAINING INFORMATION ABOUT .
’ SPECIFIC OPTIONS (Continued)

gl

e Compare and contrast the kinds of inforpation provided by: a) reports and
literature, b) direct personal experience, c) observed or reported
experience of others, (K-1IV) A

b

g

e Explain the differences between primary and secondary sources of informa-
tion and give an example of each. (K-II)

O
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OPTIONS ANALYSIS

Topic: Concept:

OPTIONS EXPLORATION . EVALUATION OF ALTERNATIVE

INFORMATION SOURCES

Compare and contrast the following sources of information as to their
appropriateness and usefulness for finding information about: a) occu-
pational, b) educational, and c) social ané leisure options--direct
experience, personal report by another experienced person, and written
information, (K-IV)

Given a specific piece of information desired for a specific ceveer
option, determine which of the sources available would best be able to
provide the desired information. (K=-VI)

; .
Describe one qualificatidfl on the usefulness of each of the following
sources of information about possible career options: government
publications (e.g., too general, out of date), local promotional litera-
ture (e.g., biased in that it casts things in the most favorable light),
personal interview (e.g., possible bias due to being just one person's
view), (K-1I)

Give one reason why it is useful to check more than one source when
looking for a piece of information (e.g., to control for bias, over- or
under-generalization, etc.). (K=1II) (Aff.-II)

Explain the terms "validity" and "reliability' when applied to sources
of information about career options. (K-I1)

Compare and contrast the usefulness of published literature, personal
report, and direct experience for providing information on: a) specific
job ~asks, b) availability of specific leisure facilities, and c) entrance
requirement for a job or educational program. (K-1v)
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Topic: Concept:

VALUES ANALYSIS ADVANTAGES (BENEFITS) AND
F DISADVANTAGES (COSTS) OF OPTIONS

. e Identify two possible general advantages of developing career options
. (e.g., contribute to a satisfying life style, provide opportunities for
personal or professional growth and development). (K-1)

e Identify two possible general disadvantages of developing career options
(e.g., require a great deal of time or resources to attain, may preclude
pursuit of other options). (K-I)

® Given a specific career option a person is considering, cite one advan~-
tage and one disadvantage the person sees in the option. (K~1I)

® Given a specific career option that a person has attained, assess what
that person sees as the advantages and disadvantages of having attained \\\\\\
; the option. (K-1V)

e Explain why one person's advantage may be another person's disadvantage
(e.g., people's interests and values are different; thus, different things
will be important to them). (K-II)

e Describe two factors you would consider in assessing the advantages and
disadvantages of specific carecer ¢, ‘ons (e.g., your interests, abilities,
values, etc.). (K~-11)

® Given a specific career option you are considering, describe one advantage
and one disadvantage to you which is associated with the option and
explain why you feel they are advantages or disadvantages. (K-VI)

Q
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OPTIONS ANALYSIS

Topic: Concept:

VALUES ANALYSIS IMPLICATIONS OF OPTIONS FOR

PERSONAL SATISFACTIONS

Given a specific career option you are considering, describe two impli-
cations of that option for your life style (e.g., provides enough money
to allow you to travel; takes time o weekends, which might preclude
leisure activities). (K-1II)

Given a person pursuing a specific career option, describe how that
person's life style is affected by the option he is pursuing. (K-II)

Identify two ways a career option might affect a person's life style
(e.g., takes up time and personal energies, provides sufficient income,
etCe)e (K-1)

Given at least three career options (occupational, educational, social,
and leisure) compare and contrast the implications for a person's
life style. (X~1IV)

Given at least three career options (occupational, educational, social,
and/or leisure), determine which will be most compatible with a person's
desired life style. (K-VI)
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Topic: Concept:

VALUES ANALYSIS RELATIVE COST/BENEFIT ANALYSES

OF ALTERNATIVE OPTIONS

Explain the difference between "resource costs" and "opportunity costs"
(e.g., resource costs are costs of a specific option in terms of speci-
fic resources that are used, such as time, money, materials, etc.,
while opportunity costs are costs in terms of opportunities, such as
activities or events, that cannot be done because you are pursuing the
specific option).  (K-II)

Explain the difference between short term and long term costs or benefits
of an option (e.g., short term costs or benefits occur immediately,

while long term costs or benefits may not occur in the near future, but
may occur in time). (K-I1)

Given a specific career option (occupational, social, educational, or
leisure) identify a specific short term and a specific long term cost
associated with pursuing that option (e.g., planning to go on to college
may ‘9volve short term ccsts in terms of the time required for study,
long term costs in terms of the expenses of going to college). (K-II)

Given a specific career option (occupational, educational, social, or
leisure) identify a specific short term and a specific long term bene-
fit associatéd with pursuing that option (e.g., taking woodworking, or
a similar course of interest, in school may be both immediately
enjoyable and also provide skills which you will find useful in the
future).  (K-II)

Given a specific option, identify one resource cost and one opportunity
cost associated with pursuing that option (e.g., participating in a
political campaign may involve a considerable amount of your time and
also preclude engaging in specific leisure activities during that time).
(K-11I) . . .

i

Given at least three alternative occupational, educational, social, or
leisure options, compare and contrast them in terms of the probable
advantages (benefits) and disadvantages (costs) that would be associated
wich each.  (K~-1V)
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VALUES ANALYSIS - RELATIVE COST/BENEFIT ANALYSES OF ALTERNATIVE OPTIONS
(Continued)

® Given alternative occupational, educaticnal, social, and leisure options,
compare and contrast them in terms of probable advantages and dis-
advantages, (K-1V)

® Explain what is meant by the term "trade offs" in analyzing the relative
costs and benefits of alternative options, (K-11)

ERIC

Aruitoxt provided by Eic:




OPTIONS ANALYSIS .

w4 -
)

Topic: . : Concept:

VALUES ANALYSIS PERSONAL DETERMINATION OF
F CRITERIA FOR EVALUATING OPTIONS

e Given a decision a person has made regarding career options to pursue,
identify the criteria upon which that decision was based. (K-II)

e Explain why each individual must determine for himself the criteria by
which he will evaluate potential career options (e.g., different people
have different values). (K-II) (Aff.-II)

@ Based on reasons given by at least ten people as to why they selected
specific career options (either occupational, educational, social, or
leisure), construct a list of possible criteria for evaluating career
options of that type. (K-V)

e Compare and contrast the criteria a person uses to evaluate occupational
options, educational options, social responsibility options, and leisure

options.  (K-IV) ,

e Identify three factors to consider in determining criteria for evalua-
ting career options (e.g., personal values, desired life style, goals
already selected, interests and abilities, expectations of others,
etc.). (K-I)

e Given basic characteristics of an individual (e.g., interests, abilities,
values, preferred life style, etc.) develop two criteria which you
think that person would find useful in evaluating various categories
of possible career options. (K-III)

e Determine for yourself the criteria which you use in evaluating: a)
occupational options, b) educational options, c) social responsibility
options, and d) leisure options. (K=V)
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Topic: - Concept:

VALUES ANALYSIS RESOLUTION OF
1 CONFLICT AMONG OPTIONS

e Identify threce possible areas of conflict among career options (e.g.,
amount of time required, location, amounts of resources utilized,
means of pursuing goal, etc.). (K~I)

® Given an occupational option, an educational option, a leisure option,
and a social responsibility option, identify the areas in which these
goals conflict with each other (e.g., an educational goal of going to
- college right after high school may preclude a social responsibility
goal of doing community service work part-time in high school, as a
college preparatory program might be difficult to complete on a part-
time basis). (K-II)

® Given three or more alternative career options y6u are considering,
identify any areas of conflict among the goals.  (K~II)

e Identify and describe three genefal strategies for resolving conflict
among career options (e.g., select alternative options, adjust schedule
for attaining options, obtain additional resources, etc.). (K-1)

® Given a situation in which conflict among two career options was resolved,
describe how the conflict was resolved. (K~-11)

® Compare and contrast two different specific means of resolving conflict
among three given career options of an individual as to the probable
‘effectiveness of each in resolving the conflict and the probable satis-
faction of the individual with the solufion, (K-IV)

”~

® Given a specific area of conflict among three or more of your career ’
options, propose two possible ways to resolve the conflict.. (K=V)

e Given two possible means of resolving conflict among your career options,
evaluate the relative merits of each and determine which would probably
be most satisfactory. (K-VI)
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Topic: Concept:

CAREER GOAL FORMULATION CAREER GOAL FORMULATION IN
RELATION TO GENERAL INTERESTS
AND PHYSICAL ABILITIES

e Explain the difference between identifying career options based on a per-
son's interests and abilities and formulating career goals based on a
person's interests and abilities (e.g., identifying options involves
deteruining what activities seem appropriate for interests and abilities
while formulating goals involves determining which of these options one
might wish to pursue),. (K=V)

e Identify two factors about a person's interests and abilities which should
be considered in formulating career goals (e.g., how specific options
relate to current interests and abilities, how much personal interests and
abilities might change, etc.). (K-I)

e Given two factors you would want to consider in formulating a career goal
which is cqmpatible with your interests and physical abilities, select
three careey options and rank them in terms of how likely you would be
to select them &5 goals, based on the factors identified.  (K~III)

e Given a person with a specified career goal, describe how that goal relates
to his interests and abilities. (K-II)

A

e Given a person with specified interests and physical skills, formulate a
career goal or combination of goals (occupational, educational, social,
or leisure) based on his combination of interests and abilities. (K-V)

e Given information about a person's interests and career options related
to these interests, idcutif,; an occupational goal, an educational goal, a
leisure goal, and a social goal which would allow that person to express
these interests. (K~-V)

e Given information about a person's physical abilities and nareer options
related to these abilities, identify an occupational goal, an educational
goal, a leisure goal, and a social goal which involve that person's areas
of greatest physical ability. (K~V)
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Topic: Concept:

s mman

CAREER GOAL sFORMULATION-- -~ ° ;_. CAREER GOAL FORMULATION IN
. ’ RELATION TO SENSE OF AGENCY

w

e Explain what is meant by an individual's "sense of agency" (e.g., the
awareness that he can influence or control the direction of his life).
(K-11)

@ Describe a situation in which an individual exercised his agency to
obtain a desired end (e.g., a person saves his money so he can afford
to buy a toy he wants). (K-II)

e Explain why planning and decision making are an integral aspect of one's
sense of agency (e.g., to influence one's life, one must consciously, by
decision, take a specific course of action). (K-11)

® Given something that you want, describe a plan which might help you attain
it. (K~-V)

® Give an example of how attention to one's possible career goals at an
early age helps a person to attain those goals later in life. (K-11)

e Compare and contrast the relative merits of formihg career goals and thus
exerting influence over your life versus letting things happen as they may
and accepting the results. (K~IV)
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Topic: ) Concept:

CAREER GOAL FORMULATION .// MULTIPLICITY Of CAREER GOALS
\

® Give two reasons why people form multiple career goals (e.g., to cover

-~

the many dimensions of their lives, to provide alternatives in case some

goals prove infeasible, to increase a person's flexibility), (K-II)
(Aff.~1II)

Explain how formulating alternative goals can enhance a person's flexi-
bility (e.g., by planning and preparing for a variety of career goals a

person is equipped to accommodate changes in himself and in his community
or society). (K~II)

Explain how the concept of career clusters facilitates the formulation of
multiple career goals (e.g,, by identifying a number of occupations which
are similar, or which people with similar skills and interests pursue,

it enables a person to define alternative career options which he might
find satisfying). (K-II)

-

Identify two societal trends which make the formulation of multiple and
alternative career foals desirable (e.g., new occupations developing,
old occupations disappearing, increasing leisure time available,

etc.). (K-T)

Identify four general areas in which people may form career goals (e.g.,
occupational, educational, leisure, and social responsibility). (K-I)
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OPTIONS ANALYSIS

Topic: Concept:

CAREER GOAL FORMULATION CAREER GOAL FORMULATION IN
RELATION TO GENERAL
COGNITIVE SKILLS

e Explain how identifving career options relating to cognitive abilities
is related to formulating career goals relating to cognitive abilities
(e.g., identifying options provides information on various possibilities
which would seem to be appropriate; goal formulation involves deter-
mining which options to pursue).,  (K-II)

o Identify two factors about cognitive skills which a person should consider
when formulating career goals (e.g., specific strengths, skills, or
abilities which might be further developed, overlap between skills which
can be performed well and skills which one enjoys doing, etc.). (K~-1)

® Given a person who has determined a specific career goal, identify which
of his cognitive skills were considered in formulating that goal and how
they were considered.  (K-11)

® Given a person with specific cognitive skills and a number of career
options which involve those skills, describe a career goal or combination
of goals which you would recommend for that student. (K-111)

® Given a number of career opticns, determine one possibile occupational
goal, educational geal, leisure goal, and social goal which is consis-
tent with the subjects in which you do best in school. (K-V)

o Given a number of career options, determine one possible occupational
goal, educational goal, leisure goal, and social goal which is consistent
with your cognitive skills. (K-V)
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OPTIONS ANALYSIS

Topic; ’ - Concep‘t:

CAREER GOAL FORMULATION CAREER GOAL FORMULATION IN

RELATION TO PERSONAL
SATISFACTIONS AND VALUES

$

Give one reason why it is important for people to consider personald
satisfaction and values when formulating career goals (e.g., people are
likely to be more satisfied with goals which reflect their values and
which embody situations or activities that are personally satisfying),
(K-II) (Aff.-II)

Given 2 career goal that a person has formulated, identify which "bf that
person's values infiuenced his decision about that goal. (K~-II)

»

Given at least three of a(person's values, compare and contrast the
degree to which his occupational, educaticnal, leisure, and social goals
embody these values. (K~1IV) g-

Given a person who has formulated a specific career goal, -'v:cribe how
activities and situations which ‘that person finds satisfyi..: were consid-
ered in formulating that goal. (K~-II)

Assess the deeree to which a person's career g~als are influenced by his
or her preferred life style and the cegree to wh ° a person's life
style is influenced by his or her carecer. (K-1v

Given a person with specific values and 1life style characteristics and
given career options relating to these values and characteristics, describe
a particular goal or combination of goals which would accommodate these
values and characteristics. (K-V)

Given your own values and preferred life style characteristics, identify
an occupational goal, an educational goal, a social goal, and a leisure

goal which, together, accommodate your values and preferred life
style. (K-v)
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Topic: Concept:

CAREER GOAL FORMULATION DATA BASED GOAL FORMULATION -

e Define the term "data based goal formulation" (e.g., forming goals based
on information, or data, about particular options and about one's per-
sonal characteristics rather than on une's image of a particular option,
its popularity, etc.). (K-II)

e Explain why data based goal formuiatiaon is more likely to result in
satisfying goals than an Intuitive approach (e.ge., by collecting and
considering information a person can fairly accurately estimate how likely
it is that a particular goal will fit his characteristics)., (K~I1I)

e Given a person who has formuldted a specific career goal, identify what .
kinds of information were considered in formulating that goal. (K-1I)

P e
P

o Identify two general kinds of information—that-should be considered in ot
formulating career goals {(e.g., information about one's personal charac-
. teristics and information about specific options), (K-1)

e Identify three activities involved in a data based aﬁproach to goal
formulation (e.g., collecting information about one's interests and cog-
nitive abilities, exploring the typical characteristics of persons who
have participated in a similar goal, etc.). (k-I)

e Explain how the results of each of the following might be used to assist
a person formulate career goals (occupational, educational, sycial, or
leisure): interest inventories, achievement tests, periormance records,
and standardized ability tests., (K-II)

ERIC
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Topic: Concept:
CAREER GOAL FORMULATION a TENTATIVE FORMULATION
[ _ OF CAREER GOALS

® Give two reasons why career goals (occupational, educational, leisure,
and social) may change (e.g., new interests or abilities develop, goals
may prove untenable, etc.). (K~II)

)
w

e Explain why it is useful for a person to consider his career goals while
he is still in school (e.g., it allows him to take steps necessary to
attain those goals, fulfill prerequisites, etc.). (K~11)

® Give one reason why it is important not to close in on a specific goal
too soon (e.g., a firm decision to pursue a specific goal may result in
reducing your chances of attaining other, alternative goals; thus such .-
" decisions should be held off until one feels very secure about the
direction he would like to take). (K-11)

e Explain why it is useful to develop contingency goals (e.g., if a person's
planning is flexible enough to cover contingency goals, he will be pre-
pared for a variety of alternatives and thus be better able to respond
to changes in himself or in his enviromment). (K-11) .

e Given information about a person's interests, abilities, attitudes, and
values, identify which of those characteristics would probably -be most
critical in formulating an occupational goal, an educational goal, a
social responsibility goal, and a leisure goal. (R=v)

e Given characteristics a person has designated as critical in formulating
a career goal, describe a possible career goal which reflects those
characteristics and compare your selection with the goal actually for=-
mulated by that individual, (K~IV) )

e Given information about your own interests, abilities, attitudes, and
values, identify three factors which you think would be critical to
consider in formulating your career goals. (=)

e Given three factors which you feel are critical to consider in formulating
your career goals, describe a primary career goal and a contingency goal
which reflect those critical characteristics. (K~V)

Q .
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Topic: Concept:

* CAREER GOAL FORMUL:s iON - RESOLUTION OF CONFLICT AMONG
GOALS AND ASPIRATIONS

® Give a specific exmple of how a person's career goals may supplement
each other (e¢.3., an occupational goal may provide an outlet for speci-
fic skills while a leisure goal may accommodate specific interests).
(K-LI)

e Give a specific example of how a person's career goals may conflict
with each other (e.,g., an occupational goal may involve years of
schooling to attain while an educational goal may not make provision for
that amount of schooling). (K-11)

® Describe two different ways that a person's career goals may conflict
with each other (e.g., they may make conflicting demands on the person's
resources; they may be mutually exclusive; they may prove incompatible
with the person's aspirations for himself),  (K-II)

® Describe two déys of resolving conflict among career goals (e,g., acquire
additional needed resources, modify goals, alter plans for attaining
goals, etc.) , (K-11)

® Given a specific instance of goals which conflict with each other, iden—
tify a specific coursc of aution which would resolve that conflict,
(K-V) ‘

® Given a specific instance of godls which conflict with each other, com-
pare and contrast thrce specific alternative ways of resolving that
conflict as to 1) the degree to which they resolve the conflict, and 2)
E the igplications for attaining other goals. (K-1V)

® Given three career goals a person is considering pursuing, identify one
way in which those goals conflict with each other. (K-1I)
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PERSONAL PLANNING

Topic: Concept:

EXPLORING PREREQUISITES PLANNING TO ATTAIN GOALS
FOR REACHING GOALS |

® TInterview an adult and determine how they plan to-attain a goal which will
take several days or more. (K~II) (Act.)

¢ Describe the things you do to accomplish a particular goal (e.g., get
ready for school), (K-11)

® Give an example of how a person plans ahead to accomplish a specific task
.and describe the steps involved (e.g., to prepare a meal, a person may

plan the menu, make a shopping list, buy the food, and prepare it),
(K-1I)

® Given three descriptions of the steps people take to attain specific
goals, analyze them and identify general procedures for planning to
attain goals (e.g., identify prerequisites for goal, identify means to

attain goal, develop plan of action, obtain resources, carry out plan).
(K-1V) )

® Given a specific example of a person who has attained a goal, determine
whether the person went through the following steps: identified the
prerequisites, identified a means to attain the goal, developed a plan
of action to obtain the necessary resources, and carried out the plan.
(K-I1I)

\

® Develop a plan with a friend to complete & task and describe to each
other the steps you must take. (K=V)

®

® Give one reason why planning ahead helps a person to attain a goal (e.g.,
allows the person to obtain necessary materials, complete necessary tasks
on time, etc.). (K-11) (Aff.-1I)
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PERSONAL PLANNING

Topic: ) Concept:

EXPLORING PREREQUISITES

DETERMINATION OF GENERAL

FOR REACHING GOALS PREREQUISITES FOR

2

ATTAINING GIVEN GOALS

Identify five different kinds of prerequisites for attaining a given goa;4ﬂ7

(e.g., materials and resources, time, skills, special assistance or
guidance, facilities, administrative or legal procedures, etc.). ﬂK—I)

Given a specific goal that a friend or relative attained. interview him
or her and determine what prerequisites the person had to meet in order
to attain the goal. (K-11)

Given a specific goal that you attained (e.g., .finishing an assignment
on tige) describe the prerequisites that you met in attaining your goal
(e.g., collecting the necessary materials, finding a place to work, etc.).
(K-11)

. .y
»
Given g specific goal that a person is seeking to attain, identify the
prerequisites which that person will have to meet in order to attain the
goal (e.g., to buy a special game, must save the necessary money, find a
way to get to the store, etc.), (K-II)

Give a specific example of a goal and identify the prerequisites which
might be needed in the areas of materials and resources, time, skills,
special assistance or guidance, facilities, and administrative or legal
procedures (e.g., to go fishing, you need a fishing pole, a body of water,
a fishing license, etc,). (K~-III)
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PERSONAL PLANNING

Topic: . Concept:
EXPLORING PREREQUISITES IDENTIFICATION OF MEANS
FOR REACHING GOALS TO ATTAIN GIVEN GOALS‘

Select a goal which you might want to attain in school within the next
two years and outline the steps you will have to take to attain that
goal (e.g., to join the drama club -- participate in school plays, learn
how to apply make~up and design costumes, etc.), (K-V)

Explain the difference between "necessary means" and "facilitating means"
to attain goals (e.g., necessary means are mandatory, while facilitating
means are helpful but not required). (K-1I)

For a given goal differentiate between those means of attaining the goal
that are necessary and those that are facilitating (e.g., to get an aca-
demic scholarship to college, good grades are necessary yhile participa-
ting in school activities is helpful), (K-II)

From a 1list of possible occupational goals select two and, for each,
describe the means by which a person would attain each goal (e.g., to
become a carpenter —- join an apprenticeship program, join a union,
obtain the necessary tools and skills, etc.). (K-V)

Explain how each of the following factBrs is a means of attaining an edu-
cational or occupational goal: education or training, money, transporta-
tion, individual assistance, experience. (K=-IT)

Describe how a person, either in literature or in the news, attained a
given goal,  (K-II)

€

For a given .education or training goal, identify the means by which a
pPerson could attain that goal (e.g., to get into college =- complete an
application form, have reasonable grades, have enough money for tuition
or fees, etc.). (K-v)

.

For a given leisure goal, identify the means by which a person could attain

that goal (e.g., learning to play the pianc -- take lessons, practice),
(K-V)
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EXPLORING PREREQUISITES FOR REACHING GOALS - IDENTIFICATION OF MEANS TO ATTAIN
GIVEN GOALS (Continued)

£ Y
e Tor a given social goal, identafy the means by which a person could attain
that goal (e.g., working on a political campaign ~- contact the campaign
headquarters, work with a friend who' is involved, etc.). (K-V)
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PERSONAL PLANNING

a

Topic: ' Concept:
EXPLORING PREREQUISITES RECOGNITION OF
FOR REACHING GOALS COSTS TO ATTAIN GOALS

® Select a leisure activity which you would like to engage in and estimate
the monetary costs of that activity over the period of a year. (K-11)

e Explain the diiference between '"real costs" and "opportunity costs" (e.g.,
real costs are direct expenses while opportunity costs are the costs of
what you might have been doing had you not been pursuing that goal).
(K-1I)

e Identify three different factors that contribute to real costs (e.g.,
time, money, materials-used, etc.). (K-1)

¢ Examine the life of a famous person (e.g., an athlete, musician, scientist,
or artist) and identify the real and opportunity costs he incurred in
achieving his fame. (k-1V) ! .

® Select an educational or training goal and determine the real costs and -
opportunity costs to a person pursuing that goal (e.g., to get a B.A.
degree will require X amount of money, four years of time, a considerable
amount of energy, and will preclude the possibility of full-time work for
four years). (K-1V)

¢ Determine the real costs and opportunity costs of pursuing a specific
occupational goal (e.g., to become a teacher require3 a certain amount of
time and money for education, additional time and money for specialized
training, a fee to obtain certification, a lack of flexibility regarding
travel and leisure activities during the school year, etc.). (K-1V)

¢ e Compare and contrast the costs associated with achieving two alternative
goals (e.g., to get a C or a "pass'" in a course versus getting an A or a
"high pass"). (RK-1V) s

e Explain how the costs associated with attaining a given goal can be
weighed against the probable benefits or value of attaining the goal
(e.g., many years of practice are necessary to become a good musicidn but
being a good musician may result in fame, money, and pleasure in the work}).
(K-11)
Q © -
ERIC :
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PERSONAL PLANNING

Topic: Concept:
ASSESSMENT OF PROBABILITY IDENTIFICATION OF PERSONAL AN SITUATIONAL
OF ATTAINING GOALS FACTORS INFLUENCING GOAL ATTAINMENT

® [Identify a specific goal which you were unable to attain -(e.g., getting a
part~time job in the neighborhood) and describe the reasons why you were
unsuccessful’ (e.g., lack of experience, lack of need, parents didn't want
you to work, didn't look very hard, etc.). (K-IV)

e Explain and give an example of how each of the followiné might influence
the attainment of a goal: qualifications, opportunities, personal atti-
tudes, attitudes of others. (K~II)

e Identify the factors that would influence your attaining a specific gbal
(e.g., for cetting a good grade in science —- how much you like science,
how much you want to get a good grade, how easy or difficult science is
for you, how much time you have to spend on science, how much encourage-
ment you get to study science, etc.,). (K~II)

P
P,

o Explain the difference between the personal and the situational factors
influencing attainment of a specific goal (e.g., personal factors stem
from the individual, such as interests, skills, etc., while situational
factors are inherent in the situation, such as the number of people com=:
peting for a job, etc.). (K~II)

PSS — ]

.

® Give an example of how a person can manipulate personal factors to
facilitate his attaining a goal (e.g., develop his ability in specific
skills), (K-II) .

® Give an example of how a person can manipulate situational factors in
order to facilitate goal attainment (e.g., move to a different situation,
such as to a quieter place to study; help to eliminate the obstacles in
the present situation, such as to ask students in class to work more
quietly), (K-1I)
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PERSONAL PLANNING

Topic: . : Concept:

ASSESSMENT OF PROBABILITY RECOGNITION OF PERSONAL ATTRIBUTES
OF ATTAINING GOALS NECESSARY TO ATTAIN GIVEN GOALS

»
Identify three gencral personal attributes that facilitate goal attain-

mefit (e.g., ability, interest, experience/background, degree of commit-
ment, etc.). (K-1)

-

Given a specific occupational goal, identify personal attributes that

would be needed to attain that goal (e.g., to become a doctor, ability
to spend long hours studying, good memory for facts and terms, ability
to interact with people, etc.). (K-V) .

Given a specific educational goal, identify personal attributes that
would be needed to attain that goal (e.g., to enter a vocational training’

. program, demonstrated interest in the field, ability to spend a certain
amount of time in concentrifed study, etc.). (K-1I)

Given a specific leisure goal, identify the personal attributes that

would be needed to attain that goal (e.g., to engage in competitive sports,
the ability to perform the sport well, the ability to work hard for a
victory and to accept a defeat, etc.). (K-1I)

Given a list of attributes necessary to attain a given goal, identify

which of those attributes you possess and which attributés you do not
possess, (K-1)

Given a specific personal career goal, assess the degree to which you
possess the necessary personal attributes to attain the goal. (K-I1I)
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PERSONAL PLANNING

Topic: - Concept:

ASSESSMENT OF PROBABILITY ASSESSMENT OF IMPLICATIONS OF PURSUING
OF ATTAINING GOALS GOALS FOR ONE'S PERSONAL LIFE

Identify three ways that pursuing an educational goal might affect your
personal life (e.g., a certain amount of time will have to be spent in
study; money will likely be required to obtain the education or training;
other goals, such as leisure goals, may have to be postponed; you may
have to move to a new area, etc.). (K~1)

Identify three ways that pursuing an occupational goal might affect your
personal life (e.g., you may hav: to go to school for education of
training; you may have to work odd hours at first, thus having little
free time; you may have to travel a lot; you may earn the money to pursue
specific leisure activities, etc.). (X-1)

Identify three ways that pursuing a leisure goal might affect your per-
sonal life (e.g., you may have to get up early to spend time practicing
the activity, you may have to travel to find opportunities to pursue the
activity, you may have to give up things to save money for the activity,
you may find the activity a good way to meet people, etc.). (K-1)

Explain what § mc + by "trade off" or "compromise" in pursuing personal
goals (e.g., 1 ege is a goal, you may have to temporarily give up the
goal of earning 1ving in the immediate future; if a great deal of
leisure time is . goal, you may compromise the goal of doing very well in

school by spending less time studying). (K-11) .

-
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PERSONAL PLANNING

Topic:

ASSESSMENT OF TROBABILITY
OF ATTAINING GOALS

Concept:

"3

ASSESSMENT OF LIKELIHOOD
OF ATTAINING GIVEN GOALS

e Compare and cont¥ast your personal attributes with those required to

attain a specific goal, (K-IV)

©

® Analyze the situational factors associated with-pursuing a specific
goal and assess your chances of attaining that goal,

® Given the implications for your personal life of pursuing a specific goal,

(K-VI)

determine whether or not you are willing to accept them, (Aff.-III)

e Weigh the costs of pursuing a given goal against the probable outcomes
of attaining that goal and determine whether or not you would find that

goal worth the costs, (Aff,-III)

® Assess the, likelihood of your attaining a specific goal, given the personal

and situational attributés necessary for that goal and the implications

of attaining that goal fof your personal life,

(K-VI1)

® Given a goal which you woﬁld like to attain but for which you feel the
likelihood is low, identify one method of increasing the probability of

attaining that goal (e.g., developing a needed skill, providing an incen-

tive for spending the necessary time, etc.).

H

¥
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PERSONAL PLANNING

Topic: Concept:
GOAL VERIFICATION AND ’ IDENTIFICATION OF HOW A PERSON
PROGRAM PLANNING CAN BEGIN WORKING TOWARD CAREER .

GOALS WHILE STILL N SCHOOL

e Explain how what you do in school now can help you attain leisure geals
(e.g., learn specific leisure activities). (K-II)

e Explain how what you do in school now can help you attain occupational

goals (e.g., explore skills necessary for specific occupations). (K-11)
'

e Explain how what you do in school now can help you attaih social or civic
goals (e.g., learn about individual rights and responsibilities, and the
means to exercise them). (K~1I)

e Explain how what you do in school now can help you attain education
and/or training goals (e.g., develop 3 good foundation of skills, etc.).
(K-II) ’
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PERSONAL PLANNING .

-Topuc: Concept:

GOAL VERIFICATION AND DEVELOPMENT OF CONTINGENCY
PROGRAM PLANNING PLANS FOR ATTAINING GOALS

e Using a plan you have developed for attaining a leisure or social respon-
sibility goal, identify points where alternate actions might be taken. .
(K-11)

(L

e Develop two plans for attaining a chosen occupational gcal, either of
which might be successful. (K-V) )

e Identify three specific factors which might interfere with the attain-
ment of one's goals (e.g., moving to a new area, having to leave school
to work, etc.). (K-1)

7

e Given a suggested plan for occupational goal attainment, identify points
where alternate actions might be taken to accommodate specific obstacles
in attsining the goal.  (K-II)

e Analyze at least Ehree plans your friends have made for occupational

or educational attainment and suggest alternate stritegies to accommodate
specific obstacles. (K-1V) )
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PERSONAL PLANNING

Topic: . Concept:
GOAL VERIFICATION AND DETERMINATION OF WHICH GOALS REQUIRE
PROGRAM PLANNING IMMEDIATE ACTION, WHICH DO NOT, AND WHY

Given a list of possible leisure goals (e.g., learning to play a musical
instrument, learning to swim, learning to play chess, etc.), identify the
goals which will take longer, or :.equire more effort, to attain. (K-I)

Given a list of possible occupational goals (e.g., becoming a scientist,
bgcom1ng a technician, becoming a salesperson, etc.), identify the goals
which will take the longest, or requ1re the mos® effort, to attain.

(k-1)
D

Given a list of possible goals, determine based on the length of time
and amount of effort required to attain them, which goals should be under-
taken first. (K-II)

Identify three factors influencing decisions on how soon a person should
begin pursuing a specific goal (e.g., the amount of time required to attain
it, the amount of effort required to attain it, the number of prerequisites
which must be obtained or developed, the availability of means to pursue
the goal, etc.). (K-I)

Given a list of possible goals, identify those which a student could begin
to pursue in intermediate or junior high school.  (K~II)

Given a list of possible educational goals, identify those which would
require earlier efforts to attain and those which can be put off.  (K-II)

i{
S
Given a list of requirements for a specific goal, identify which of those

requirements can be fulfilled immediately and which can not be met until
later. (K-II)

Given a list of steps to attain a goal, identify those you can'start working
on immediately.  (K-1I)
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PERSONAL PLANNING

Topic: ) Concept:
GOAL VERIFICATION AND DETERMINATION OF WHAT SPECIFIC
PROGRAM PLANNING i ACTIONS WILL BE REQUIRED TO
i : ATTAIN GIVEN GOALS
® Given a specific educational goal, identify the specific steps that you

will have to take now and in the future to attain that goal (e.g., to
attend a community college, a person must complete high school or pass an
equivalency test, fill out an application, meet with an advisor; to go to
college, students must take a number of specified courses, attain a cer-
tain grade average, etc.). (K-11)

Given a specific immediate occupational goal (e.g., to obtain a part-time
job in the summer), outline the specific steps a person should follow to
attain the goal (e.g., check want ads for job notices, notify people or
agencies of his desire to find work, assess himself to determine what he
can and cannot do, make formal applications with businesses or other
sources of jobs, etc.). (K-1I)

Given possible goals demonstrating social responsibility, select one goal
and list the steps you would take to pursue that goal. (K~IT)

Given a long-range career goal (e.g., to become a computer programmer) out-
line the specific steps you would take while still in school to pursue that

goal (e,g., take beginning courses in programming, learn about how computers

operate, look for part-time jobs with computer agencies, etc.). (K-II)
L4
L 1
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PERSONAL PLANNING

Topic: Conc.ipt:

GOAL VERIFICATION AND PREPARATION OF PLAN(S) FOR
PROGRAM PLANNING ACCOMPLISHING NECESSARY
- TASKS TO ATTAIN GOAL(S)

Identify tiiree elements which should be included in a plan for accom-
plishing tasks to attain goals (e.g., sequence of tasks, time required
for tasks, time when tasks will occur, etc.). (K-1)

Select a specific goal which you might want to pursue, list the steps
necessary to attain that goal, and estimate the time that will be required
to complete each step. (K-111)

Select a specific goal which you might want to pursue and list the steps
necessary to attain that goal in the order in which the steps should be
followed. (K-III)

Select a specific goal which you might want to pursue, list the steps
necessary to attain that goal, and indicate when each step should be
carried out. (K-III)

Given a specific goal, estimate how much time would be required for a per-
son to attain that goal, given no competing demands on his time, efforts,
or resources. {K-III)

Given a specific goal, prepare a plan for accomplishing the tasks neces-
‘sdry to attain-that goal, which includes a recommended sequence and the
time of the activities. (K-V)

ERI

Aruitoxt provided by Eic:




P,

o2

iéfg%gg;%* .
i
S

St e 2 5
& Sreee et
s tiﬁﬁﬁg‘ 4

Ee = «is_.;%'&%? 1
ek P é%:?l%ﬁ- ;

e ,éi’ﬁ* 7 el
et

L
i
S5

Nk

2

Q
ERIC S

g -




Voot

GOAL PURSUIT

- Topic: Concept:

APPROACHES TO GOAL PURSUIT ; A PROGRAMMATIC APPROACH
TO GOAL PURSUIT

® Describe the -cllowing steps in a programmatic approach to pursuing .
identified goals: identify and acquire necessary resources, allocate
resources to specific tasks, allocate effort based on identified priori-
ties, monitor progress, redirect activities as needed, (K-1II)

® Explain the functions of "checkpoints” and "incentives" in systematic
pursuit of one's goal’s (e.g., checkpoints provide feedback on progress,
incentives increase likelihood of accomplishing required tasks). (K-11)

® Given a description of how a person pursued and attained a goal, identify
each of the following steps: resource acquisition, priority determination,
progress monitoring, and activity redirection. (K~1I)

° ® Given a description of how someone attained a goal, determine whether or
not it represents a systematic approach to goal pursuit, (K-III)

® Describe one advantage of a programmatic approach to_goal pursuit (e.g.,
greater likelihood of attaining the goal, more efficient and economical
means of pursuit, etc.). (K-II) (Aff,.~II)
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GOAL PURSUIT
Topic: N ] ' Concept:

APPROACHES TO GCAL PURSUIT EVALUATION OF ALTERNATIVE
N - APPROACHES TO PURSUING GOALS

e Identify and describe two different approaches to the pursuit of personal
goals (e.g., programmatic (carefully planned) pursuit and random
(unplanned) pursuit), (K-II)

¢ Compare and contrast programmatic and random approaches to goal pursuit
in terms of a) likelihood of attaining goals and b) amount of effort
required to attain goal. * (K~IV)

¢ Given a descrfption of how a person pursued a goal, identify the approach
. S P taken as random or programmatic. (K-1II)

Tone

¢ Discuss yhether a programmatic or random approach to goal pursuit (or
some combination thereof) is more appropriate to your personal style.
(Aff.~III)

® Give two advantages of programmatic goal pursuit (e.g., careful planning
maximizes likelihood of success, careful planning allows full utilization
of resources). (K~II) (Aff.~II)

® Give two advantages of random or unplanned goal pursuit ‘e.g., increased
flexibility in adapting to changing conditions, keeps doors open to .
different alternatives). (K-I1) (A{f.~II)
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GOAL PURSUIT

Topic: ‘ ’ Concept:

RESOURCE ASSESSMENT IDENTIFICATION OF RESOURCE NEEDS

e For a giJZn immediate educational goal (e.g., learning to speak Spanish)
list the specific resources you will need to attain the goal (e.g.,
examples of spoken Spanish, instruction in Spanish, opportunities to
practice speaking, feedback, ctc.). (K-11)

. -

® Select a specific occupational goal and 1ist the specific resources you
will need to attain that goal (e.g., training or education, experience,
money for training or education, transportation, etc.). (K-11)

® Select a particular community respe.sibiliry geal and identify the speci-
fic resources you will need to aitain the goal (e.g., for volunteer work
-- time, transportation, etc.). (K-11)
plaig

® Select a particular leisure time goal and identify the resources you will
- need to attain the goal (e.g., to play chess--instruction, equipment,
ment, partners, etc.). (K-1I)

® Give two examples of tangible and intangible resources (e.g., tangible ==
money, materials; intangible -- time, energy). (K-11}

® Given a description of how a person attained a specific occupatioral,
educational, social, or leisure goal, identify the resources he used to
attain that goal. (K-1I1)
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GOAL PURSUIT

P

Topic: Concept:

_RESOURCE ASSESSMENT -

IDENTIFICATION OF
AVAILABLE RESOURCES

Given a description of how a person attained a specific educational,
occupational, social, or leisure goal, identify where he obtained the
necessary resources. (K-11)

H

Given_a_list st .of required resources for attaining an educational, occupa-
tional, social, or leisure goal, identify the one most likely to be
available to you. (K~II)

Given a specific occupational, edueational, social, or leisure goal,

determine which of the necessary resources are immediately available
and which will have to be obtained. (K-1II)

Given a 1i5t of identified resource needs for an educational goal, identify

for each resource need at least two places where you might obiain that
resource. (K-V)

Given a list of identified resource needs for an occupational goal,
identify for each resource need at least two places where vou might
obfain the resources. (K-V)

Given a list of identified needs for a- community responsibility goal,
identify at least two places where you might obtain these resources.
(K-V)

Given a list of identified needs for a leisure time goal, {dentify several
places you might obtain these resources. (K-v)

, 3
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GOAL PURSUIT

Topic: Concept:

RESOURCE ASSESSMENT ALLOCATION OF RESOURCES

e Given a description of how a person pursued a goal and the resources he
had available, describe how many of the various resources were used, and
in what capacity, in pursuing the goal. (K-11) N

e Given a list of available resources, determine how much of each resource
would be required in the pursuit of a specific educational, occupational,
social, or leisure goal. (K-V)

e Given specific océup%tional. educational, social, and leisure goals which
a person 1s pursuing and a list of the resources available, determine
how much of each resource should be allocated to each of the various
goals. (K-V)

e Given a specific allocation of resources to the pursuit of specific goals,
describe how the resource allocations might be altered to accommodate
a) a shift in goal priorities, b) an obstacle to the attainment of a goal,
and c) a new demand on the resources available. (K-V)
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GOAL PURSUIT

Topic: . Concept:

IMPLEMENTING A PLAN OF ACTION DETERMINING PRIORITIES

o Identify three factors to counsider in determing priorities among goals or
priorities of steps within a goal (e.g., amount of time required, need
for prerequisites, availability of resources, need for immediate attain-
ment, etc.). (K-1)

® Given a description of how a person pursued and attained a goal he had
set, identify the priorities he established among the various activities.
(K-11) - H

-

® Given a description of how a person pursued but failed to attain a goal
he had set, propose changes in the priorities assigned to various actions
which might have resulted in his attaining the goal. (K-V)

® Given a specified goal and a list of various activities which would help
a person attain that goal, indicate whether each of the activities is a
high or low priority activity and, for the high priority activities,
indicate the order in which they should be undertaken. (Kk-V)

e Given a number of goals that a person wants to attain, and a list of
activities which would help to attain each of the goals, rank the various
goals in terms of their priority for attention. (K-v)




GOAL PURSUIT

Topic: ) Concept:

IMPLEMENTING A PLAN OF ACTION ALLOCATING EFFORT

e Identify two factors to consider in making decisions about how to allo=-
cate your effort among various goals, or among activities to attain
goals (e.g., priorities of goals, implications of activities for personal
life, amount of effort required, etc.). (K-1)

e Think of a time when you needed to work on three tasks or goals at the
same time and. describe the bases on which you allocated your effort to o
those tasks. (K-11) ] ‘

e Given a set of three or more high priority goals, analyze the trade offs
involved in working on a single goa' versus working on all three at once
(e.g., working on a single goal will likely result in attaining that goal

4 Soonver, but will delay attainment of the other goals).  (K-IV)

e Given a series of three or more goals, prepare a schedule showing how and
when you would allocate your effort to the pursuit of each of the goals.
(K-V) -

e Given a plan for allocating your effort to various tasks required to
attain a specific short term goal (e.g., completing a school assignment),
follow the schedule and assess its efficacy in helping you attain your
goal. (K-VI) (Aff.-III) )

3
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GOAL PURSUIT

Ippic: - -~ Concept: -

r PR

—

PROGRESS MONITORING AND MAINTENANCE PROGRESS ASSESSMENT

.

o Identify two different ways 5 monitor u person's progress jn attaining a
goal or in completing . _tivities required to attain a goal (e.g., make a
. list of tasks to be completed and check tasks off as they are done, establish
a series of checkpoints and review progress at each checkpoint, ask others
to monitor progress, etc.). (K~1)

¢  Explain how each of the following can help a person monitor his or her
progress in accomplishing designated tasks: checkpoints, incentives,
contingency plans. (K-11)

———

® Describe two kinds of rewards that can be used to help a person maintain
progress in attaining a specific goal (e.g., internal rewards ~-- satisfac-
tion in completing a task, intrinsic rewards f at-aining the goal;
external rewards -- specific incentives provided at specific stages of
astivity). (K~-11) )

® G1 :n a description of how someore pursued a goal, explain how monitoring
progress facilitated the attaimment of th. poal (or, conversely, how iack
of monitoring contributed to failure to a':..in the goal). (K-I1) (Aff.-1I)
~

e Giver a . ec..ic plan you are formulating for the pursuit of a specific -
short term goal, establish a series of checkpoints in the plan. (K-V)

e Given a speciic strategy you are implementing for pursuing and attaining
a goai, assess your progress at a specific point and compare it with the
progress anticipated in the scheduvle. (K~1V)
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GOAL PURSUIT
Topic: . Concept:
L T U
- PROGRESS MONITORING AND MAINTENANCE ACTIV1TY ADJUSTMENT

N

® . Given a situation.in which a person is not progressing as fast as he
expected toward attaining a goal, analyze the events and determine the
reasons for the lack of progress, (K-1V)

® Given a situation in which a person is not progressing as fast as he
,expected toward attaining a goal, Id:atify two different courses of

= “_action which would be taken to correct the situation (e.g., expend more
effort to make faster progress, adjust the schedule to accommodate the
slower progress).  (K-III) ) .

-

e Given a situation in which a person is attaining a goal faster than he
anticipated, analyze the situation and determine the reasons for the
unexpectedly fas. progress (e.g., time required overestimated, expected
difficulties failed to materialize, etc.). (K-1IVv) ~

. . .
. .
"‘\v’///’—i-—‘\\ ° @ Given a situation in which a person did not progress toward a goal as

fast as anticipated, describe how he could have adjusted his activities
in order to make greater progress. (K-I11I) ’

ERIC

- 385 -




. GOAL PURSUIT

Topic: Conzapt: .

PROGRESS MONITORING AND MAINTENANCE TERMINATION/
REDEPLOYMENT OF EFFORT

. 4
® Given 4 si.usation in which a person has attained a goal which he has been
pursuing (e.g., obtaining a part-time job for the summer) describe how he
could reallocate his time, effort, etc. (e.g., pursue other goals, relax,
etc.). (K-11)

L. T e Identify two different ways a person could channel his energy upon attaining
a goal (e.g., pursue new goals, put greater effort into the pursuit of
other goals being worked on). (K-1)

® Given a situation in which you have worked very hard to accrmplish some-
thing, describe how you react upon attaining that-goal (e.g., full of
energy to spend on new activities, sztisfaction upon attaining the goal,
"letdown" after attaining the goal, etc.). (Aff.-I1II)

® Given a situation in which a person b-s attained a goal he has set, recom-

mend a specific course of action he should follow in rechanneling his
efforts. (K-V)

— cay S
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